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Appendix A
Working Groups of the LaGuardia Community College Middle States Self-Study
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Appendix 1.0
2000 Mission Statement of LaGuardia Community College
LaGuardia Community College of the City University of New York is named for Fiorello H.
LaGuardia, New York City's New Deal mayor, who united and inspired a city of immigrants.
Located at a transit hub that links Queens, the most ethnically diverse borough, with the world
center of finance, commerce and the arts, the college provides access to higher education and
serves New Yorkers of all backgrounds, ages and means. LaGuardia Community College is
committed to:
o

o
o
o
o
o
o

Offering career, as well as liberal arts and science curricula, developmental education and
transfer preparation, cooperative education internships, continuing education classes, and
training programs serving individuals, businesses and public agencies;
Responding creatively to changes in student population, technology, and the global
economy;
Providing extensive support services and opportunities for a highly diverse student
population;
Upholding high standards through a focus on program assessment and innovative
approaches to teaching and learning;
Maintaining a dedicated, highly qualified faculty and staff, while promoting their
professional development;
Preparing students to become full participants in the economic and civic life of the city,
the nation, and the world;
Cultivating partnerships with business, community groups, government, and public
schools to enhance the economic, social, cultural, and educational development of
Western Queens and New York City.
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Appendix 1.1
Mission Revision Process
1. The mission statement will be reviewed in Spring 2011, and every five years thereafter to
coincide with the Middle States Accreditation Process.
2. The President will appoint and charge a Committee on LaGuardia‘s Mission to include
faculty, staff, and administrators and a representative from the College Senate (February
2011).
3. The Committee on LaGuardia‘s Mission will conduct the necessary research, review
exemplary mission statements from other organizations and consult broadly with the
campus community.
4. When the mission statement is drafted, the Committee will use a variety of modalities to
engage faculty, staff and students in a process of review and comment.
5. The final draft of the proposed mission statement will be shared with the College Senate
and the Student Government Association for review and recommendations (May 2011).
6. After reviewing the Senate‘s and SGA recommendations and making any necessary
revisions, the Committee will forward the proposed mission statement to the President
(May 2011).
7. The President will review the proposed mission statement with the Executive Council
and, if approved, will communicate with the campus community at the June 1, 2011
Professional Staff Meeting.
8. The President and the Executive Council will take all necessary steps to:
Integrate the new mission statement into the strategic planning process;
Connect the college‘s mission with division and department work plans and use it
in decision-making and resources allocation; and
Regularly communicate the mission to all stakeholders (01.1.14 Process for
Reviewing and Revising Mission).

Appendix 1.2
Strategic Plan Targets Related to Improving Faculty Excellence
Since 2006-2007 LaGuardia targets have included:
initiating and publishing In Transit: The LaGuardia Journal on Teaching and Learning;
supporting increased publication and creative work by faculty through the Carnegie Seminar
on the Scholarship of Teaching and Learning, the Faculty Scholars Publication Workshop,
and the Publishing and Tenure Highway (PATH) Seminar;
providing a broad range of professional development opportunities for faculty through yearlong seminars and other activities offered by the LaGuardia Center for Teaching and
Learning;
building faculty research labs to further Engineering and Natural Science research;
coordinating the President‘s annual Publications Reception to honor faculty and staff
scholarship and creative activities, each year since 2006-07;
hosting a national ePortfolio conference in 2008 which drew scholars from around the U.S.;
and
7
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advancing national and international ePortfolio leadership by creating the Making
Connections: National Resource Center on Inquiry, Reflection, and Integrative Learning, the
Making Transfer Connections project, and the Connect to Learning project (01.5.25 Making
Connections Website) (05.1.47 Strat Plan Targets 2010-11, 05.1.48 Strat Plan Targets 200910, 05.1.49 Strat Plan Targets 2008-09, 05.1.50 Strat Plan Targets 2007-08) (05.1.51 Strat
Plan Targets 2006-07).

Appendix 1.3
Suggested Methods for Improving the Visibility of the Mission Statement
making the Mission Statement more prominent on the college‘s website
including the college‘s Mission Statement in literature handed out at various events
and classes on campus, including Opening Sessions, the New Faculty Seminar, and
the Freshman Seminar (a required course for all students in their first semester)
e-mailing the college‘s Mission to all college constituencies at the beginning of each
academic year
integrating the Mission Statement with important college documents, such as course
proposal forms
The mission statement should guide the college‘s marketing strategies, including
branding
developing a visual presence for the Mission and prominently displaying it in
populated areas of campus
referencing the college‘s Mission Statement when departments create their own
Mission Statements
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Appendix 2.1
Members of the PMP Committee, 2010-11
Paul Arcario, Academic Affairs
Jane MacKillop, ACE
Renee Butler, Student Affairs
Eneida Rivas, Institutional Advancement
Anthony Lugo, Administration
Brad Orcutt, IT
(02.1.06 Notes, Interview with Paul Arcario)

Appendix 2.2
Visioning Summit Strategies
Educating a Global Citizenry-Vision for 2014: LaGuardia‘s graduates are prepared to
become effective global citizens with intercultural competencies that enable them to
move across boundaries and unfamiliar territory and see the world from multiple
perspectives.
Harnessing Web 2.0 Technology-Vision for 2014: LaGuardia has successfully enhanced
traditional and virtual learning and teaching by providing current, emerging and
connective technologies to 100% of its students on campus, and is using digital
technology to connect with individuals and communities worldwide.
Leadership for a Sustainable World-Vision for 2014: LaGuardia is a national leader in
sustainability among colleges and universities.
Redefining the Role of Community Colleges in Higher Education-Vision for 2014:
Building on its history of innovation and commitment to social justice, peace,
empowerment and access to higher education, LaGuardia has become a leader in
advancing the community college movement locally, nationally and globally.
(01.1.04 Visioning Summit Website)
Appendix 2.3
Highlights of Strategic Plan Initiatives to Improve Space at the College
Acquire B Building. College leased 192,000 square feet in the B Building (Strategic Plan
9.2, 2010-11).
Move academic programs out of L Building to the B Building. Renovate the C Building
8th floor and infrastructure including elevators (Strategic Plan 12.3, 2007-08; 9.2.4,
2008-09; and 9.2.2, 2009-10).
Two new elevators are being added and will be in operation in fall 2011 (Strategic Plan
9.2.4, 2008-09; and 9.2.2, 2009-10).
Phased renovation of the C Building, completed 4th floor project and moved Social
Science and Coop Education Departments (Strategic Plan 9.3, 2006-07; 2.3.2, 2007-08;
and 9.2.4, 2008-09).
9
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One Stop Service Center Phase 1 was completed. One Stop Service Center Phase 2 will
begin in March 2011 (Strategic Plan 6.3.7, 2006-07; 6.1.8, 2007-08; 9.2.4, 2008-09; and
9.2.2, 2009-10).
Improve Technology: Over 160 classrooms were upgraded and equipped with smart
technology for teaching and replaced campus-wide telephone system (Strategic Plan
6.1.4, 2007-08; 9.2.4, 2008-09; and 9.2.2, 2009-10).
Increase Student Dining space—Construction of new Cyber café in the C Building and a
Kiosk in the atrium of the E Building, furniture in C Building Cafeteria (Strategic Plan
9.2.4, 2008-09).
Shenker Hall (Main) Building Renovation— Hallways and cafeteria area were upgraded
(Strategic Plan 9.3.2, 2006-07); New Welcome Center was built (Strategic Plan 9.3.2,
2006-07); New Office of Students with Disabilities was constructed; New Science
Faculty Research Lab facility was built (Strategic Plan 9.3.1, 2006-07; 2.3.2, 2007-08;
and 9.2.4, 2008-09); Little Theater received a major facelift; Student Lounges were
upgraded; Gym Locker Room Shower renovated (Strategic Plan 9.3.2, 2006-07).
E Building Renovation—New state-of-the-art Biology Lab was built in 2010 (Strategic
Plan 1.4.7, 2008-09; and 1.1.4 , 2009-10); New Physics and Engineering labs were built
(Strategic Plan 1.4.7, 2008-09; and 1.1.4 , 2009-10); One new Nursing Lab was built
(Strategic Plan 1.4.7, 2008-09; and 1.1.4 , 2009-10); Upgraded the Nursing Resource
Center; Upgraded two Nursing Simulation Labs on the third floor (Strategic Plan 1.4.7,
2008-09; and 1.1.4 , 2009-10); Constructed a new Science Tutoring facility; Upgraded
the Theatre‘s audiovisual system; replaced fire alarm system (Strategic Plan 9.2.4, 200910).

Appendix 2.4
Examples of Assessment of College-Implemented Targets
MISSION
VISIONING
STRATEGIC
STATEMENT
SUMMIT
PLAN 2009-10
Faculty
Development
Maintain a dedicated, Our Vision-Our Strategic Plan,
highly qualified
Future, Nov
target 2.2.1: Offer
faculty and staff,
2004-Jan 2005
PATH program to
while promoting their (05.4.06 Vision support faculty
professional
Summit
publishing and
development (01.1.03 Stories).
grant writing
Mission Statement).
(05.1.48 Strat Plan
09-10).

PRESIDENT’S YEAR END
REPORT, June 14, 2010

Our goal to nurture scholarship
and increase faculty publishing
or their presenting of creative
work led to an increase of
faculty publications of more
than 60%. We attribute this, in
part, to various professional
development programs,
including our in-house scholarly
publication, In Transit, our
Carnegie publication seminar
and our Publishing and Tenure
Highway Program (PATH)‖
(02.4.07 Letter to Chancellor
10
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EOY 10).
Sustainability
Responding
creatively to changes
in student population,
technology, and the
global economy
(01.1.03).
Technology
Responding
creatively to changes
in student population,
technology, and the
global economy
(01.1.03).

Fundraising
Cultivating
partnerships with
business, community
groups, government,
and public schools to
enhance the
economic, social,
cultural, and
educational
development of
Western Queens and
New York City
(01.1.03).

Leadership for a
Sustainable
Future-Our
Vision for 2014
(01.1.04 Vision
Summit
Website).

Strategic Plan,
target 9.6.2:
Complete
environmental
audit of the
College‘s carbon
footprint (05.1.48).

―The College maintains a strong
commitment to creating a more
sustainable
university.‖(02.4.07).

Embracing Web
2.0 Harnessing
TechnologyOur Vision for
2014 (01.1.04).

Strategic Plan
target 4.2.4:
Integrate the Early
Alert program into
the Web
Attendance/
Grading system to
fully automate,
expand and
evaluate the Early
Alert system by
January 2010
(05.1.48).

―Important strides have been
made in tapping technology,
including bringing ―smart‖
technology to more of our
classrooms and expanding use
of Early Alert to identify at-risk
students.‖ (02.4.07).

Our Vision-Our
Future, Nov
2004-Jan 2005
(05.4.06).

Strategic Plan
target 8.1.1:
Alumni-corporate
fundraising will
increase by 10%,
from $246,885 to
$271,574
(05.1.48).

Letter dated June 14, 2010—
―Despite a very tough
environment, our external
funding has grown. We have
been increasingly successful in
philanthropic fundraising from
corporate sources and alumni‖
(02.4.07).

Appendix 2.5
Examples of Initiatives Based on Visioning Strategies
In Item 1.4.1 of the 2010-11 Strategic Plan, for example, Academic Affairs states that ―Fifteen
(English) faculty will use web 2.0 technologies to create virtual learning communities.‖ In Item
9.4.3 of the Strategic Plan, the Student Affairs Divisions will advance our ―sustainable future‖ by
11
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implementing an ―Environmental Management System.‖ In Item 1.2.4, the Division of
Institutional Advancement plans to ―(r)aise (the) profile of community colleges and importance
of their mission through branding, media placement and outreach to alumni and the community.‖
Finally, In Item 3.3.3 of the Strategic Plan, faculty in the Academic Affairs Division will
―(p)repare students for global citizenry through development of cultural competence, exchange
programs, and languages awareness.‖ (02.1.01 Strategic Plan – Workplans).

Appendix 2.6
Current Funds Revenues FY 2005-06 to FY 2009-10 (thousands of $) (11.1.03 2011
Institutional Profile)
Source
2005-06 2006-07 2007-08 2008-09 2009-10
Tuition & Fees
$23,880 $27,364 $28,879 $31,430 $30,353
Governmental Appropriations
57,454
66,886
73,603
72,486
77,415
Government Grants and Contracts
39,611
38,291
39,672
43,797
61,812
Auxiliary Enterprises
1,468
1,802
1,938
8431
852
2
Other Sources
2,319
1,127
2,635
27,994
26,524
Total Current Funds Revenues $124,732 $135,470 $146,727 $176,550 $196,956
Note 1. The FY 2008-09 decrease in Auxiliary Enterprises revenues from $1,938 to $843 is
primarily due to the reclassification of Theater and ECLC revenues to the Other Sources
revenues this year.
Note 2. The FY 2008-09 increase in Other Sources revenues from $2,635 to $27,994 is primarily
due to the University Controller reassigning $20,565 capital appropriation back to the College
this year; the reclassification of $2,105 Education Funds‘ Other Revenues which were previously
allocated in the Private Grants category; and $1,202 reclassification of Theater & ECLC
revenues, which were previously allocated in the Auxiliary Enterprises Revenues. For purposes
of comparison, the FY 2008-09 Other Sources figure, if reported in the format prior to this year‘s
changes, would have been $7,437.
Note 3. The $30 million increase from 2007-08 to 2008-09 is mostly due to reassignment of
capital appropriation to the College by the University Controller‘s Officer. The net increase
would have been $7.44 million if similar accounting formats were used.

Appendix 2.7
Funding Allocation Model
The community college funding allocation model is enrollment-based and incorporates the
instructional staffing model, which allocates funding for teaching positions based on the
distribution of credit hours and student FTE by discipline. The teaching and instructional support
staff model is uniformly applied to all CUNY community colleges. A three year weighted
average for enrollment is used. The weighing factors are 50%, 30% and 20% with the higher
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number associated with the most recent year (03.02.11 FY 08-09 CC Op Budget Allocation, pg.
8 and 03.02.41 10-11 CUNY CC Allocation Model, pg. 10).
The ratios of FTE to faculty and FTE to non-teaching support for each discipline are established
based on historical data, benchmark numbers and current trends. In the Community Colleges‘
Allocation Model (03.02.11 FY 08-09 CC Op Budget Allocation and 03.02.41 10-11 CUNY CC
Allocation Model, pg. 67), there are 22 general discipline categories. For each category, the
number of teaching and non-instructional positions is determined based on the FTE student to
faculty, and faculty to non-teaching position ratios. Similarly, the level for the non-teaching
positions is based on a pre-set ratio of faculty to non-teaching positions.
Technical Support staffing level, in the model, is for the support of the advanced technology
used in science and technology related classes. The model is based on the sum of credit hours in
the science/engineering/technology disciplines divided by 1,000 (03.02.11 FY 08-09 CC Op
Budget Allocation, pg. 8).
For LaGuardia in FY2011, the total number of faculty positions was 613. The current 277 filled
full-time faculty positions are funded by an average of $80,606 per position, while the remaining
336 positions are funded at a lower (adjunct salary of $29,889). The model for non-teaching
staffing levels calls for 136 positions (03.02.11 FY 08-09 CC Op Budget Allocation, 03.02.41,
pg. 67). The budget for tutoring for CUNY community colleges is established at a preset budget
amount. The fund is proportionally distributed to each college based on the number of remedial
FTEs. In FY2011, the CUNY budget for tutoring was set at $600,000. LaGuardia‘s remedial
FTE count was 22.4% of the total CUNY community college remedial FTE. Therefore,
LaGuardia‘s allocation based on the model was $134,400 or 22.4% of the total allocation of
$600,000 (03.02.11 FY 08-09 CC Op Budget Allocation and 03.02.41 10-11 CUNY CC
Allocation Model, pg. 12).
Staffing for Library, Student Services, General Administration, General Institutional Service, and
Plant Maintenance and Operation. Funding for all major purposes, except for facilities, is based
on enrollment and current filled position levels (03.02.11 FY 08-09 CC Op Budget Allocation,
pg. 8). CUNY uses linear regression analysis to establish budget staff levels and the budget. The
analysis for the community colleges has been used for many years and includes the following
five categories: Library and organized activities; Student Services; General Administration;
General Institutional Services; Maintenance and Operation of Plant. (03.02.11 FY 08-09 CC Op
Budget Allocation, pg. 9 and 03.02.41 10-11 CUNY CC Allocation Model):
Library and Organized Activities include library and library technology. Headcount and
FTE enrollments are used to determine supplemental funding for the library.
Student Services include Vice President for Students, Vice President‘s office,
Registration, Admissions, Financial Aid, Placement, Student Union, Counseling, Medical
and Health Services.
General Administration consists of the President‘s Office, VPs Office, Personnel, and
Business Offices.
General Institutional offices consist of administrative computing, mail and messenger
services, warehouse, telephone, printing, duplicating, computer center and Security.
13
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The number of Public Safety staff comprised of Peace Officers, security administrative
staff and contract security personnel is held constant from the prior year.
Maintenance and Operation of Plan category includes staff for custodial services and
building maintenance. The funding model is based on the interior square footage of the
College‘s building and economy of scale factors. The model uses these factors to
determine staffing level and necessary funding for other expenses. LaGuardia spends this
allocation to provide services through a combination of civil service employees and
contractual workers.

Appendix 2.8
Startup Tax Levy Budget
The base budget includes cost of personnel, facilities, prevailing wage increases and increases
associated with mandated building services such as elevators, fire alarm, etc. In addition to the
base budget, the tax levy allocations include funding for the collaborative programs such as
College Now, ASAP, College Discovery, etc. Use of funds allocated to the collaborative
programs is restricted and can only be used for the benefit of the funded program. In 2011,
funding for collaborative programs was $18,034,000 while the college‘s base budget was
$84,252,000.
Personnel expenses consume a large proportion of the operating budget (about 82%) (02.3.19
Budget Process Presentation to Cabinet 10-29-10). Budget projections must include mandated
increases in salaries and benefits and anticipated increases in expenses. There are also regular
OTPS (Other than Personal Service) expenses. Once these expenses are accounted for,
initiatives from the strategic plan are prioritized and budgeted for. Division heads manage the
divisional budgets and work with the Academic Chairs, Program Directors, and managers to
allocate resources.

Appendix 2.9
Factors Used in Setting Strategic Plan Initiative Priorities
In May divisional vice presidents submit their targets to the PMP Committee and the Executive
Council. The PMP committee submits a draft plan to the Executive Council, which then reviews
all strategic initiative requests for funding. VP's advocate for their own areas and the President
advocates for broader plans. The criteria for the prioritization of initiatives are:
1. Mission alignment: The initiative should have a positive impact on students and improve
the quality and delivery of education.
2. Vision alignment: The initiative should align with the college‘s vision as depicted in the
strategic direction goals.
3. PMP driver: The initiative should help improve the college‘s PMP assessment.
4. Affordability: This factor plays a major role in moving an initiative forward.
Discretionary funds and operating budgets are used to fund the strategic plans that are
affordable. Viable projects with large cost implications may be eligible for funding either
under capital improvement or a grant.
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5. Equity: Another consideration is the equity in the distribution of strategic plan funding
and the impact on underserved and/or under-resourced groups.
6. Visibility: The initiative should increase the College‘s visibility and recognition.
7. Energy: This criterion examines the impact of the initiative‘s sponsor and their past
successes.
8. Continuity: This criterion allows for multi-year projects and/or projects in progress.
Following the review by the Executive Council, the draft plan undergoes another round of
review with Student Government, the College Senate and President‘s Cabinet. The plan is
finalized by the Executive Council in June and submitted to CUNY in early July (01.2.14 Strat
Planning Schedule Sp 09).

Appendix 2.10
Funding for Compact and Strategic Initiatives
The College‘s Compact and Strategic Initiatives have been funded from several sources. Since
2007, the College has provided approximately $12.4 million from funds listed below to
implement strategic initiatives. The breakdown of funding allocations* for the strategic initiative
is the following (02.3.18 Compact and SI Fiscal Year 2007-11):
Faculty and Adjuncts
$5,649
Facilities
1,697
Direct Student Support
1,632
Staff
1,626
Equipment and software (non-facilities)
1,404
Advertisement, Brochures, etc
294
Faculty and Staff Development
79
Total (in thousands)*
$12,381
* Figures do not include funds for capital projects or one-time projects
The following presents an overall guide on how new initiatives are supported (03.01.20 VP
Elliott: Funding of Strat Plan).
1. Some of the initiatives are one-time projects. An example is the opening of the B
Building. The College obtained $1.2 million in fiscal 2011 to provide for the initial
construction and outfitting of the new space. $400,000 was a rollover of fiscal 2010
unspent funds, $400,000 was from unspent rental appropriations, and $400,000 came
from tax levy current funds.
2. In 2008 and 2010 substantial amounts were provided from the CUNY Compact and
general increases in funding.
3. During the last several years, LaGuardia realized a substantial amount of tuition over
budget expectations from enrollments over target. After paying for increased adjunct
costs related to additional students, the balance of the revenue was used to fund the
College‘s Strategic Plans.
4. The College may also ask one of its Corporations to help pay for elements of the
Strategic Plan. Auxiliary Enterprises is often called upon to help pay for quality-of-life
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initiatives related to the gym and cafeteria. Examples are renovation of the pool in 2011
and the purchase of new cafeteria furniture in 2010.
5. Some of the initiatives are funded through the Capital Budget. Examples are the new
elevators for Center 3 and the new Admissions/Bursar complex.
The College has been able to use external sources to implement strategic plans. Several pilot
projects geared to course redesign and pedagogies to improve pass rate in basic skills have been
supported using external funds. The Quantum Leap project provides contextualized math
learning and was funded with a federal grant (03.02.49 Minutes of CUNY BOT Meetings 07-11,
page 188). Making Connections, a FIPSE grant fund, was used to advance faculty effectiveness
(03.02.49 Minutes of CUNY BOT Meetings 07-11, page 188). The NIH Bridge to Baccalaureate
grant enabled the college to provide hands-on research opportunities for students working with
faculty (03.02.49 Minutes of CUNY BOT Meetings 07-11, page 6).

Appendix 2.11
Progress in Grant and Private Fund Raising
Grant funding. The College uses grant funding to support strategic plan initiatives. Under the
CUNY Compact, LaGuardia is obliged to increase fund raising as a way to meet the needs of the
College (03.01.05 City Adopted Budget Prelim Analysis 10-11 and 03.02.12 LaGCC Reso A 0708), and the College has put increased emphasis on this goal. The Center for Teaching and
Learning has garnered grants to support e-portfolio, for example, as well as to facilitate student
outcomes assessment. Grant funding across the College has increased in the last five years as the
chart below indicates. The chart also shows that grant funding is a part of all divisions.
Grants Awarded by Division (11.1.03 2011 Institutional Profile) FY 2005-06 to FY 2009-10
5-Yr.
Total
Division
2005-06
2006-07
2007-08
2008-09
2009-10
2005-10
Academic
$22,819,03
Affairs
$3,764,042 $4,573,016 $3,746,469 $4,916,005 $5,819,500
2
Continuing
$42,519,94
Education
$6,489,054 $7,325,130 $9,036,477 $9,753,549 $9,915,730
0
Information
Technology
$65,931
$126,931
$107,891
$90,628
$512,967
$121,586
Institutional
Advanceme
nt
$6,000
$34,120
$52,620
$12,500
President's
Office
$430,000
$504,041
$74,041
Student
Affairs
$424,098
$539,303
$423,354
$415,617
$393,282 $2,195,654
$11,173,12 $12,570,38 $13,348,31 $15,175,79 $16,336,63 $68,604,25
Total
5
0
1
9
Awards
9
4
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Fund raising: Committed to supporting students in achieving their academic goals, the
LaGuardia Foundation receives grants from a variety of sources. Some of these provide
scholarships and direct emergency aid to students, while others support initiatives like a laptop
loan program and peer tutoring programs. Details of their funding sources, programs and how to
apply for scholarships are provided on the LaGuardia website: (03.01.12 LaGCC Foundation
Website, College Foundation Financial Statements: 03.07.20 2007, 03.07.18 2008, and 03.07.19
2009)
The following table shows the fund balances as of June 2010 of some private financial entities
that are sources of income to the College. Private Philanthropic Sources of Income in
Addition to Tax Levy Income (02.3.11.01-c Preparation of FY 11 Budget Slides)
Fiorello H. LaGuardia Community College Foundation
$1.8 million
LaGuardia Education Fund Inc
$1.5 million
Fiorello H. LaGuardia Community College Association, Inc.
$0.7 million
LaGuardia Comm. Coll. Early Childhood Learning Center Programs Inc. $1.4 million
Fiorello H. LaGuardia Community College Alumni Association Inc.
$0.03 million

Appendix 2.12
Management of Student Fee and Education Fund Monies
Student Activity Fees. The College Association receives money from the Student Activity Fee
and funds academic and recreational events that support student life. Clubs, departments, and
programs may submit requests for activities that will be selected at quarterly meetings. The
board for the College Association is made up of students and the Vice President of Student
Affairs (VP Baston interview, mail from SGA President 10/13/2010). Activities that they
supported in fall 2010 included the Honors Program and the PTK (honors society) Charter.
Student Tech Fee. The Student Technology Fee must be used exclusively for student computing.
A committee made up of representatives Students and Academic Affairs and IT. Of the nine
voting members, five are student and four are Academic Affairs representatives. IT members
serve as technical advisors to the Committee. The Committee is responsible for how the Student
Technology Fee is to be spent. The process for making these decisions is described on the IT
website: (03.01.01 STF Website). In addition, the projects to be carried out are documented on
the website. Regular efforts are made across divisions to collaborate and confer on IT
expenditures. The Vice President of IT works regularly with the Academic Affairs and
Administration to accommodate their needs and maximize efficiency through these
collaborations (VP Saltiel interview).
LaGuardia Education Fund. Non-governmental grants may be administered by the College
Business Office within the Education Fund. The Education Fund supports, among other projects,
the Thomas Samuels scholarship for deaf or hard of hearing students to study in the Program for
Deaf Adults (03.07.15-17 Education Fund Audits: EdFnd07, EdFnd08, and EdFnd09, 03.01.13
Ed Fund Scholarship)
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Appendix 2.13
Allocations Made in Response to Mission Guidance
Additionally, LaGuardia‘s mission through 2011 stated that the College must respond creatively
to changes in student population, technology, and the global economy and provide extensive
support services and opportunities for a highly diverse student population (01.1.03 Mission
Statement). The following resources were allocated to help the College fulfill this aspect of its
mission during fiscal years 2007-2011:
In fiscal year 2007, $22,727 in Compact funds were allocated for ePortfolio Staffing,
$25,000 for ePortfolio Equipment, $85,000 for ePortfolio software, $10,000 for EMSD
Black Male Retention, $100,000 for IT smart classrooms, $20,000 for the ASAP
program, $10,000 for international student furniture & computers, $25,000 for E242
chairs, tables, projectors, podiums, and equipment.
In fiscal year 2008, $50,000 of additional Compact funds were allocated for an
Engineering Lab, $100,000 for books, periodicals and software for the Library to
support Nursing, $101,836 for extended Library hours, $35,338 for a Scholarship
Coordinator, $30,075 for a Disabilities & Student Services Coordinator, and $60,150 for
Career Education Advisors for credit and non-credit students, and $40,000 for software
licensing and training for students, faculty and staff on on-line advisement.
In fiscal year 2009, $3,000 was approved for ten ―Flip‖ cameras for Communication
Skills; $30,000 for part-time help for Financial Aid & Enrollment Center, and $20,000
to hire two technicians for computer labs.
In fiscal year 2010, $40,000 in Compact funds were allocated for Engineering Faculty
Research Lab (design of space, and purchase and installation of equipment), $79,000 for
the Work Study Program (Financial Aid), $80,000 to hire a Career Counselor (Replaced
the Pre-Hospital Care Director position); $155,000 to expedite completion of smart
classrooms by Spring I 2010 term, $30,000 to upgrade the information technology
network position, and $10,000 for visual and physical spaces to celebrate our global
diversity (02.3.18 Compact and SI Fiscal Year 2007 – 2011).

Appendix 2.14
Explanation of CUNY Compact Funding
The CUNY Compact is a multi-year financing strategy that outlines shared responsibility among
the state, city, and the University (03.2.05 06-07 Summary of Requests, 03.02.44 CUNY 08-09
Compact, and 03.02.45 CUNY Compact Brochure). Under the Compact, the state and city
commits to providing 100% of the University's "mandatory" costs, (e.g., labor contracts, fringe
benefits, and energy) and at least 20% of the costs of the new Investment Plan. In turn, the
CUNY commits to funding the balance of the Investment Plan through a combination of sources
that include Philanthropy, Restructuring/Efficiencies, Enrollment Growth, and Tuition Revenue.
Investment Plan items include hiring of new full-time faculty, creation of flagship and research
environment, improved student services, upgrade of facilities, and enhancement of educational
technology. The CUNY Compact requires colleges to engage students and faculty
representatives in full partnership in developing the plans and determining how the budget is
allocated.
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Appendix 2.15
The Human Resources Department’s Role in Strategic Planning and Assessment
Training and development. Goal III in the College‘s 2007 Strategic Plan commits to
strengthening community relations by inviting leaders from community based organizations to
participate in the Leadership Development Program (01.1.05 Strat Plan). In compliance with this
target, the College invited individuals from other CUNY colleges as well as from the public,
private and community organizations in the environs of Long Island City to participate in
LaGuardia‘s Leadership Development Program. Training participants came from Kingsborough
Community College, 1-800-Mattress, Mana Products and New Immigrant Community
Empowerment.
Outside consultants, Human Resources staff, college faculty, and university experts offer
workshop presentations. External partnerships with the Citywide Training Center for the City of
New York, "Skillpath" Seminars, and the Cornell School of Industrial and Labor Relations
minimize training costs (10.05.32 HR Prof Dev Website). Employee participation in the training
program has increased from 51 in 2007 to 310 by 2010 (03.03.32 HR Presentation). These
numbers do not include employees who attend the monthly informational sessions, such as
OSHA. A complete description of the staff Development and Training Program for 2007-10 can
be found in (03.03.32 HR Presentation). In addition, college faculty and staff are encouraged to
take advantage of the training programs conducted by CUNY‘s Professional Development and
Learning Management (PDLM). These courses are usually free or require a nominal fee.
Training courses also offered by the NYC Department of City-wide Administrative Services
(DCAS) are attended by staff on a small scale. DCAS workshops are offered for a fee (10.05.32
HR Prof Dev Website). Employees volunteer or are nominated by supervisors for various
workshops.
The College also provides customized training through the College‘s Center for Corporate
Education, for specific groups of employees on campus. For example, 14 Public Safety Officers
in 2010 received training in Business Writing for Security Professionals to improve their ability
to write concise tour and incident reports. The 12-hour training program was delivered in three
sessions of four hours each (03.03.42 Business Writing Training for Security Staff).
Certain job-specific Health and Safety training, for example, Right to Know, Lab Safety and
Personal Safety, are conducted through the Environmental Health and Safety Office. Training for
Health and Safety is conducted on an annual basis as well as on an as-needed basis, and for
regulatory purposes. Employees are selected for Environmental Health and Safety training based
on their job functions and the potential for exposure to hazardous conditions. The training topics
include back safety, safe lifting, electrical and fire safety, ladder safety, reading labels, as well as
spill and other emergency response procedures (03.03.43 LaGuardia's EH-S Training
Requirements). The ―Right to Know‖ program is intended to provide information to all
employees concerning the Federal Occupational Safety and Health Administration (OSHA),
especially the Hazard Communication Standard and New York State Right-to-Know Law.
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The chart below shows the training programs for the last three years and number of attendees,
target audience and objective and the Strategic Plan alignment, (02.1.01 Strategic Plan –
Workplans and 03.03.32 HR Presentation).
# of
Participants

Target Audience
and objective

Date

Description

20072010

Leadership Development
Advanced Group
Leadership Program

62

Faculty and Staff in
Leadership positions potential leaders

2007 – Leadership Essentials for
2009
Admin. Asst. (LEAD)

87

20082010

Publishing and Tenure
Highway to Success –
PATH

56

20082009

Managerial/Supervisory
Development

67

Office Assistants Addressing the changing
role of the administrative
professional
New and tenure-track
faculty and instructors – to
adhere to the University‘s
and College‘s strategic
goals; provide the basis of
writing in the world of
academic publishing,
Higher Education Officers
series – Asst. to HEO and
HEa – help understand the
role as a future supervisor
or manager.
Faculty and staff.

2007 – Other Professional
2009
Development Training:
New Employee‘s
orientation/complianc
e
HEO Perf. Mgt.
Comp. Skills
Cust. Service
Basic Writing Skills

Strategic
Plan
Alignment
2007-2008 –
7:1.3/9:1.3
2008-2009 –
2:1.2
2007-2008 –
9:2.3
2009-2010 –
2:2.1

Recruitment Process Using CUNYfirst. In 2009, CUNY started the first of several phases of
implementing integrated software based on the PeopleSoft/Oracle platform. This effort is known
as ―CUNYFirst‖ (03.03.14 CUNYfirst Hiring Procedures). Two components of the Human
Resources module went live in the summer of 2009: Human Resources (Human Capital
Management -- HCM) and Recruitment (Talent Acquisition Management -- TAM). These
modules will eventually allow every staff member to view their own employee and benefit
information online.
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CUNYFirst Talent Acquisition Management is an online recruitment process that advances
CUNY‘s continuing commitment to hire the most desirable candidates and to achieve workforce
diversity. The College‘s Budget Office ensures the availability of funds for the requested
positions. The College Legal Affairs, Labor, Compliance & Diversity Office provides support to
ensure that recruitment efforts meet the following criteria:
Advertisement
Recruitment of under-represented groups for the position
Adequacy of the candidate pool
Search procedures and the composition of the search committee
HR prepares a proposed Personnel Vacancy Notice (PVN) or reclassification package; the
proposed PVN is signed-off by Human Resources and the Affirmative Action Officer and
electronically submitted by HR with an opening and closing date or submission of the
reclassification package to CUNY‘s Director of Classification for review and approval (03.03.14
CUNYfirst Hiring Procedures).
―Onboarding‖-Orientation. Staff retention is an important part of HR‘s objectives. To strengthen
staff retention, employees go through the ―Onboarding‖ Process. As this is a fairly new process
for Human Resources, it is currently being tested on a small segment of the staff population –
HEOs and Civil Service employees - and soon faculty and part time employees will be
incorporated into the Onboarding process.
When a new employee is hired, on the employee‘s first day on the job, HR provides him or her
with general information about LaGuardia and assistance with completion of the hiring and
benefits documents. The new employee is then invited to attend a general New Employee
Orientation – usually held in the Fall or Spring. At the end of 30 days, he or she is asked to
return for an Entrance Interview (03.03.32 HR Presentation). During this session the employee is
asked to explain his/her experience during ―Onboarding‖ by completing a short questionnaire.
Recruitment. The ―work life cycle‖ of a LaGuardia employee begins with a vacancy that is
approved by the Executive Council and a personnel vacancy notice approved by Affirmative
Action and CUNY central office. The search process involves the Personnel Review Committee
(PRC) or Personnel and Budget Committee (P&B). Hiring takes place in accordance with
Collective Bargaining Agreements and CUNY‘s Personnel Rules and Regulations (05.2.02
Affirmative Action Policy and 03.03.32 HR Presentation).
In compliance with 2009-10 Strategic Plan Goals and Targets, HR has guided an initiative for
on-campus employment of students as College Assistants. HR tracks the number of positions
filled by LaGuardia students vs. non-LaGuardia students (02.2.01 City Hiring Freeze and
03.03.32 HR Presentation).
In rare cases, executive search firms are engaged, and the Director of Executive Search and
Evaluation Office at CUNY Central is responsible for the recruitment effort. All correspondence,
interview schedules, and contact information are stored in the Talent Acquisition Management
database (03.03.14 CUNYfirst Hiring Procedures).
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HR also provides orientation sessions and information regarding employee benefits for the new
faculty (see Standard 10).
Employee Exit – ―Offboarding.‖ Developed over the past two years, the Separation Policy
guides departing employees through the process of separation from the College. The employee
sends a letter of intent to separate to HR. HR then sends an acknowledgement letter confirming
receipt of the letter and a date for an exit conference to the employee with copies sent to the
Payroll Director, Benefits Coordinator, Security, Property Management, and IT. An online Exit
Interview Form is sent to departing employees to provide anonymous feedback regarding his or
her employment at the College (07.04.30 HR Exit Interview Form).
Assessment at HR. The HR Department has developed a survey that measures the impact of the
training programs on employees, (03.03.32 HR Presentation, Slides 30 - 39). This tool is sent to
the Vice Presidents and supervisors of graduates of the Leadership Development Program to
determine if there has been a change in the leadership behavior of these individuals since
completion of the particular program. Participants are also asked to complete a formal evaluation
of the Leadership Development Program after completion (03.03.33 HR Training Evaluation
Survey). The recent evaluation results revealed that most workshop topics were ―right on target‖
and rated as highly beneficial by the group. The results correlate well with the prior needs
analysis that indicated a strong preference for these types of workshops.
Evaluations from participants, supervisors and vice presidents help to streamline the training and
development program and make it adhere to the objectives set out in the Strategic Plan. Results
of the evaluations along with the actual impact of the training programs are used by HR to
improve the delivery and content of future training programs. For example, the 2010 evaluations
of PATH training was used to enhance the 2011 PATH sessions. As a result, HR shortened the
length of training time and invited outside guest speakers.

Appendix 2.16
The Master Planning Process and Relating the College Mission to the Master Plan
More than 70 college faculty, staff and students actively participated in the preparation of the
2007 Facilities Master Plan. Two college-wide meetings were also held to provide an
opportunity for the College and community members to comment on the study and preliminary
plans.
The consultant team included academic planners, architects and engineers. Given the amount of
undeveloped space in the C Building, a major emphasis was put on its development in several
phases.
The team of consultants along with College officials also held several meetings with the NYC
Planning Commission, members of the community board, and local businesses to discuss and
synchronize the College‘s plans with the City and Community‘s short- and long-term plans for
the neighborhood. The goals for these discussions were to align the College‘s plans with those of
the local community and New York City.
22

Appendices
LaGuardia Community College Accreditation Self-Study
Middle States Commission on Higher Education
Mission of College and the 2007 Master Plan. LAGCC Mission - Provide Access to higher
education that serves New Yorkers of all backgrounds, ages and means. The Master Plan
addressed this through the following master plan goals.
Connect to Surrounding Communities – The master plan proposal highlights the College‘s
presence in the community through its ―street level‖ designs for the building. The building
entrances are inviting, open, and well planned. Site analyses and observations were used to
support the plans. The team of consultants conducted a physical review of all college spaces
including building support areas. In addition, they reviewed all prior and relevant architectural,
engineering and environmental studies and plans of the College‘s physical space. The
consultants conducted extensive analyses of the environmental conditions of the College‘s
neighborhood, including wind direction, daylight exposure, open space, prevailing wind currents,
pollution, vehicular traffic, and transportation. Environmental factors were considered in the
optimal placement of programs, open spaces and building services (02.04.02a1-b, Section D,
LaGuardia 2007 Master Plan Part 1, Part 2, Part 3, and Appendix II).
Campus Identity – The plan outlined links between east and west sections of the campus that
improve LaGuardia‘s identity. It considered how to define clear circulation paths, vertical
transportation, and accessibility.
Adjacencies – Departmental location, student area, and creation of different clusters were
intended to improve the delivery of services. One of the proposals was to create a cluster of
Business and Technology, made up of the Accounting and Managerial Studies, Computer
Information Systems, and Coop Education departments (02.4.02 a1,2,3,b, Part 1, Part 2, Part 3,
and Appendix II, section b Page 27). Subsequently, the College created a new department of
Business and Technology by combining Accounting and Managerial Studies and Computer
Information Systems departments.
Needs analysis – Through interviews, study of space utilization and understanding of the College
population, spaces, types, and layout were developed. For example, creation of student space,
open computer labs, and multipurpose facilities were considered in the development of plans.
LAGCC Mission – Offering Career, as well as liberal arts and science curricula, developmental
education and transfer preparation, cooperative education internships, continuing education
classes, and training programs. The Master Plan analysis strongly considered facilities planning
for the development and enhancement of programs such as liberal arts, science, developmental
education, continuing education, and programs that serve individuals, business and public
agencies (02.4.02 a1,2,3,b, Part 1, Part 2, Part 3, and Appendix II, Section B, pp. 15-22). The
2007 Facilities Master Plan consultants considered each program‘s needs for space and location.
The consultants interviewed college and community members and examined benchmark data and
the College history in developing their plans. As a result, the Plan recommended, for example, an
additional 110,200 square feet of instructional space (including ACE), 133,122 square feet of
academic offices and 23,000 square feet of business and public space above the 2004 space
levels (02.04.02a3, Part 3 – Appendix 1, pp. 1-2).
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Responding creatively to changes in student population, technology, and the global economy The 2007 Master Plan recommended improving the technological infrastructure and delivery of
pedagogy using the latest state-of-the-art technology for the academic spaces on campus. The
Facilities Master Plan proposed that the College develop a large portion of Shenker Hall‘s first
floor for student clubs, lounges and recreation (2.04.02b Appendix II). The analysis relied on the
comparison of similar spaces in other urban community colleges, including those within the City
University of New York. The Master Plan‘s recommendations for technology were based on the
input from college and community members and on the current technological trends in education
(02.04.02a1, a1, a3, Part 1, Part 2, Part 3, Section C pages 30 & 31, and Appendix I and 03.04.15
Master Plan Kick Off Minutes).
Cultivating partnerships with business, community groups, government, and public schools to
enhance the economic, social, cultural, and educational development of Western Queens and
New York City. The Master Plan incorporated the needs and identified potential growth in the
College‘s hosted entities, including the primary and secondary schools, Wagner Archives, and
other community organizations. The Master Plan also includes consideration of the utilization of
the College‘s library, athletic, recreational, and assembly spaces by the community groups and
hosted element.
The following is the consultant‘s outline for the scope of the Master Plan work (03.04.16 Scope
of Master Plan Work):
Existing space profile and building conditions report
Current and projected space needs
Program development based on campus space program, mission statement.
Identification of opportunities and constraints for campus design
Implementation strategies and cost estimates
The 2007 Facilities Master Plan was compiled with the participation of a large number of college
faculty, staff and students (03.04.09 Master Plan Participants). Public meetings were held to
review the master plan with the college community on December 7, 2005 at the Professional
Staff meeting and on January 11, 2006 as an open forum. Other master plan
meetings/presentations: Community Board #2 Meeting on July 19, 2005, and Executive Council
Presentation –August 24, 2005.
The Master Plan Advisory Committee included members from Academic Affairs, President‘s
Office, Enrollment Management, CUNY‘s Central Office (Space Planning & Capital Budget),
Students, Administration, Chair Queens Community Board, Architects, Continuing Education,
DASNY, Information Technology, Faculty from Mathematics Department, Humanities
Department, Campus Programs, College and Community relations, College Interior designer,
Administrative and Support Services, Public, Safety, OSHA, Building Operations, Facilities
Design and Construction, Library Media Resource Center.
In the first kick-off Master Plan Executive Committee meeting, held on December 8, 2004,
members expressed their concerns, needs and ideas that the Master Plan needed to address. The
topics discussed are as follows: Economy and Maintenance (Operational Issues), Student Life
24

Appendices
LaGuardia Community College Accreditation Self-Study
Middle States Commission on Higher Education
and Recreation, Campus Image, Circulation and Safety, Community Outreach, Student and
Faculty Interaction, Administrative Programming, Adult and Continuing Education, Classrooms,
and Technology. Minutes for the meetings appear in document (03.04.15 Master Plan Kick Off
Minutes)
The goal was to identify short term and long-term facilities plan and opportunities in support of
the College‘s mission and goals by responding effectively to students, faculty, staff, and
community educational and professional needs in terms of space.
The areas with the greatest need for space were identified in the master plan as (in order) library,
academic offices, classrooms, student lounges, computer labs, athletic and recreational areas,
conference facilities, cafeteria, bookstore and Information Technology spaces. The plan
identified as opportunities the proposed street level space designs, the acquisition of two
buildings between the C Building and Shenker Hall and the clustering of programs to enhance
collaboration and interaction.
The planners recommended a number of projects such as the expansion of the Library facilities,
upgrade of the C Building Façade, installation of new elevators in the C Building and the second
phase of One Stop Service Center for student enrollment. The planning team recommended the
development and acquisition of additional space based on the existing shortages and the
projected enrollment growth.
The Facilities Master Plan identified space shortages and recommended new instructional,
academic and administrative spaces to be added to the College‘s usable space. Based on those
recommendations, the College has, so far, successfully added approximately 200,000 square of
space, including the development of the C Building 4 th floor and the lease of four floors in the B
Building (see below for space acquisitions and developments 2008-2011‖).
Space Acquisitions and Developments 2008-2011:
4th floor Renovations for Social Science and
Coop Education Department, classrooms and
labs
20,431

GSF

Renovation of 4th floor as part of One Stop
Service Center Project
Lease of B Building

11,959
192,051

GSF
GSF

Loss of College Space in L Building due to
the expiration of the lease
Total gain (loss)

(24,908)
199,533

GSF
GSF

(Source: Space inventory, B Building Lease (03.04.02 B Bldg Lease, Part 1, Part 2, Part 3, and
Appendix II and 03.04.23 2008 Profile Pg 60, 62, 63)
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The new space has enabled the departments of Business and Technology1, Social Science, and
Cooperative Education to move into newly constructed spaces. As a result, Humanities and
Mathematics were able to move to spaces vacated by Business and Technology and Social
Science and to move their previously scattered faculty closer to the departmental offices.
The College is now planning to expand its library facilities. Planning for the renovation of the C
Building‘s eighth floor has begun. Upon completion of the project, the English and
Communications Skill departments will move to their new expanded locations.
Construction work to install two new passenger elevators in the C Building will be completed in
2011. An additional four elevators are planned as part of the C Building eighth floor project.
New elevators will ease the current overcrowding and long waiting time for passengers at peak
times.
Construction of One Stop Service Center, Phase II started in early 2011. The project will enable
all student enrollment services including Admissions, Bursar and Registrar to be located on the
same floor (03.04.17 Construction Project List 3-11).
The façade of the C Building is deteriorating due to age and weathering. Several studies have
been conducted, and the recommendation is to replace the existing façade (03.04.04, 03.04.05,
03.04.06—Document Room only). The request to prioritize funding of the façade project is
included in the College‘s request for capital budget. In the interim, work to replace deteriorated
windows and exterior sections will begin in 2011 (03.04.17 Construction Project List 3-11).
The following is a progress report of projects that were referenced or recommended in the 2007
Facilities Master Plan;
2007 (capital budget) – Construction of the One Stop Service Center was completed. The
project included construction of space for enrollment services (registrar, financial aid and
advising), 12 classrooms and one open computer lab (03.04.13 Const. Completion 1-Stop
Serv Ctr).
2007 (capital budget) – Upgraded three existing passenger elevators and converted a
freight elevator to a passenger elevator in the C Building (03.04.12 Const. Completion C
Bldg Elevators).
2007 (capital /grant funded) – completed construction of NY Designs to serve as an
incubator for local business on the seventh floor of the C Building (03.04.20 NY Designs
Final Acceptance).
2007 (college funding) – Constructed four new classrooms on the fourth floor of the C
Building (03.04.21 Space Comm Minutes 4-07 and 10-07).
2008 (capital budget) – Opened the Cyber Café facility in the C Building, providing open
computer and lounge space for students (03.04.18 Const Projects List 8-09).
1

In fall 2008, Department of Computer Information Systems was abolished due to significant decline in computerrelated degree programs and the opportunity to prepare students better through this reorganization. Eight faculty and
College Lab Technicians were assigned to Accounting and Managerial Studies and eight faculty members with
college lab technicians were assigned to the Math Department. As a result of this re-organization, Accounting and
Managerial Studies was renamed Business and Technology, and Math was renamed the Mathematics, Engineering
and Computer Department (03.02.49, June 23, 2008 Board of Trustees meeting page 123).
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2009 to present (capital budget) – Demolished the Center 4 garage facilities due to health
and safety concerns. Project completed in 2010 03.04.17 Construction Project List 3-11).
2009 to present ongoing (in-house funding) – Upgrade of Shenker Hall corridors and
renovations of campus-wide toilet facilities, classrooms, cafeterias and lounges.
2009 (capital budget): Renovation of the C Building 4th floor for Social Science and
Coop Education. The project created 43 faculty offices, one conference room, and six
classrooms (03.04.11 Const Complete Form C-Bldg 4th Floor).
2009- Leased 192,000 square feet of space in B Building. Sixteen new faculty offices for
Business and Technology, photography program facility, and Center for Corporate
Education Offices were constructed. The occupancy of the leased space in the B Building
was done in three phases between February 2009 and August 2011 as the leased space
became available for occupancy (03.04.02 B Bldg Lease).
2009- Replaced four deteriorated wooden roof tanks used for domestic water and fire
protection of the C Building through in-house funding (03.04.22 Roof Tank Replace PO).
2010 (capital budget) – Hired a consultant to renovate the 8th floor of the C Building
(03.04.17 Construction Project List 3-11).
2010 (capital budget) – Hired a consultant to perform the design services for the
expansion of the library (03.04.17 Construction Project List 3-11 and 03.04.19 Library
Project Work Order).
2011 (capital budget) - Installation of two new elevators serving all the floors in the C
Building. This project is scheduled to be completed by fall 2011. The new elevators will
improve vertical transportation in the building (03.04.17 Construction Project List 3-11).

Appendix 2.17
Spending Categories for Capital Projects
The three standard categories for capital project funding are bonded, Reso A, and minor repairs
(also known as hard dollars). In CUNY‘s annual Capital Improvement Plan (CIP) cycle, bonded
and hard dollar funds are requested from the State and City in a rolling five-year plan. Requests
for Reso A funding is made from the NYC Borough Presidents/City Council (03.02.35 CUNY
cip_user_manual). Bonded and hard dollar projects for all of the CUNY Community Colleges
require matching of State and City funds. Project priorities in the CUNY-wide CIP are based on
the Board of Trustees‘ Criteria for the Priority Ordering of Capital Improvement Plan (03.02.33
FY2009-2010 Capital Budget Request Memo from CUNY page 5 and 03.02.34 FY2011-2012
Capital Budget Request Memo from CUNY page 3).
Installation of smart classroom equipment in 2010 (03.04.14 CP Request-Smart Classroom), and
the Construction of New Biology lab (Room E310) are examples of Reso A funding that
provided a state-of-the-art facilities to students and faculty.
The current design effort for the renovation of the eighth floor of the C Building (03.04.17
Construction Project List 3-11) for the English and Communication Skills Departments and
installation of a new elevator bank in the C Building are being pursued under the capital
(bonded) project funding.
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The College has also been successful in obtaining funding for improvements and/or replacement
of systems on campus using a special source called CCAP (Community Capital Assistance
Program) funded through NYS appropriations. In 2010, CCAP funded improvements for the
Mainstage Theatre‘s sound system ($100,000) and supplemented the replacement of telephone
systems ($200,000) (03.02.46). In 2011, an additional $250,000 was appropriated for renovation
of the Archives‘ air conditioning system, the lighting system for the Mainstage Theatre, and the
art studios (03.02.51 CCAP Theater, Archive and Art).
The College has also used funds from its non-tax levy financial entities such as Auxiliary
Enterprises, Education Funds, and operating budget to start the design and replacement of
building systems (03.04.22 Roof Tank Replace PO) such as replacement of roof water tanks in
the C Building 2009, construction of new Science faculty research lab in 2011, and the design of
the Gym roof in 2011. These funds were used to preserve and improve existing college facilities
and system.

Appendix 2.18
Resolution of Classroom Scheduling Challenge in 2009
Traditionally, classroom capacities for CUNY campuses were calculated on a basis of 16 square
feet per student. This number was however in conflict with the requirements of the NYC
Building Code of 20 square feet per person. In 2009, the College revised its classroom capacities
throughout the campus to be in compliance with Code. The reduced capacities meant that more
sections had to be offered.
Scheduling classes relies on the integration of data sets from several independent computer
programs such SIMS, Archibus and R25. Until 2009, this required extensive manual verification
of the data to ensure the integrity of the information. Classrooms, roster size, proximity to
departments, and special features all had to be verified, exposing the process to human error and
technical glitches.
In fall 2008 the Registrar‘s Office lost several key staff members with knowledge of the room
scheduling process, of the unique features of each classroom, and of the special needs of each
academic program. In addition, there were no operation manuals or formal uniform classroom
scheduling policies or procedures in place at the College at the time.
While minor errors were common over the years, spring 2009 was the tipping point. Many
students and faculty received registration documents with incorrect or conflicting room numbers.
In March 2009, the Executive Council responded with a new committee called BPR (short for
Classroom Scheduling Business Process Re-engineering) to review and re-engineer the entire
process. The BPR committee, still in operation, is made up of representatives from all four
collaborating areas. The BPR implemented a number of measures including changes to the
processes, staffing responsibilities and software enhancements. A ―Classroom Scheduling
Policies and Procedures‖ manual (03.05.03 Scheduling Manual) was also developed to guide
staff and faculty with class scheduling. As a result, the number of scheduling conflicts has been
drastically reduced.
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Moreover, Student Affairs hired a new Registrar, enhancing leadership. The process reinforced
the importance of formalizing policies and procedures in operations manuals, thereby reducing
the reliance on historical anecdote and dependence on single individuals to inform practice. The
BPR also turned to the development and use of technological solutions to reduce manual data
verification. As a result of these efforts, spring 2011 and fall 2011 course schedules were
completed on time and accurately.
Enrollment growth, classroom capacity changes, and the College‘s effort to increase efficiencies
in the utilization of classrooms have resulted in increased use of instructional space, including
during off peak periods. Between 2008 and 2009 the weekly classroom utilization rate for fall
session 1 increased in 49 periods, declined in 4 periods, and stayed the same for 38 periods. The
utilization rate improvement is more impressive when you consider that the number of
classrooms increased by 29 from 157 in 2008 to 186 in 2009 (03.05.01 Comparison of
Classroom Utilization 08-09 – from Institutional Profile reports for 2008 & 2009).
The College uses creative ways to increase utilization of instructional spaces. For example, 11
computer labs in the B Building have been equipped with laptop computers to serve as both
general classrooms and as computer labs. This flexibility allows the Registrar‘s Office to have
access to large number of rooms to schedule classes. The College‘s classroom utilization is
among the highest in CUNY (03.05.02 CUNY Report of Classroom Utilization).

Appendix 2.19
The Six Core Components of IT Infrastructure
Topology (03.06.23 IT Core Components). Topology, the most vital of the core components,
directly or indirectly allows for interconnectivity between the other core components. As an
example, the College‘s Student Information Management System (SIMS) communicates with a
number of other enterprise applications to generate the necessary data and information for
reporting. DegreeWorks uses the student‘s course registration data to produce an ―academic
plan‖ for students to follow and keep on target for graduation. A student‘s financial aid is also
calculated based on the course registration data in SIMS. The Bursar‘s Office also generates a
student‘s statement of account based on SIMS data. Topology allows these enterprise systems to
―talk‖ to each other and facilitates a seamless transfer of information between the systems
allowing students, faculty and staff access to vital information. The wire and wireless mediums
meet the College‘s planning and operational needs by providing, system to system, user to system,
and user to user connectivity. The current wire system—in place since 2007— is composed of 65%
category 6 and 35% category 5 or older (03.06.12 Inventory of Data Ports). The wireless medium
was chosen in 2007 for its flexibility and scalability. The newer category 6 wire medium
allows for flexibility in speed of connecting devices in a range between ten megabits and one
gigabit per second. It also enables future bandwidth upgrades at a low cost and with minimal
disruption to the network and can accommodate an ever increasing number of computers on the
network.

29

Appendices
LaGuardia Community College Accreditation Self-Study
Middle States Commission on Higher Education
The TIA cat 6 cable standard also allows for maximum scalability by enabling an infinite
number of connectable devices to accommodate future demands on the network. The wireless
medium allows for flexibility in the speed of connecting devices. The current wireless system is
composed of 238 wireless access points and 2 wireless controllers (03.06.18 2011 Inventory of
Wireless Access Points). The wireless access point speed ranges between 6 megabits to 150
megabits per second. To increase reliability and speed of data transfer, the College utilizes
multiple wireless hubs at high demand locations—such as at the Cyber Café and E Building
Atrium locations because of the high number of potential wireless network users. These
technologies‘ flexibility and scalability permit expansion of the wired and wireless network as
the College‘s population grows and organizational computing demands increase.
Technology. This core component primarily supports enterprise applications such as SIMS, HR's
Stellent, DegreeWorks, Web Grading and individual computing applications. To facilitate the
operation, maintenance, and temporary upgrades of these systems, virtualization has been chosen
since 2007 as the de facto standard set forth by VMWARE (03.06.16 VM Server Information), since
it allows for maximum flexibility and scalability with minimal down time.
Virtualization allows administrators to build a virtual server within minutes once requested by
users. Such low latency on a new server is vital to data retrieval and dissemination. An
emergency server can be built or rebuilt with no interruption in network service. The new server
can then be added to the storage device which contains data needed for college operations.
Virtualization fosters scalability by enabling administrators to add memory, processors, and
storage without downtime (03.06.16 VM Server Information). This is critical during business
hours and especially, increased usage of a vital server during peak registration periods. Due to
virtualization‘s flexibility and scalability, administrators can add servers at any time or add
components needed to increase productivity.
Enterprise Applications. This core component is at the heart of LaGuardia's technological
infrastructure. Document imaging, email system, the Degree audit system, classroom
scheduling, faculty work load, data warehousing, and registration and billing systems enable
faculty and staff to manage, retrieve and disseminate vital information necessary to meet planning
and operational needs.
One enterprise application used since 2007 is the flexible and scalable Stellent document
imaging system, which stores personnel records of faculty and staff. The image scanned from
the paper document is created in a nonproprietary format (tif). Any computer system can open
and read the recorded data. The College uses the highly scalable Oracle database system
(03.06.14), which is industry standard for large data storage. If personnel records exceed storage
capacity, the database administrator can easily add more tables to accommodate additional records.
With the flexibility of nonproprietary formatted images and the Oracle database‘s scalability, the
College can accommodate an ever increasing need for capacity.
Individual Computing Application. To address faculty and staff concerns about
interoperability, the Division of Information Technology has chosen the Microsoft package
computing application. Word, Excel, and Access are the de facto standard used in both the public
and private sectors. Extremely flexible, this software application can save a document in multiple
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formats including the nonproprietary text format (txt, csv, etc.) This is vital for document
sharing between non-Windows and Windows computers. The scalability is also very attractive
as there is virtually no limit to the number of Microsoft licenses on campus.
Stakeholder Support. This core component is required to maintain operational readiness of
LaGuardia‘s technological infrastructure. One main tool used to reduce downtime by protecting
the core operating system, especially in labs exposed to viruses and malware daily, is
DeepFreeze by Faronics (03.06.10 Deep Freeze Software). Once a virus infects a lab computer, a
technician restarts the PC, and the DeepFreeze software restores it to its previous state.
DeepFreeze allows administrators to control all lab PCs remotely with a centralized console; this
makes it scalable.
Network Operations. Vital for the day-to-day network function, Network Operations protects the
College's computer system from internal viruses and malware by using Malware intrusion
detection to safeguard the network, constantly monitoring the system for unwarranted intrusions.
The malware intrusion detection includes virus detection and malware prevention. These
technologies are flexible and scalable enough to meet a growing college population‘s demands. To
combat the daily creation and constant evolution of viruses and malware, the virus detection and
malware prevention software is designed to deliver updates to every computer in the College with
minimal disruption. Virus protection of computers on the College‘s computer with access to the
network is also mandated by CUNY. These two technologies allow the ever increasing numbers of
new computers to be immunized against viral intrusions.
Academic and Administrative Support. The Division of IT provides software and programming
support to all college constituencies. Software packages geared to improve the productivity of
faculty, staff and students are kept up to date. The Division of IT provides analyses of complex
sets of data to be used by each administrator for making calculated decisions. For example,
student profile, attendance pattern, classroom utilization, room scheduling, tuition collection rate
data, and retention statistics are periodically provided to the Executive Council. The College‘s
strategic plan is maintained and updated by the Division of IT. The system of work request for
computer support has enabled timely and efficient response. All new smart classrooms are
equipped with telephones so that support is provided within minutes. With the use of the Student
Tech Fee, the College has employed and trained a number of LaGuardia students on a part time
basis to provide classroom technology support (03.06.01 through 03.06.09 Allocations for the
Stu Tech Fee: FY02-03, FY03-04, FY04-05, FY05-06, FY06-07, FY07-08, FY08-09, and FY0910).
Highlights Since 2007. There have been a number of important technological changes and
upgrades since 2007. In 2007, the College had only 44 wireless access points (03.06.17 2007
Inventory of Wireless Access Points). This severely hampered the students‘ and staff‘s ability to
access the Internet. Currently, the College has 215 wireless access points throughout the 4
buildings, an increase of more than 488% (03.06.18 2011 Inventory of Wireless Access Points)
over the last 4 years. This increase in the number of wireless access points has provided the
students and staff with excellent coverage throughout the College, even in the most remote areas
- for example the rear of the C-building, M-building basement and B-building atrium. Students
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and staff can now travel throughout the campus without losing connection because of weak
signals.
In 2007, the College had only 74 servers (03.06.13 IT Servers) to handle growing computing
demands. Upgrades and maintenance often resulted in disruption of services. This was a major
challenge for the College and IT. For example, if DegreeWorks was running on a server that
needed an upgrade, the application would be inaccessible until the upgrade was complete. Since
the advent of virtualization in 2010, the College has over 100 servers, which allows technicians
to perform maintenance and upgrades without any down time.
In 2011, the College installed electrical receptacles in 83 carrels, which will enable students to
power their laptops and other handheld devices at the carrels in the library.
One crucial aspect of any network is ensuring its security. During a virus outbreak, a technician
has to complete several steps before getting a lab or network back online. First, they find out if
the virus has an identifiable signature. If not, Symantic anti-virus software has to create a new
signature to detect the virus and purge it. The technician then scans each computer for the virus
and removes it. This process used to take days to complete. This is no longer the case. The
College currently uses DeepFreeze software to protect all network computers. During a virus
outbreak, the technician shuts down the lab for about ten minutes and deals with the outbreak.
These enhancements in technological infrastructure have significantly improved the Network
Administration team‘s ability to serve the College‘s needs.
Another area of focus for the IT Division has been the effective and efficient use of resources
and sustainability. All new classroom and server equipment meets or exceeds the Energy Star
requirements. All classroom equipment such as computers and projectors and some of the office
computers are equipped with the capabilities to be turned off remotely. In addition, with a use of
a diagnostic program already installed, technicians can automatically obtain messages of
projector troubles. This effort has translated to increased life of the equipment, lower energy
consumption, and proactive service calls.
The IT Division uses a computerized work/service request system that enables users to be aware
of the status of the work. The Division leaders use the management report that includes the
number of work tickets issued, open/closed request and duration of repair to adjust allocation of
resources. This has led to improved communication between IT and the users.
In 2010, LaGuardia started an initiative to reduce the unwanted printing of documents by
students in the labs and open computer centers (03.06.22 Going Green on Unwanted Printing). A
new program was installed on all public computer areas that requires a student to review a
document residing at the printer queue and manually print what is deemed important to him or
her. At the end of each day, unprinted documents at the printer queue are cleared. The number of
pages saved in 2010 alone through this effort is estimated at 1 million. Not only is paper
consumption reduced, but the expenditures for toner, printer service and handling of waste paper
have been lowered.
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Appendix 2.20
CUNYfirst Implementation
Migration to CUNYfirst. CUNYfirst is the City University of New York's branded moniker
given to a suite of Enterprise Resource Planning (ERP) software products provided by Oracle
Corporation. The software is often referred to as Oracle/PeopleSoft or PeopleSoft, because the
system is substantially that of the former PeopleSoft Corporation which was acquired by Oracle
in 2005. The point is of interest because Oracle had a competing product prior to their merger
and the final contenders for CUNY's RFP were Oracle, PeopleSoft, and SAP. In 2005, CUNY
awarded the ERP contract to Oracle Corporation for the PeopleSoft product.
ERP is a class of software that has evolved from Manufacturing Resource Planning (MRP) over
time to cover a myriad of industries, including higher education. The software is used to manage
and report on the core functions of an organization which includes financial operations, human
resources, and the functional purpose of the enterprise, for CUNY this includes the activities of
admitting, billing, collecting, processing financial aid, advising, registering for classes, grading,
recording attendance, graduating, and issuing transcripts for their students.
What systems will be replaced by CUNYfirst? Oracle Corporation has a large number of
products used in the enterprise. The ERP class of products which are defined by the PeopleSoft
subset as purchased by CUNYfirst consists of three modules: Finance, Human Resources and
Student Administration. The finance module includes General Ledger, Procurement (Purchasing,
Accounts Payable, Expenses), Planning and Budgeting, Accounts Receivable, Asset
Management, Cash and Deal Management. The Human Resources module includes Base HR
Processes, Base Benefit Processes, Recruitment, Time and Labor, Leave Management and
Payroll (interfaces with NY State and NYC). And the Student Administration module includes
Academic Structure, Course Catalogue, Schedule of Classes, Student Financials, Student
Records, Financial Aid and Admissions.
CUNY has operated over the years in a federated model where the university maintained core
systems centrally that were subscribed to by their member colleges, such as the student records
system SIMS and the human resources system CUPS. Each of the Colleges also had to operate
independently based on their particular charters and strategic direction. As such, each college has
deployed a unique collection of vendor and in-house developed software to serve its students and
other constituencies. CUNY-wide systems such as SIMS, eSIMS, FAP (Financial Aid
Processing), SKAT (program used for basic skill testing of student), and SFA (Student Financial
Accounting) are being replaced under this effort. For LaGuardia, Web Grading, TAP
Certification, ID Office Student Invoicing, and Web Transcripts systems are being replaced by
CUNYfirst. Several other ancillary systems such as DegreeWorks, Resource-25, Hobsons, and
Blackboard are being integrated with CUNYfirst similar to the way they are with the current
SIMS system. Although the functionality of some of these ancillary systems is available in
CUNYfirst, the University has up to now decided to maintain best-of-breed solutions for
integration with CUNYfirst.
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Who is leading the CUNYfirst effort here? LaGuardia‘s CUNYfirst effort is led by Vice
President of Information Technology, Dr. Henry Saltiel. A project team comprised of 11 faculty
and staff from Divisions of IT, Administration, Student Affairs, Academic Affairs and Adult and
Continuing Education are actively participating in planning and implementation of the
CUNYfirst modules on campus. The committee also works with CUNY to coordinate operations
and facilitate training of campus users.
LaGuardia‘s CUNY FIRST Project Team
Henry Saltiel
Campus Executive
Brad Orcutt
Project Liaison
Tom Hladek
Functional Lead-Finance
Diane Darcy
Functional Lead-Human Resources
Reine Sarmiento
Functional Lead-Student Administration
Bill Lindner
Project Manager Campus Solutions
Bruce Hoffacker
Change Management -Organizational Readiness
Jane Devine
Faculty Liaison
Charles Elias
Communications Liaison
Theresia Litvay-Sardou
Training Liaison
Billy Lau
Technical Readiness Liaison
Tony Mieses
Application Security Liaison
Jackie Reyes
Help Desk Liaison
The first two CUNYfirst modules (Finance and Human Resources) were implemented at
LaGuardia in 2010. Although the two modules continue to be updated to enhance their
functionality, they work well.
The Student Administration Module, which is referred to by Oracle as "Campus Solutions" is the
largest and most complex of the three modules. Whereas the first two modules primarily impact
only employees in the business office and human resources departments, all students, faculty,
enrollment management staff, and advisors will need to use the campus solution modules to do
many critical functions. As such several teams have been put in place ultimately reporting to the
College president. See attached "mind-map" that represents the current structure, which is
comprised of the following project teams:
Management Team (VPs & Deans)
Build Teams
o Technical - leaders from Bursar, Admissions, Registrar, Financial Aid, IT,
Advisement, and Academic Affairs
o Data Cleansing
o Testing
Roll-Out Teams
o Divisional Coordinators
o Communications
o Training
o User Support
What information is publically available on the whole CUNY effort? CUNYfirst Website
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What does the schedule look like? The baseline portions of Finance and Human Resources have
been implemented. Several additional features will continue to be implemented over the next
couple of years. These features will be implemented at the same time for all 23 colleges within
the CUNY system.
CUNY-wide implementation of the Student Administration using Oracle‘s Campus Solutions
was broken into separate groups of colleges because of the size and complexity of the student
administration functions at each college in a more practical approach by sequential waves. The
first wave was comprised of two colleges (one four-year and one community college) who
served as the pilot schools for the project. They cutover to Campus Solutions in November 2010,
and continue to add features and improve the usability of tool. LaGuardia along with other
remaining community colleges are part of Wave-2. Wave-2 was scheduled to cutover in
November 2011, however the special calendar with two sessions in a single term that is used by
LaGuardia and Kingsborough Community Colleges, makes July 2012 the likely date to go live
with the new system.
How is the College being involved? Over 70 staff members are currently involved in
configuring, testing, training, and changing operational practices and processes. Many of these
individuals are spending over 70% of their time on this effort to get the College ready by July
2012. As we get closer to the cutover date training workshops will be setup to prepare faculty
and students to use the new system. Support centers will be established across campus to provide
assistance once the system goes live. Leading up to the cutover there will be increased levels of
communication including web pages, videos, campus meetings, departmental meetings, and
student group meetings.
What phases will require the most effort? The campus solutions module is the most intensive
requiring the College to adopt a new system that will cause many processes and expectations to
change. This change will be disruptive and require extra effort on everyone's part to complete the
various functions needed to support students as they proceed on their academic path through the
College. Of particular challenge to the College is the limitation of CUNYfirst regarding our
18/12/6 week session structure. Many issues have yet to be worked out with the risk of intensive
manual activity impacting students a very real possibility.

Appendix 2.21
Budget Oversight Process
Under Spending/Over Spending Analysis memos are sent to the Vice President of
Administration, who in turn reviews and discusses this information with the Executive Council.
The Executive Council determines whether to reallocate monies or to make modifications of
previously approved and funded initiatives. If there are key strategic initiatives and/or initiatives
that have been funded by the Compact or any other resources, special attention or action is
needed by the Division Vice Presidents. After the Executive Council meets, The Vice President
of Administration will communicate in writing any decisions made to the Executive Director of
Finance and Business and the Budget Office staff. Shortly thereafter, the Budget Office will
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implement the changes and will send an email back to the Executive Council indicating that all
requested changes have been made so these allocations can be spent down before the end of the
fiscal year. For fiscal year 2010, a Strategic Plan Reference column was added to the College‘s
Additional Allocation spreadsheet that is used to track funding at a detailed level. The addition of
this the column allows for direct reference from the Additional Allocation spreadsheet back to
the strategic plan.

Appendix 2.22
List of Annual Audits along With the Findings
Audits:
KPMG Audit CUNY-wide -Basic Financial Statements, Management’s Discussion and
Analysis and Supplementary Schedule of Expenditures of Federal Awards
KPMG Audit of CUNY-wide - Basic Financial Statements, Supplementary Schedules
and Management’s Discussion and Analysis – (note: This report does not have the
Federal award audit)
Grant Thornton audit of LaGuardia Community College‘s College Association, Inc.,
Grant Thornton audit of LaGuardia Community College Auxiliary Enterprises
Todres audit of LaGuardia Community College ECLC Programs, Inc.,
Todres audit of LaGuardia Community College Education Fund, Inc.,
Todres audit of LaGuardia Community College‘s Foundation, Inc.
Findings:
KPMG‘s management letters since 2007 included eleven recommendations (03.07.21 Summary
of Finding of Periodic Audits since 2007). The recommendations were:
1. The College‘s accounting system contains an Accounts Payable module which produces
disbursements via laser checks to automate the issuance of tuition refund checks. The
College is able to upload the records of students who are eligible for refunds into the
software and generate the checks. However, this software package is not integrated with
the student information management system, and the College has to manually update
each student‘s account to reflect the refund issued (Management Letters: 03.07.04 FY08,
03.07.03 FY09, and 03.07.05 FY10). The College agrees with this finding. However,
remediation requires complete installation of CUNYFirst software. Implementation is
currently underway with completion scheduled for 2013.
2. Once a month, the College Accountant will record the cash receipts into the FAS system.
However, we noted that there is no formal evidence that the journal entries were
reviewed and approved (03.07.03 FY09 and 03.07.05 FY10).
3. Attendance records are maintained via a Scantron form; however, since the final
attendance data must be manually entered, the efficiency saved by using the form is
reduced (03.07.04 FY08 and 03.07.03 FY09). In response to this finding, the College
installed a Web-Attendance system that has enabled the college to migrate its attendance
records from a manual to a computerized system. As a result, the tuition refund process
(as cited in the findings) has become shorter and more efficient.
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4. For one of the ten students selected for the Return to Title IV test work, the College did
not have support maintained for the student‘s withdrawal date. A letter from the Office of
Students with Disabilities (OSD) was obtained at KPMG‘s request (03.07.04 FY08 and
03.07.03 FY09).
5. For one of the ten students selected for the Return to Title IV test work, the post
withdrawal disbursement was not disbursed in a timely manner. Post withdrawal
disbursements are to be returned 120 days from the earlier of the withdrawal date for
official withdrawals or date of determination for unofficial withdrawals (03.07.04 FY08
and 03.07.03 FY09).
6. The College does not stamp ―PAID‖ on their invoices once they have been processed for
payment. The College relies on the FMS Vouchering system to prevent duplicate
transactions, as this system will not allow the same purchase order number to be entered
twice (03.07.04 FY08 and 03.07.03 FY09).
7. During our procurement internal control test work, two purchases selected did not contain
a purchase requisition. In addition, we noted there was no documentation to support the
approval of the purchase (03.07.04 FY08 and 03.07.03 FY09).
8. The College does not fully utilize e-procurement as individual departments still manually
prepare purchase requisitions. Information on the purchase requisition is entered into the
Blackbaud Financial Edge System where the purchase order is created and printed on a
multi-copy form (03.07.04 FY08).
9. Terminated employees are required to return all College property (i.e. laptops, keys,
badges, cell phones, etc.) prior to their termination. Although the College has procedures
in place to ensure the property is being returned upon the employees‘ termination, the
procedures are not being fully implemented (03.07.04 FY08 and 03.07.03 FY09).
10. A terminated employee selected for Payroll test work was not removed from the payroll
register (PMS) in a timely manner and therefore, was paid for one pay cycle after his
termination date (03.07.04 FY08).
11. The College creates back-ups for its programs and data for the various computer systems
that it uses; however, these back-ups are not stored at an off-site facility. Instead, they are
taken to one of two campus buildings, on an alternating basis. The two buildings where
back-ups are stored are located three blocks away from one another (03.07.04 FY08 and
03.07.03 FY09).
New measures were put in place to address all of the above findings, except for #1 as indicated
above).

Appendix 2.23
Assessment Grid of College Activities
1. Mission-related goals: Has outcome success been defined?
2. Functional goals: Has operational success been defined?
3. Outcomes assessment: Has an assessment of outcomes been undertaken?
4. Operations assessment: Has an assessment of operations been undertaken?
5. Recommendations: Have any recommendations come out of the assessments?
6. Recommendation implementation: Have any recommendations been implemented?
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7. Implementations assessment: Have the recommendation implementations been assessed?
8. Assessment audit: Has the assessment cycle been audited?
Recommendations
implemented

Implementations
assessed

Assessments
assessed

Planned

No

No

Yes?

Yes?

No

No

Yes?

Yes?

Yes?

No

No

No

Yes

Yes

No

No

Yes

Yes

Yes

Yes

No

No

Yes

No

Yes

No

No

No

No

No

Yes

Yes

Yes

No

No

No

No

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Std. 10—Faculty Hiring & Development

Yes

Yes

Yes

Yes

Yes

Yes

No

No

Std. 11—Curriculum Development
Standard12 (General Education) &
Standard 13 Basic Skills

Yes

Yes

Yes

Yes
Yes/In
Progress

No
Yes
(partial)

No

Yes

Yes
Yes/In
Progress

Yes

Yes

Yes
Yes/In
Progress

Academic Departments PPRs

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

ePortfolio process

Yes

Yes

Yes

Yes

Yes

Yes

No

No

Core Competencies

Yes

Yes

Planned

Yes

Yes

Yes

No

No

Programmatic Competencies

Yes

Yes

Planned

Planned

No

No

No

No

Planned

Planned?

No

Outcome
success
defined

Functional
success
defined

Outcomes
assessed

Operations
assessed

Std. 1—Mission and Goal Development

No

No

Planned

No

Planned

Std. 2—Strategic Planning

No

No

No

Yes?

Std. 3—Resource Allocation System

No

No

No

Std. 4—Governance System

No

No

No

Std. 5--Administration

Yes

Yes

Std. 6—Integrity Management

No

Std. 8--Admissions
Std. 8--Retention

Unit
All College Systems

Recommendations

Std. 9—Student Services (see offices)

No

Standard 14

Divisions, Departments & Offices
Academic Dep‘s PPRs (See Std. 14)

Cooperative education

Yes

Yes

Yes

Yes

In
progress/
Planned

Certificate programs

Yes

Yes

Yes

No

No

No

No

No

Center for Teaching and Learning (CTL)

Yes

Yes

Yes

Yes

Yes

Yes

No

No

Office of Transfer Services (OTS)

Yes

Yes

Yes

Yes

Yes

Yes

No

No

Counseling Department

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

Library

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

ACE grant-funded programs

Yes

Yes

Yes

Yes

No

No

No

No

ACE tuition-based programs

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

Student Affairs Division

Yes

Yes

Planned

Planned

Planned

Planned

Planned

Planned

Admissions

Yes

Yes

Yes

Planned

Planned

Yes

Yes

Yes

Yes
In
progress

Yes

Educational Planning

Yes
In
progress

Planned

Planned

Planned

Registrar

Yes

Yes

Yes

Yes

Yes

Yes

Planned

Planned

Student Financial Services

Yes

Yes

Yes

Yes

Yes

Yes

Planned

Planned

Enrollment Services (group)
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Single Stop (grant requirements)
Student Information Center
Testing

Yes
Yes
Yes

Yes
Yes
Yes

Planned
Yes
Yes

Planned
Yes
Planned

Planned
Yes
Planned

Planned
Planned
Planned

Planned
Planned
Planned

Yes

Planned
Yes
Yes
In
progress

Student Generalist Services

Yes

Yes

Yes

Planned

Planned

Planned

Yes
Yes
Yes
Yes
Yes
Yes
No
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes
No
Yes
No

Yes
Yes
Yes
Yes
Yes
Yes
No
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
No

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

Planned
Planned
Planned
Planned
Planned
Planned
No
No
Yes

Planned
Planned
Planned
Planned
Planned
Planned
No
No
Yes

No
No
No
Yes
Yes
Yes
Yes

No
Yes
Yes
Yes
Yes
Yes
Yes

No
No
No
Yes
Yes
Yes
Yes

No
Yes
Yes
Yes
Yes
Yes
Yes

No
Yes
Yes
No
No
Yes
Yes

No
Yes
Yes
No
No
Yes
Yes

No
No
No
No
No
No
No

No
No
No
No
No
No
No

Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes

No
No
No
No

Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes

No
No
No
No

No
No
No
No

Contractual relationships
Credit for prior learning

Yes
Yes

Yes
Yes

Yes
Yes

Yes
Yes

No
No

No
No

No
No

Academic Peer Instruction (API)
Writing Center
Accelerated Study In Associate Programs
(ASAP)
College Now Program
College Discovery
Collegiate Science and Technology Entry
Program (CSTEP)
Black Male Initiative
Early Alert
New Student Orientation
Major Grants In Academic Affairs2
Career placement

Yes
Yes

Yes
Yes?

Yes
Yes

Yes
Yes

Yes
Yes?

No
No
In
progress
Yes?

No
No

No
No

Yes
Yes
Yes

Yes
Yes?
Yes

Yes
Yes?
Yes

Yes
Yes?
Yes

Yes
Yes?
Yes?

Yes
No
No

Yes
No
No

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes?
Planned
In
progress
Yes
Yes
Yes
Yes
No

No
Planned
Planned
Planned
Yes3
No

No
Planned
Planned
Planned
No
No

Student Development (group)
Student Services & Disabled Student
Programs
International Student Services
Health Services
Early Childhood Learning Center
Student Life
Recreation, Fitness & Aquatics
IT Operations
IT Major Projects
President's Office
Vice President for Institutional
Advancement
Development
Marketing and Communications
Grants Development Office
VP Administration
Business Office
HR
Security
Facilities Management & Planning
Administrative and Support Services
Auxiliary Services
Projects, Initiatives & Grants

"Yes/In Progress" means "Yes" for some programs and "In progress" for others.
―Yes?‖ means that the process has changed, but documentation of the usefulness of assessment is
lacking.

2

Full list of grants awarded from 2006 to the present is available in 10.05.20.

3

Upward Bound grants (07.4.68, 07.4.69) do not have recommendations/improvements and, thus, assessments of
implementations.
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Appendix 2.24
Further Examples of Support of Assessment in Academic Affairs
 The Center for Teaching and Learning (CTL) prepares 6-7 grant reports each year with a
detailed set of outcomes tailored to the grant funder‘s needs (01.05.04 CTL Report 09
Exec Summary Cover Note and 10.05.02 CTL Data Report) and conducts a Needs
Assessment Survey to determine faculty interests (01.05.06 CTL Faculty Needs Survey
Summary 2010 and 01.5.14 Faculty Needs Survey). CTL gathers statistics to compare
student outcomes in classes taught by CTL seminar participants vs. non-participants
(01.5.12 CTL Report Executive Summary 08-09) and seeks regular feedback from the
participating faculty and students through a variety of surveys (01.5.11 Survey Results
Forum Publication and Scholarship).
 The Academic Peer Instruction (API) tutoring program continuously assesses its work,
gathering statistics to compare student outcomes in classes with API tutors vs. similar
classes without API tutors (07.4.44 API Final Report 09-10, 07.4.46 API Table 1, 07.4.50
API Table 5, 07.4.54 API Table 9, and 07.4.58 API Table 13). The program also
conducts faculty surveys and prepares API summary reports, included in relevant grant
reports (such as Perkins grants, 07.1.04 Perkins Grant Final Report 09-10).
 Assessment in The Office for Transfer Services takes into account the number of
students serviced, the percentage of recipients of AA/AS degrees who transferred to a
CUNY baccalaureate program, and the number of transfer applications to private fouryear colleges (09.1.033 DAC Report-Transfer Data and 09.1.038 Transfer Report). Data
on transfers to the four-year CUNY colleges is drawn from PMP Report (07.4.08 LaGCC
09-10 Year-End 7-22-10).
 The Counseling Department assesses its two functions of helping new students make
the transition to college and providing advisement and counseling for students on
academic probation (or who require personal counseling) by means of satisfaction
surveys, pre-/post-tests, data from intake forms and academic screening, and compares
these with academic performance data obtained via Institutional Research (09.1.040
Counseling PPR).
Developmental Advising Committee (DAC) Summary Reports on New Student
Orientation (NSO) demonstrate a standardized assessment of Opening Sessions for new
students (07.3.15 NSO-DAC Summary Report and 07.3.14 NASPA Values Auction 219-10).
 The established criteria for the College Now Program include student program
enrollment, student grades, and student program completion (07.4.67 College Now). The
established criteria for the College Discovery Resource Center and other tutorial centers
in the college include student usage. Although each program director is required to
provide regular and periodic reports on whether the program has met the established
CUNY expectations, LaGuardia is in the process of requiring programs to go beyond
required data collection to focus on student success (09.1.042 CD Annual Report 09-10
and 09.1.043 CD Annual Report 08-09).
 Assessment in the Library is largely based on national surveys (the annual Association
of College and Research Libraries [ACRL] survey and the biennial Academic Library
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Survey [ALS]). Because these surveys do not cover all necessary assessments (missing,
for example, time of reference transaction, expenditures by discipline, print periodicals
used, student satisfaction with services), the Library supplements this data with its own
twice-a-year statistical gathering. Data are collected and reviewed, with any kind of
significant change studied and either corrected, in the case of negative changes, or
continued in the case of positive ones.

Appendix 2.25
Two Examples of Academic Affairs Assessments within Strategic Planning
At the divisional level, when a strategic plan goal is articulated, each division and department is
asked to demonstrate how its activities and actions contribute to meeting the college‘s goals and
targets. Where possible and appropriate, targets are stated in terms of increased percentages or
absolute numbers from a baseline. Departments then indicate actions that will be taken to
contribute to meeting the targets. The Departments also provide progress reports. As an example,
in the previously mentioned Business and Technology Department accounting lab initiative from
the 2009-10 strategic plan (for goal 1.2.2: Join the Lumina Foundation’s national Achieving the
Dream: Community Colleges Count initiative designed to help more community college students,
especially students of color and low income students succeed), a typical set of actions are
specified in the work plan: On or before 4/1/10, the accounting lab will be expanded to include
ePortfolio development. In Fall I, college assistants working in the accounting lab will be
trained in the development of ePortfolios (through a CTL mini-grant). Redesigned "businessspecific" ePortfolio templates will be available in Fall I, 2009. The online progress report filed
with the plan stated: A number of "business-specific" ePortfolio templates have been developed
and posted on the ePortfolio website. All business students are now required to develop an
ePortfolio in the introductory course (BTM101). The accounting lab has hosted a number of
ePortfolio workshops and college assistants have worked with a number of instructors during
class hours. [6/3/2010]. Full assessment of the ePortfolio program can be found in the CTL
annual reports (08.4.08 CTL Report Summary 2-11-10). These assessments led to later strategic
plan ePortfolio initiatives in 2010-2011, 1.4.4 and 3.6.1.
An interesting example of assessing course changes can be found in the Natural Science
Department in pursing the 2009-2010 strategic plan college target 1.3.3 on adding sustainability
to the curriculum. An experiment was conducted on the effectiveness of clay models for teaching
human muscle anatomy as an alternative to the traditional cat dissection. The results were
published in a peer-reviewed journal (Motoike et al. 2009, 07.4.64) and have guided changes in
the relevant course. Similarly, an experiment is currently underway to assess the effectiveness of
adopting an 18-week semester (12 + 6) for a human biology course under 2010-2011 strategic
plan college target 1.2.2 (Implement new Environmental Science program). Under 2009-2010
strategic plan college target to increase pass rate in math by 1 percentage point, from 68.4 to
69.4 (3.2.4), the impact of tutoring and other support offered by the Science Study Hall has been
evaluated by examining course grades and retention and this data has guided changes to the
services offered to students at this facility (07.4.65 Science Study Hall 09-10). Spurred by the
strategic plan college target to increase grant and contract revenue (8.5.1, 2009-10), several
faculty from the Departments of Mathematics, Engineering & Computer Science and Natural
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Sciences mentor students in research projects funded by the National Institute of Health‘s
Bridges program (07.4.76 SNAP 2009 Final and 07.4.77 SNAP 2010) and assess the impact of
various mentoring methodologies by examining course grades and retention rates.

Appendix 2.26
Academic Affairs Improvement Actions in Response to Assessments
Departments also examine retention and transfer success, in addition to assessment of student
learning, during the PPR process. The Accounting program‘s PPR (14.1.09 Accounting PPR 108), for example, suggested two areas where action was taken during the implementation year
(14.1.001 PPR Schedule) to improve the program:
1. The Accounting program reviewed its courses to determine the extent to which the
college-wide core competencies were taught. In courses where the core competency was only
partially covered or not included, faculty developed new assignments. For example, the study
showed that students‘ technological and information literacy needed to be enhanced. As a result,
two accounting faculty members created a computerized practice set to replace the older manual
set. The computerized practice set was piloted in spring 2010 and is now a required element of
Principles of Accounting II for fall 2010.
2. A review of the transferability of courses in the A.A.S. Accounting Program revealed
that students transferring to Baruch College did not receive an acceptable number of transfer
credits. Retention statistics showed that accounting student graduation rates were decreasing,
while early transfer rates were increasing. After an analysis of the statistics and discussions with
advisors, the program determined that a new A.S. Degree in Accounting should be developed to
increase course articulation with Baruch College. The A.S. Accounting Program was approved in
fall 2009 and began admitting students to the program in spring 2010. An articulation agreement
was signed with Baruch on June 1, 2010 (07.4.66 Articulation Agree Baruch).
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Appendix 3.1
Faculty Council
The Faculty Council was created soon after LaGuardia Community College was founded, in
order to meet the faculty's need for a forum of its own. The official governance body of the
College, the Senate, was established as an egalitarian tri-partite entity, comprised of faculty, staff
and students; as such, it could not provide an arena for the discussion of distinctly faculty
concerns. Because the faculty needed a channel for the expression of its own voice, Faculty
Council was established.

Appendix 3.2
Mission and Vision of the SGA for 2010-2011
“As elected officials it is imperative for us to continue the timeless tradition of the SGA to work
with the school for the students and for our community. Our business is to address the needs of
our students. We are going to:
a) Promote events to engage students with the College community
b) Provide information workshops (i.e. Human Rights Week, EID celebration)
As a team we will avoid holding grudges, to balance our emotions, to minimize conflict. We are
responsible for our duties that are entitled to us and to the requirements that came along. We
promise to respect one another’s beliefs, values, and opinions. We understand as 13 individuals
that listening carefully and respectfully is essential for our success. As governors we will hold a
level of ethical standards that illustrates to the student body a sense of humility and
trustworthiness towards the SGA.”

Appendix 3.3
SGA Relationship with LaGuardia Community College
The Vice President of Student Affairs appoints the SGA mentor. The Office of Student Life
provides leadership training throughout the year to improve SGA member skills through
discussions and on-and off-campus workshops that challenge SGA member abilities. Training
learning objectives are to develop trust, effective communication, and team building with a
specific learning outcome to develop three to four major strategic goals and an implementation
plan for the year. The on-campus training starts in August with a full day on leadership, followed
by workshops on College Association operations, sexual harassment awareness, and drug and
alcohol awareness. Additional workshops are scheduled as needed and may include conflict
resolution, Robert‘s Rules of Public Order, team building, and communication. Off-campus, the
Student Governors attend the National Student Leadership Certificate Conference; Emerging
Leaders Conference; New Leadership Challenge Conference; and the University Student Senate
(USS) Leadership Retreat for all new University Student Senate delegates.
SGA Assessment
The SGA mentor‘s role is to determine if student governors, while maintaining their focus on the
SGA mission, are developing the core competencies of trust, communicating through active
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listening, negotiating, forming agreements, accountability, and building a team. Student
governors demonstrate acquired leadership skills while developing and implementing collegewide events such as heritage events, including Hispanic, African, Ramadan, Holi, Martin Luther
King celebrations, and Student Government Summits. These events require focused event
planning, delegation, budgeting, negotiating and networking. In cases where behaviors do not
match the intentions of the SGA, tutorials, counseling, and coaching sessions are provided on a
weekly basis based on students‘ needs and requests. Individual meetings for each of the
Executive Board members may also be scheduled.
SGA Student Voice
Present (Irene Sosa) and former (Luis Merchant) SGA mentors identified representing the
student voice as the most important SGA function. From grassroots conversations on hot topics,
formal town hall meetings, and appointing students to major committees (i.e., College
Association Budget, Personnel Review, and Board of Directors; Campus Affairs, Auxiliary
Enterprises; Technology Fee Committee), students are part of the process of determining funding
allocations for the benefit of students. Furthermore, CUNY is able to have a direct connection to
the Student Government Executive Boards as they communicate policies and participation in
hearings. CUNY is also able to hear student reactions to proposed policies through the SGA.
SGA Relationship with Mentors
Although in 2010-11 the SGA has been focused, engaged and aligned with the College‘s
mission, many of the prior SGA have seen themselves as autonomous and completely
independent despite training and mentorship. While student governors enjoy a degree of
autonomy and independence in practice, they are overseen by a mentor, appointed by the Vice
President of Student Affairs. Still, the relationship of any student government to the College‘s
administration can be problematic, depending on how the members of SGA interpret their role
and the role of the College‘s administrative authorities as developed in their governance
documents.

Appendix 3.4.
Perez v. CUNY
The ruling stated: ―Under the Open Meetings Law, the public has the right to attend any meeting
of a public body. Any time a quorum of a public body gathers to discuss business, the meeting
must be held in public, subject to the right to convene an executive session under certain limited
circumstances. In addition, there must be prior notice of the meeting; the business of the meeting
must be recorded in written minutes; and a record must be maintained of the final vote of each
member of the public body on all matters on which a vote is formally taken. These requirements
apply to meetings not only of the public body itself, but also to meetings of its committees,
subcommittees and other similar bodies ‖ (04.2.01 Perez v. CUNY 5 NY3d 522. (2005)).
In addition to the changes mandated by the Perez v. CUNY ruling, the 2009 LaGuardia
Governance Plan reflects further modifications:
A. Changes in the composition of the Senate Article III, Section I.
Distribution of Membership.
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B. Changes in Senate Standing Committees. Article V, Section I.
C. Changes in the membership of the College Personnel and Budget Committee,
Article VIII, Section III

Appendix 3.5
Skills and Expertise of Executive Council Members
Academic instruction
Higher education institution administration
Financial management, including audit, controller and pension management
Facilities and construction management, including master planning and capital projects
Extensive fund raising
Public/media affairs management
Legislative communication
Academic program development and teacher education outcomes assessment
Grants development and administration
Information technology systems development and administration
Instructional technology and academic computing
Institutional research/data management
Disaster recovery
Academic and career counseling
Workforce and career development
Economic development programs
Student affairs and enrollment management
Organizational development
Strategic Planning
Legal counsel
Governmental programs, including local Deputy Borough President experience

Appendix 3.6
Executive Council Use of PMP Measures and KPI’s to Assess Administrative Effectiveness
Performance Management Program (PMP) reports (05.1.521 LaGCC PMP Report 10-11) are
reviewed by the Executive Council to assess the College‘s success in achieving strategic plan
targets negotiated with CUNY. These assessments of College success are the primary measure of
the Executive Council‘s effectiveness in leading the College to achieve its goals, as well as
suggesting areas for continued improvement and further action. For example, the PMP report for
2006/07 indicated that, while our target for increasing the pass rate in basic skills writing was to
increase by two percentage points, the pass rate actually decreased by five percentage points. The
Executive Council included on the 2007/08 strategic plan a target to increase the basic skills
writing pass rate by two percentage points the following year. Several actions items were
implemented to achieve this increase, including a course proposal for ENG098 basic skills
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writing, seminars for adjunct faculty who teach basic writing, and revision of the Basic Writing
Handbook. At the end of 2007/08, the pass rate had increased by four percentage points.
A set of key performance indicators (05.1.25 Performance Indicators) is reviewed by the
Executive Council at each bi-monthly meeting as part of measuring institutional effectiveness.
The criteria includes basic skills pass rates, college course pass rates, transfer rates of graduates,
six-year graduation rates, CPE pass rates, re-enrollment semester-to-semester, one-year retention
at LaGuardia, total equated credits per semester, number of contact hours taught by full-time
faculty, number of contact hours taught by part-time faculty, and financial health (percent of
need funded by the University as determined in the CUNY Community College Allocation
Model). The Executive Council also routinely reviews enrollment headcount data (05.3.01
Enrollment Chart F04-F08) to monitor progress toward enrollment targets. These key
performance indicators of the institution‘s effectiveness are the primary measurement of the
effectiveness of the Executive Council in leading the institution toward its goals and targets each
year. For example, one of the key performance indicators reviewed by the Executive Council is
the percentage of contact hours taught by full-time faculty versus adjunct faculty. Based on this
assessment, the Executive Council included a college target to increase the percentage of
instruction taught by full-time faculty by five percentage points on the 2007/08 strategic plan.
The action item associated with this target was the inclusion on the 2007/08 CUNY Compact
(02.03.18 Compact and SI FY 07-11) funding request to hire additional full-time faculty.
Beginning with 2008-2009, divisions have been required by the Executive Council to tie the
requests for additional funding to strategic plan targets or to CUNY Compact designated areas of
emphasis. The Executive Council reviews the requests and references to the Compact and
strategic plan to ensure that projects crossing divisional boundaries work together so that the
College meets overall strategic objectives. At monthly ―Stand-up‖ meetings, the Executive
Council discusses specific strategic issues in more depth. The Executive Council reviews these
requests and prioritizes them for any available funds, often allocating portions to multiple
divisions if a given project overlaps divisional boundaries.
For example, the divisional funding requests for fiscal year 2009 included projects related to the
Strategic Plan and CUNY Compact area of emphasis ―Create a Flagship Environment‖ from the
divisions of Academic Affairs, External Affairs (now named Institutional Advancement), and
Information Technology. Actions for the 2009 Compact category ―Create a Flagship
Environment‖ included items such as hiring 15 more faculty members, support staff and
furniture/equipment for new faculty in Academic Affairs, additional funds for advertising in
External Affairs, and outfitting smart classrooms with information technology.

Appendix 3.7
Visioning Summary and Links to Visioning Summit Documents
In addition, since 2005 the Executive Council has hosted two Vision Summits in which college
faculty and staff, students, and community leaders developed strategic themes for the College for
the coming strategic planning period. Additionally, in preparation for the 2009 Vision Summit,
the President created an online conversation called a ―JAM‖ (05.4.21 Jam Report) to explore the
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external trends shaping the College‘s future. Administrators, faculty, and staff participated in
discussion forums regarding six future challenges for the college: (1) Understanding next
generation learners and workers; (2) Preparing students for a changing global workforce; (3)
Staying ahead of rapid technological advances; (4) Promoting greater engagement in public life;
(5) Fostering leadership for a more sustainable future; and 6) Advocating for greater investment
in higher education.
Four central strategic themes for the College emerged from the 2009 Vision Summit:
Sustainability; Global citizenry; Embracing Web 2.0; and Advancing the role of the community
college locally, nationally and globally. Long-term goals were established for each area (05.4.39
Future Strategic Directions) and short-term action steps were integrated into the 2010-11
Strategic Plan (05.1.47 Strategic Plan 2010-11). For example, included in the 2010/11 strategic
plan were two targets specifically related to the Vision Summit theme ―Embracing Web 2.0.‖
One target was for 15 faculty members to utilize web 2.0 technologies for the creation of virtual
learning communities (―learning networks‖), and another was for five professional development
seminars to be conducted to support faculty in developing innovative pedagogies for the use of
web 2.0 technologies.
Links
05.4.06 Vision Summit Stories from Appreciative Inquiry - final
05.4.07 second volume of stories
05.4.08 Themes from the Planning team
05.4.09 Summit Volunteers
05.4.10 Planning Team Schedule
05.4.11 Vision Summit Planning Team Calendar - One Page
05.4.12 Dear Vision Summit Participant
05.4.13 Stakeholders
05.4.14 visioning_invitation
05.4.15 Agenda for summit-revision3-2
05.4.16 Appreciative Inquiry and Strategic Planning at LaGuardia Community
05.4.17 The LaGuardia Vision 05
05.4.18 Visionppt
05.4.19 Vision Summit Appreciative Inquiry for Org Change
05.4.20 Vision Summit Binder Introduction 09
05.4.21 JAM Report Final Draft to Cabinet
05.4.22 VS_Invitation_F
05.4.23 Invitation Letter to Students
05.4.24 Vision Invite 2009
05.4.25 Vision Book
05.4.26 Cultivating Possibilities Making Choices for the Future Vision Summit 09
05.4.27 Vision Summit poster 1b
05.4.28 Vision Summit poster 1
05.4.29 Institutional Resources
05.4.30 How has our history prepared us to respond to future challenges
05.4.31 HandoutsvFinalGSAv_editcb_REV Cultivating 2009
05.4.32 Proposed Next Steps and Timeline
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05.4.33 Agenda for Leadership Team Meeting 2009
05.4.34 Dotted Themes 2 2005
05.4.35 Draft Agenda for March 20th Meeting
05.4.36 Charge to the Four Workgroups 2009
05.4.37 Future Directions Work Groups
05.4.38 CompleteListofStrategicPlanWorkgroups
05.4.39 Future Strategic Directions Final
05.4.40 PlanningAgenda2 2009
05.4.41 Vision Summit CNN Headline Exercise
05.4.42 Vision Summit Materials Cultivating Possibilities 2009

Appendix 3.8
Cabinet Meeting Notes and Agenda Links
05.1.08 October agenda 2007-08
05.1.09 January agenda 2007-08
05.1.10 March agenda 2007-08
05.1.11 May Agenda 2007-08
05.1.12 October 2008 agenda 2008-09
05.1.13 January 2009 agenda 2008-09
05.1.14 March Agenda 2008-09
05.1.15 May Agenda - Presidents Cabinet 2008-09
05.1.16 Presidents Cabinet October Agenda 2009-10
05.1.17 Presidents Cabinet January Agenda 2009-10
05.1.18 Presidents Cabinet March Agenda 2009-10
05.1.19 Presidents Cabinet May Agenda 2009-10
05.1.20 Cabinet March 28 2008 Discussion Notes
05.1.21 May 19 2006 Cabinet Notes on Strat Plan
05.1.22 Notes from Cabinet Meeting3.27.09 revised
05.1.23 March Agenda - Presidents Cabinet revised
05.1.24 Notes from Cabinet Meeting5.29.09 revised

Appendix 3.9
Stages of a Faculty Reappointment and Appeal Process
The Department Chair advises each faculty member on performance expectations. Goals and
Objectives are discussed and planned. Peer review, student evaluations, professional
development efforts, research scholarship, academic advisement, Departmental and College wide
contributions are placed in the faculty members Personnel file. The guideline language is subject
to wide interpretation and lacks specifics such as what constitutes Academic advisement and
what is considered a valid College Wide contribution as part of the review process. There may be
a need to look more closely to the various contracts themselves. The chair then presents this
evidence for each non-tenured faculty member before both a Departmental and College Wide
Personnel and Budget Committee. If the Departmental Committee denies a candidate approval,
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the grievant may appeal to the College Wide Committee and file a ―Stop the Clock‖ motion with
the union. The Human Resources Department schedules an appeal with the College Wide
Personnel and Budget Committee and notifies the Grievant. The President notifies the Grievant
in writing of the College Wide P&B decision. If the appeal is denied the Grievant may appeal to
the President. This process is the same at this point should the Departmental Committee approve
the faculty member but denied by the College Wide. The president notifies the Grievant in
writing. The Grievant has ten days to submit a signed request for a written statement for the
Presidents reasons for denial of appeal. Within ten days the president shall furnish a written
statement of reasons to the Grievant. If the President does not recommend to the Board of
Trustees a reappointment or promotion the grievance clock is restarted and the grievance
proceeds. The process now includes an arbitrator who is not an employee of the college or the
union but is a neutral third party. The Grievant works with a union representative during this
process. The only variation to this process involves Higher Education Officers in their first
appointment and first, second and third re-appointment may appeal to the president, but does not
get a statement of reasons.

Appendix 3.10
Academic Integrity Policy
The policy states that academic dishonesty is prohibited and punishable. It mandates a process
for faculty members to follow in case of such incidents. This process includes retaining related
documentation, completing an ―Academic Integrity Complaint Form‖ (06.4.05 Academic
Integrity Complaint Form), meeting with the student to explain the process, and, when the
student does not contest the allegation, filing completed paperwork with the relevant department
chairperson and the Student Judiciary Officer (SJO) in the Office of Students Rights,
Responsibilities and Advocacy. If the student challenges, he or she has the option of meeting
with the department chairperson and, if necessary, with the college‘s SJO and/or with the Student
Faculty Review Board.
Data from the Student Judiciary Officer shows that faculty members file an average of 35
violation reports during regular 12-week semesters and eight to ten reports during the
abbreviated 6-week semesters. In most cases, students do not challenge the allegations; the
evidence tends to be fairly straightforward and unambiguous.
The SJO keeps track of students for whom the process reaches his office. This record is not
shared to maintain student privacy. There have been no repeat offenses, indicating the apparent
effectiveness of the policy and its administration. A workshop was conducted in March 2011 to
improve faculty understanding of the process.
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Appendix 4.1
Student Support Services
Category
Support Service
Academic
Guidance
Services

Early Alert Program
Educational planning and course
selection for incoming students
New Student Orientation
Administer the Placement test and
provide results to incoming
students

Academic
Support
Services

Supplemental tutoring and
counseling support
A community of students that
connect with each other and the
College for support in achieving
their goals.
Deaf and hard-of-hearing students
Student Success workshops such
as Study Skills and Time
Management
Students who receive public
assistance
Students with educational barriers
Students with disabilities

Career
Services

Personal
Guidance
and
Wellness

Career Central and the eCareer
Plan
Job placement on and off campus,
job readiness skills
Transfer applications and
information

Crisis intervention
Health counseling and compliance

Department
Student Services and academic
faculty
Educational Planning and
Testing Office
Student Life and Recreation
and the First Year Program

Division

SA
SA
AA and
SA

Educational Planning and
Testing Office

AA and
SA

Accelerated Student in
Associate Programs (ASAP),
College Discovery, Student
Government Association

SA, AA

Black Male Empowerment
Cooperative (BMI)
Program for Deaf Adults
Center for Counseling,
Advising and Academic
Support
COPE, Single Stop, USA
College Discovery
Student Services and Disabled
Student Services
The Career Development
Center
The Employment Services
Center

SA
ACE

AA
AA, SA
AA
SA

ACE
ACE

Office of Transfer Services

AA

Center for Counseling,
Advising and Academic
Support
Health Center

AA
SA
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Counseling Department,
Personal counseling
special programs
Access benefits and services
offered by NYC agencies
Bursar
Respond to in-coming requests for
information and conduct targeted
outgoing calls to students on
timely matters
Financial services
Generalist services
On-campus child care
Registrar and Registration
Student rights and advocacy
Students on temporary nonimmigrant visa status such as F-1,
Diplomatic A or G

AA

Single Stop U.S.A.
Business Office

SA
Admin

Student Information Center
Student Financial Services
Enrollment Services Center
Early Childhood Learning
Center
Enrollment Services
Office for Student Rights,
Responsibilities and Advocacy

SA
SA
SA

International Student Office

SA

SA
SA
SA

Appendix 4.2
Detailed Review of College Communication Efforts
Information about Academic Programs and Requirements. All students receive information
about academic programs and specific program requirements through the academic program
websites or links that are accessible from the LaGuardia website Home page. Information about
programs and program requirements are also listed in the College Catalog. In addition, many
programs, e.g. Nursing, Engineering, Philosophy, offer brochures.
Information about Basic Skills. Information about basic skills policies and requirements can be
obtained from the CUNY Testing Website. The College also provides this information in the
Orientation Handouts, brochures, and the Basic skills brochure that is issued by the departments
that foster remedial courses: MEC, English, and ELA.
Information about Financial Aid. Student Financial Services (SFS) communicates with students
through the Tuition and Financial Aid web site (SFS), accessible via the LaGuardia Home page.
The web site contains financial aid information and advises students of the requirements and
resources available to finance their education at LaGuardia. Since spring 2011 SFS has started a
podcast that gives students information about financial aid and help in case of financial hardship.
―Financial Aid Awareness Day‖ is conducted twice a year to update students with new
information about financial aid and help to file applications.
Information about Transfer. The Office of Transfer Services provides personal advice and
brochures for students. Their website (Transfer Center) offers information and links to resources.
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They are also on Facebook and have information on their own blog. The Website features
transfer information, links, as well as videos.
College Website. The College website, including Academic Program web pages and the
Admission web page, offers comprehensive information about academic programs, requirements,
policies, financial aid, basic skills, and transfer for prospective, new, and current students. The
website contains reference to other sources to obtain information (e.g. office locations, phone
numbers, workshops). The websites are regularly updated and provide accurate information. The
VIP site (VIP) provides information and planning tools for prospective students.
The College is currently in the process of overhauling the College website, including all
connected sites. Changes to the site include a new managing system, Ektron, that makes it more
user friendly to manage and control the sites, as well as implement updates in content and a new
design. A team consisting of Terry Saljanin, Susan Lyddon and Charles Elias has already
presented the Website Redesign and alternative design approaches to Executive Council and
based on Executive Council consensus, choice, and approval, the team is now proceeding with
the development of one design. The new site will be tested among students, faculty and staff
during key stages of development through surveys, focus groups and usability tests.
Key pages (for example, the Home Page, Student Pages, Academics, etc., of the new site were
launched in September, 2011. Currently there are over 20 sites that were built using Ektron. That
number is likely to increase significantly by the end of 2012.
DegreeWorks (10.07.01 DegreeWorks Instructions, 10.07.02 DegreeWorks Presentation Student
5-10, 10.07.03 Student News How to Use DW, 10.07.04 Faculty DW Training Participants 2008,
10.07.05 Faculty DW training 5-09 Survey Results, 10.07.06 Faculty DW training 11-09 Survey
Results). DegreeWorks (DW) is an interactive web tool that gives students and advising faculty
updated information about the student‘s current academic status and any remaining requirements
for the completion of his or her degree. In order to ensure that students receive correct
information from DW the College wide Degree Works Committee constantly detects and fixes
problems and discrepancies in the system. Using the ―Help‖ button, students may receive
personalized information via e-mail if they could not find answers on DW. All DW workshops
conducted by the Degree Works Committee for students and faculty use pre- and post- surveys
(09.2.25 Fa 09 DegreeWorks Workshop Evaluation) to assess the effectiveness of their work.
―GradPath‖ (08.1.40 MLJ for Atd 1-11, 08.1.42 ATD MLJ Presentation 1-20-11). GradPath is an
online tool with a single-sign-on student portal linking all other existing tools (e-SIMS, Degree
works, e-Portfolio, e-Career). Yet to be completed, it promises to enable students to manage their
Path to Graduation, understand what they should accomplish at particular junctures, connect to
available support, and learn behaviors, mindsets and attitudes that help them to be successful.
Basic Skills Brochures. LaGuardia provides students with accurate and comprehensive
information about basic skills policies and requirements on the Testing Website and the
Orientation Brochure. However, no assessment of the effectiveness of these sources has been
completed.
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College Catalog. The College Catalog is updated once a year and contains comprehensive
information about academic programs, requirements, policies, financial aid, basic skills, and
transfer for prospective, new, and current students. Like the website, the catalog contains
references to other information sources.
Brochures. Orientation Brochures offer updated information and reference points for new
students. For majors or prospective majors academic program brochures provide specific and
detailed information about academic programs, degrees and requirements, as well as future
opportunities in the field of study. The Basic skills brochure issued by the departments that offer
remedial courses (MEC, English, Communication Skills, and ELA) provides all students with
information about basic skills. Most of the special programs (for example, ASAP, BMI, etc.)
have their own brochures.
The Office of Transfer Services offers a wide range of information about the transfer process, the
transfer experience, as well as information about four year institutions in their brochure.
Events and Workshops. Community outreach events by representative of academic programs, as
well as College Fairs at affiliated High Schools, recruit new students by providing information to
prospective students at High Schools.
Admission workshops and College Tours provide general information to incoming new students.
LaGuardia offers various advising events, such as First Year Academy Advising and College
Advising Day to keep new and current students informed. The Center for Teaching and Learning
offers seminars for faculty on advisement.
Financial Aid Awareness Day is conducted twice a year to update students with new information
about financial aid and help them to file applications.
Transfer Fair is an event that gives students information and advice for transfer to a four-year
institution.
New Social Media. The College is also expanding into new means of communicating with
students, using text messaging (08.1.29 Bursar text messaging as a retention strategy), Facebook,
and blogs. Some academic programs have Facebook pages, blogs, and can be followed on
Twitter. The Office of Transfer Services also has a Facebook page and a blog.

Appendix 4.3
Details of Student Financial Services Communications
In order to help students navigate the complex world of financial deadlines and remain on time
with their financial obligations, the following changes have been implemented since 2007:
The Bursar (tuition charge) process. The bursar charge process is described under figure 1 in
document (08.3.06 Bursar Charge Process). In the bursar process, the institution examines
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students‘ accounts for outstanding balances. If an account contains an outstanding balance for the
current semester, an invoice is generated and is sent to the student along with an information
flyer. The information flyer contains on a single-page some of the essential information for the
student for tuition payments, and financial aid resources. The flier varies by the registration
season and student account status. A sample of a communication flyer is given under (08.3.07
Communication Sample Bursar).
When a student account contains no balance, a student does not receive a paper-based invoice.
However, an electronic bill (stating a zero balance) is issued and is available to the student
through e-SIMS (electronic student information management system).
In 2007 after a careful assessment of the causes of increasing levels of student accounts
receivable (the highest in CUNY), a committee, headed by the Vice President of Administration
and formed of representatives from Student Financial Services, Registrar, Academic Affairs,
IR&A, and the Bursar, made several recommendations for policy change. The Executive Council
then revised the student billing policy. New students alone may receive a ‗pending‘ status as long
as their application for aid (federal or state) is being reviewed (first figure in 08.3.06 Bursar
Charge Process). New students receive bursar related communication through their personal
Hobson/VIP accounts. Continuing students are communicated to during the semester to ensure
that they settle their financial aid applications or payment plans in advance to avoid cancellation.
The College also increased the number of bursar-related cancellation dates to ensure that
students would settle their bills on time. Also, beginning fall 2009, the Bursar office started
sending texts to students‘ phones regarding their account balances.
The Financial Aid Process. The financial aid application process is briefly described in figures
two and three of document (08.3.06 Bursar Charge Process). The application processing is
identical for new and continuing students. It includes decision points for payments, review, and
revision or reverse of financial aid authorizations, if applicable. This process applies to federal,
state and local government need-based financial aid. The College established standardized
communication letters to inform students of their financial aid award (08.3.12 Award Letter
Sample), financial aid auditing or review (08.3.10 Edit Letter Sample) and financial aid requests
for missing documents (08.3.11 Missing Doc Sample). The College does not have a single
process for financial aid applications as the requirements and eligibility for financial aid can vary
by the funding source.
Financial aid is essential to LaGuardia students. Without financial aid from public or private
sources, most LaGuardia students would not be able to attend college. LaGuardia has
implemented a number of changes since 2007 to help students find information about financial
help, apply, and keep this financial aid.
For example, the College has created an active outreach program (in collaboration with the
student information center) to inform students of their potential eligibility for financial aid, and
remind them of the application process and schedules. Beginning in spring 2010, Student
Financial Services started using a texting service (Textwire) to alert students regarding their
financial aid applications (08.3.16 Bursar Report Repeated Canned).
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The College has simplified the application for scholarships originating from LaGuardia and
created a single online location for the application (SFS Apply Online) (08.3.17 Bursar
Cancellation Reports 2010 and 2011). The form is encrypted to ensure the security of the
information collected. The College also created a link for institutional scholarship applications at
the SFS website, to ensure an additional easy access point to the scholarships information.
In fall 2007, the New York State Higher Education Services Corporation (NYSHESC) instituted
a new policy called the Ability to Benefit (ATB) test. The test is meant for students who do not
have a US high school diploma or recognized equivalent such as a GED. Students must take and
pass an ATB exam approved by the NYS Board of Regents and designated by their school to be
eligible to apply for State aid. The ATB exam is meant to demonstrate the student's ability to
benefit from the training/aid offered.
The current first time attempt pass rate for the ATB test is 65%. The 35% that failed the test end
up with a tuition balance. The tuition balance may limit students‘ enrollment for future sessions,
if they are not able to pay off the balance.
The ATB is a state requirement for state financial aid. LaGuardia and CUNY do not have the
authority to waive or modify its content. Students who do not pass the test cannot apply for state
aid. LaGuardia has a very large international student population and has developed workshops to
help students prepare for and pass the test. Students may also re-take the test. The College is
currently assessing the effectiveness of these steps in increasing the pass rate, thereby increasing
retention.
There has been a large increase in student federal financial aid applications. In fall 2009 16,281
students applied for federal financial aid. In fall 2010 the number had increased to 20,546, an
increase of 26.2%. In that time, state aid applications increased by 5.5%. The growth in the
federal financial aid application rate exceeds the growth in the number of students at LaGuardia.
The increase in aid applications is probably a result of the decline in the economy in the NY area
and nationwide.
A minor change by a student to his or her class schedule carries financial consequences. A
change in class schedule (for example dropping a class, or switching to a class with fewer
credits) can result in a student being re-classified from full time to part time, affecting the
amount of financial aid a student receives. A loss of aid can mean an outstanding balance and an
inability to continue on to the next semester. Thus, new students are currently required to meet
with an advisor for registration and course changing decisions. However, continuing students are
not required to meet with an advisor for schedule changes.

Appendix 4.4
Health Sciences Department Retention Efforts
Nursing. Of the Allied Health Programs, Nursing is the most competitive program at LaGuardia.
Each semester the program receives approximately 120 candidates, accepting only 50. The fall
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2010 GPA requirement to qualify for admission to the program was 3.85 (08.2.06 Annual
Nursing ASSOC 09 State Ed, 08.2.04 NLNAC Rep Sp 08).
Attrition/Retention rates in the RN Program from August 2007 to June 2008 reflect 125
graduates (77% retention) from 161 students who were in SCR100 and 110 the year before.
From 2008- 2009, 132 (73% retention) students graduated. Prior to 2005, the attrition was as
high as 40% (60%) in the RN Program. The improvement may be related to the addition of
program faculty members (08.2.04 NLNAC Rep Sp 08).

August 2007-June 2008
2008-2009

Students in the SCR 100
and SCR110 courses
161

Students Graduated
125 (77% retention)
132 (73% retention)

New students who declared Nursing as their major register for a special section of New Student
Seminar, taught by a counselor who has been working with the Nursing Program for years. To
bridge the gap between the students‘ fantasy and the academic reality, the counselor provides
academic requirement information and stresses the importance of high academic performance
(08.2.37 Interview Academy Coordinators).
Students who are in the pre-clinical phase receive a ten-page ―Quick Fact Sheet‖ on the
Registered Nursing program and ―Registered Nursing Student Handbook‖ from the department.
Currently, the Director or faculty in the Nursing program personally meets with the students and
advises them on upcoming courses (08.2.36 Interview Director Career Ladder Pgm) after the
admission process is completed. Students who are not accepted to the program receive a letter
explaining what the next steps are at LaGuardia and resources available, including a counselor
designated to meet with these students. The students are informed about other professional
options if they are not admitted to the program (08.2.01 Alternative Nursing Legal).
Practical Nursing Certificate Program. The LPN (Licensed Practical Nurse) program was
established in 2005 in order to accommodate a large number of excellent candidates who were
not accepted to the Nursing Program. In 2008, the Bridge Program was created for the LPN
students who successfully completed their LPN requirements to continue their education and
clinical training to transition to a RN Program. The candidacy only takes place once a year
during the spring semester and students who are admitted to the program begin their clinical
phase in the fall. The program runs for ten months after the time of entry. The LPN program
provides a LPN Student Handbook (08.2.05 Audit PN 09).
In the Practical Nursing program, the recent attrition/retention rates prior to when the program
was established as a 10 month program are indicated in the grid below (08.2.05 Audit PN 09).
Students Accepted
Students Graduated
August 2007-June 2008
120
110 (91%)
2008-2009
120
105 (87%)
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The Bridge Program from LPN to RN. The Nursing Program formulated the Advanced Standing
path for licensed practical nurses which began Fall II of 2006 with a new LPN to RN Bridge
Program.
The data of the students‘ retention from 2007-2010 is shown below. Between 2007 and 2010,
more than half of the students who applied were accepted and a high percentage of those students
completed the program (08.2.05 Audit PN 09, 08.2.34 Interviews with Allied Health Pgm Dirs
and Coords).
LPN to RN Data

2007
2008
2009
2010
Total

Applied

Accepted

63
105
102
79
349

39(62%)
44(42%)
54(53%)
59(75%)
196(56%)

Completed (out of
those accepted)
37(95%)
42(95%)
44(81%)
In progress
123 (2010 cohort
still in progress)

The NY state Coalition for Nursing Educational Mobility (NYSCNEM) developed the New
York State LPN to RN Articulation Model in 2000. LaGuardia has participated in this program
in order to respond to the national shortage of nurses and support economically underrepresented students.
This program, called LPN to RN Advanced Standing Pathway, requires a number of criteria,
which includes the NYS PN-RN Transition Course. After completing this zero credit but
required course, the students are granted 15 credits from their LPN courses towards Nursing
Program (08.2.36 Interview Director Career Ladder Pgm).
The program, Career Ladder Program in Allied Health at LaGuardia‘s Adult and Continuing
Education Division, provides two services under the Pathway Program: 1) Transitional Course
for a lower cost or free if the students qualify for it; and 2) Funding for the program completion
including the hospital internship. This program began in 2006 when the Bridge program started
at LaGuardia. Currently 19 out of 30 to 35 students (roughly 50%) of the Bridge program
students are in the Pathway Program and receive funding through this grant. Students are
assigned to a counselor in the program for mandatory advisement. In order to qualify for the
program, students are interviewed to determine if they are committed to work hard. Students
receive help from tutors or an assigned counselor. The workshop is offered for those who register
for Intent to Graduate, and those who apply for candidacy also attend the 6 week seminar.
Students also receive peer support since they move through the program as cohorts. The students
receive a book related to health care and the opportunity to attend the ACE workshop, Bridge to
Health Career. Currently, almost one-quarter of the 120 LPN students are in this program.
Students who receive support (Financial Aid, tutoring, counseling and just someone to talk to
when they need it) are more likely to succeed (08.2.36 Interview Director Career Ladder Pgm).
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Occupational Therapy Assistant Program. Occupational Therapy Assistant (OTA) has
information on the Collegiate Science and Technology Entry Program (CSTEP) which provides
additional support for students who are taking science courses and seek help. CSTEP not only
provides academic support but periodic workshops and seminars to all interested.
The OTA program has responded to one of the Colleges‘ strategic goals, ―Improve Student
Success‖ by setting up a long term goal to ―Provide new role models and supportive environment
(08.2.14 OTA Report to ACOTE 07-08, p. 72).
Physical Therapy Assistant Program. Physical Therapy Assistant (PTA) program has placed its
handbook online with details on the requirements and eligibility for admission to the PTA
program. The program offers an information session describing admission policies twice a year
in the spring and fall semesters. The Program Director attends New Student Seminar classes to
discuss and answer questions regarding the PTA program. Admission criterion is available on the
College website, in the College catalog, on the PTA program website and in the PTA Student
Admission Handbook on page 5. The PTA Admission Handbook is also available in hard copy in
the PTA program office (08.2.15 PTA Self Study 2009).
The PT program enrollment chart for 2007-08: (08.2.15 PTA Self Study 2009)
Semesters
# applied
# qualified
# offered a seat
Spring 2007
40
26 (65%)
26
Fall 2007
41
25 (61%)
25
Spring 2008
48
28 (58%)
24
Fall 2008
32
19 (59%)
19
According to the 2010 PTA compliance report, the PTA program is actively engaged in student
retention. The program provides additional assistance through weekly mandated one hour open
laboratory session for each laboratory class by their full time CLT (college laboratory
technician). The program also employs early detection for those who need additional help as
identified by their faculty who provides student evaluations before mid-term. The program sets
aside Friday as a remediation day, when PTA classes are regularly scheduled. Laboratory
competencies and rubrics are posted by program faculty on the course‘s Blackboard site each
semester. These competencies mimic laboratory practical exams and are performed with the CLT
during open laboratory sessions. Program faculty collect and review laboratory skill
competencies with grading rubrics that are provided on the competency forms. Those individuals
who score below 70% on the competencies are required to arrange additional remedial sessions
with the program CLT. Other supports that the program provides are: group study, Monday
through Friday from 9am – 5pm and lab rooms, equipped with a white board, anatomical models,
mat tables, and information charts including spinal levels, dermatomes, myotomes, and
therapeutic exercise examples. The program also has a resource center, E356, which is available
for students to do online research and access Blackboard materials. The computers also have
numerous versions of practice examinations to assist the students in preparation for the Licensure
Exam (NPTE). The program faculty participates in the Black Male Initiative (08.2.15 PTA Self
Study 2009; 08.2.16 PTA Compliance Report 8-10).
The PTA program works closely with various college departments and programs:
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the Office for Student Services and Disabled Students (OSSDS), which offers academic
advisement, counseling and testing accommodations for learning disabilities;
the English Language Acquisition Department by conducting seminars on test taking
strategies to improve the students understanding of the language of a multiple choice
questionnaires;
the Communication Department to design a diagnostic tool to administer to entering
clinical students.

The PTA faculty works collaboratively with the College to design remediation programs for
those students who score poorly on the diagnostic exam (08.2.15 PTA Self Study 2009). PTA
faculty regularly encourage students to present drafts of written work to the writing center.
The PTA program faculty also developed a collegial relationship with CSTEP and has offered
numerous presentations to potential allied health career students on Ethics, Health and Wellness,
Medical Terminology and Physical Therapy Careers. CSTEP has provided the PTA students
with lectures on textbook reading, stress management, test taking strategies, multiple choice
exam strategies and financial planning (08.2.15 PTA Self Study 2009, p. 21-22).
Radiologic Technology Program. The Radiologic Technology Program is one of the newest
programs at the College. This is program was created and approved by the CUNY Board of
Trustees and the requirements have been listed in the College catalog since 2009. However, the
department was not able to fill the program director‘s position until 2010 and as a result has not
been able to accept students into the program until the spring 2011 semester. Like most of the
other Health Science programs, the Radiologic Technology Program will require candidacy and
competition to get into the program is anticipated.
Veterinary Technology Program. Vet Tech candidacy takes place only once a year in the fall.
The program offers an information session about the requirements and other important aspects of
the program. The director of the program works closely with the Academy Coordinator and the
Counseling Department to disseminate the information about the program in a timely fashion
(08.2.37 Interview Academy Coordinators, 08.2.38 NSS Syllabus for Vet Tech).
The grids below are from the last Vet Tech Periodic Program Review (PPR) in 2005 (08.2.17
Vet Tech Accreditation Report 2005).
Semester
Fall 2005

# applied
109

Vet Tech Attrition Chart:
Academic
# of
Year
students
entered
2003
Two years
past

47

# of
students
dropped
out
13(28%)

# qualified
52 (48%)

Which
semester do
majority
drop out?
First
semester

# offered a seat
48 (44%)

Primary
reasons:
Academic

Primary
Reasons:
Personal

65%

35%
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48
12(25%)
First
59%
41%
semester
48*
5 (10%)*
First
60%
40%
New class
(after first
semester *
semester)

The chart above indicates that between 2003 and 2005, the number of students leaving the
program slightly declined.
The Counseling department offers a section of New Student Seminar for students who have
declared Allied Health as their major. Many students who would like to have an Allied Health
major, but are Liberal Arts/Science majors, are registered for this section, hoping to change their
major. Currently, Lynne Alston Jackson teaches seven sections, on average, each semester and
Jeannie Buckley-Lockhart teaches a special section for Vet Tech majors. Interviews with Lynne
and Jeannie revealed that new students who registered for the special sections of New Student
Seminar in Allied Health program receive first-hand information about these competitive
programs and learn strategies to obtain high grades (08.2.37 Interview Academy Coordinators).
However, many new students do not register for the seminar, which hurts for those students who
need special attention to understand the Allied Health program requirements.
The College Discovery (CD) Program also began offering a separate section of New Student
Seminar for their students who declared majors in Allied Health and Math and Science. The goal
of the seminar is to educate and inform students on roles and responsibilities as well as
requirements for candidacy into Nursing and other Allied Health programs. In the last few years,
the CD program intentionally recruited these science majors and channeled them to various
academic and research programs that are already established at the College. In the New Student
Seminar and Second Semester Seminar, science students work on essay writing, networking,
exchange information on effective study strategies, academic opportunities, and build a
community of learners who share a common career interest (08.2.37 Interview Academy
Coordinators).

60

Appendices
LaGuardia Community College Accreditation Self-Study
Middle States Commission on Higher Education
Appendix 4.5
Academic Advising Roadmap

Phase I: Getting Ready for College/ Pre-Enrollment Advisement (gaining admission; getting
ready for the college experience; understanding financial aid obligations and other payment
options; selecting a major: understanding college curriculum and major ―degree map‖; and being
self-reliant).
Phase II: Becoming a Student / First Year Academy Advisement (identifying/clarifying career
and educational goals as well as career options related to specific majors; identifying benefits of
co-op experience for career success; completing basic skills to support academic and career
goals; becoming aware of institutional resources to support student success).
Phase III: Staying the Course - Second Year Advisement (achieving academic plan, including
course selection and scheduling; maintaining academic standing; preparing for post-LaGuardia
transfer) (09.1.095 DAC Report 7-5-10).
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Appendix 4.6
Inventory of College Retention Efforts
An inventory of College retention efforts is summarized in the following three charts: 1)
Comprehensive approaches; 2) Career-point approaches; and 3) Special population approaches.

Retention Effort
Achieving The
Dream (AtD)
Black Male
Initiative (BMI)

Learning
Communities

New Majors

Technology

Developmental
Advising Committee
(DAC)
Web Attendance

Comprehensive Approaches for All Students
Retention Intervention Methodology
Developing "GradPath," an online tool for helping students navigate their
path to graduation by providing direct services, tips, directions to
services and other guides at appropriate points in their journey.
The BMI program was originally designed for Black males but is now
open to all academically eligible students. The BMI program provides
personal counseling, ―Real Talk‖ sessions, and tutoring services. At risk
students registered in the program are identified using Early Alert.
Learning Communities are linked or clustered classes: the same groups
of students take two or more classes together. The classes themselves are
linked: the teachers have organized readings and other activities around
common themes or questions.
The College has added new academic programs/ majors and options to
meet the current and prospective economic milieu and market demand
and to increase the chance of faculty/student contact.
ePortfolio provides LaGuardia students with a tool for collecting their
academic work, their reflections on their learning, and for sharing their
portfolios on the Internet.
In 2007, the College formed a committee focused on improving
advisement through faculty and staff collaboration using a developmental
model of advisement.
The College in 2007 implemented Web Attendance to better inform
faculty and staff members of student attendance and bolster the Early
Alert project.

Career-point Approaches for Students at Particular Points in their Academic Careers.
Retention Effort
Retention Intervention Methodology
First Year Academy Beginning in Spring 2005, entering freshman join a First Year Academy
Advisement
in Business/Technology, Liberal Arts, or Allied Health according to their
major for greater advising focus.
New Student
NSO provides an overview to new and transfer students of college and
Orientation (NSO)
student support resources, including an individualized Personal
Educational Plan through three workshops.
New Student
Academy Coordinators and Educational Planners, as well as ESL faculty
Advisement and
for ESL students, advise entering students during NSAR.
Registration (NSAR)
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Special Population Approaches for Specific Groups of Students
Retention Effort
Retention Intervention Methodology
Early Alert
Faculty members submit student performance information on students
in their courses. Responsible support programs contact students
identified as at risk for failing a course, asking these students to come in
and meet with an advisor. The advisor identifies strategies and options
to address and improve student course performance. Early Alert support
programs include BMI, Office of Disabled Students, Early College,
GED Bridge, ASAP, and the Office of International Students.
Accelerated Study in ASAP offers consolidated block class schedules, small class sizes,
Associate Programs required full-time study, comprehensive advisement, and career
(ASAP)
development services. Financial incentives include tuition waivers for
financial aid eligible students, free use of textbooks, and monthly
Metrocards. Students must meet certain requirements to be eligible. The
goal of ASAP is to graduate 50% of students within three years.
College Discovery
The CD program offers comprehensive counseling and academic
(CD)
support services for qualifying students including new student seminars,
tutoring, supplemental instruction, and financial aid. Students must meet
certain requirements to be eligible.
First Year Institute
Available to students needing to complete developmental skills. The
(USIP)
First Year Institute provides a variety of programs and support services
for new and first-year continuing students. All courses, instructional
materials, and services are offered to eligible students for zero tuition.
Project Quantum
For students in basic math, the College initiated PQL in 2007 as a
Leap (PQL)
collaboration between the Department of Math, Engineering &
Computer Science and the Center for Teaching and Learning. PQL
applies the nationally-recognized Science Education for New Civic
Engagements and Responsibilities (SENCER) approach to teaching
mathematics in context.

Appendix 4.7
Details of Retention Efforts
New Student Orientation (NSO). The New Student Orientation (NSO) was designed for all new
and transfer students and provides an overview of college and resources through three
workshops. The NSO program aims to accomplish the following four key goals: (1) address
student concerns, (2) help students feel more prepared for college, (3) discuss students‘ goals for
college attendance, and (4) increase the sense of ―belonging‖ via engagement within the
Academy structure. There was clear and focused evidence of satisfaction and learning outcomes
data informing the development of a continuously revised NSO program over the past two years.
Specifically, NSO data showed that almost all of the students learned more about their academy,
had a clearer appreciation of their personal goals, expressed an increased sense of engagement,
felt more prepared for college as they learned at least one thing during the day (08.1.23 LPN
Rejection Fa 10 Letter).
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New Student Advisement and Registration (NSAR). All new students, including those who will
enroll in special support programs, are advised during NSAR. Following the program students
are asked to report on its effectiveness in achieving the Phase I learning outcomes (09.3.08
NSAR Yields Sp10 and 09.3.09 New Students Registration Report Fa10). Advisors and other
staff participants also respond to a survey on strengths and weaknesses of the program. In fall
2009, 77.3% of the 1,052 responses collected from students indicated satisfaction with NSAR.
More importantly, changes to NSAR were made based on the comments from those who did not
indicate satisfaction. For example in spring 2010, smaller numbers of students were invited per
event, and the number of events was increased to ensure more effective student advising. This
resulted in an improvement of five percentage points in the satisfaction score. For fall 2010, a
group advisement model was instituted to provide even more opportunity for learning outcomes
to be achieved. To assist students in getting ready for the College experience, Educational
Planners from the Student Affairs Division, assessed and revised the NSAR program. During fall
2009 NSAR sessions, data was collected from a random sample of over one thousand students.
The satisfaction and learning outcomes results documented in 2009 and 2010 were quite positive
(09.1.095 DAC Report 7-5-10).
First Year Experience Programs. The College‘s First Year Experience is a comprehensive array
of program activities designed to create the optimal environment for new student retention and
success. The activities, which assist new students in becoming connected to the College
community and become active learners, include Summer and Winter Pre Freshman Programs,
NSAR, NSO, New Student Seminar, First Year Academies and Learning Communities,
Intersession Academic Intensives (USIP), and Academic Prep Sessions (08.1.21 PTA Waiting
List Letter).
Counseling and the New Student Seminar (NSS). The Counseling Department conducts the NSS,
a course that introduces students to the College and advising. The Department conducted a
Periodic Program Review (09.1.040 Counseling Dept PPR), which included pre- and post-tests,
reflections, journals, and ―About Me‘s‖ derived from the New Student Seminars (NSS) and data
collected from walk-in counseling. Evaluations of Advisement Fairs, Probation Workshops and
an Academic Screening Day event were analyzed using SPSS (Statistical Package in Social
Sciences). Later, a pre-/post-test pilot was carried out to assess how students perceive and value
the NSS. Students‘ awareness of services, policies and major requirements were examined (see
spring 09 results 09.1.045 NSS Pre, Post Results Sp09). This pilot led to a full-scale fall 2009
assessment of the NSS which asked 1,553 students in 99 seminars eight content-questions
designed to measure their familiarity with college requirements, policies, and services. It also
included two questions to gauge student satisfaction (09.1.014 NSS Eval Sp10). The results of
this assessment (09.3.11 NSS Course Eval F 09) showed a wide range in the percentages of
students correctly answering the various content-oriented questions. For example, 92.5% of
students knew that a family emergency affecting their ability to attend full-time should be
discussed with a counselor, while only 40.7% of students knew the correct answer to what a
―WU grade in MAT120‖ would signify. The Counseling Department concluded that there may
have been some design flaws in the survey (i.e., asking students for the ―best‖ answer instead of
the ―correct‖ answer and including several responses that were partially correct). The spring
2010 assessment (09.3.13 NSS Course Eval Sp 10) yielded similar results, however, with the
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exception of a much improved knowledge of the lowest GPA needed for graduation (correct
responses went from 58.5% responding correctly to 84.5%).
The Department also used GPA and persistence data to compare students who successfully
completed New Student Seminar with those who did not. Those who completed persisted at
much higher rates.
First Year Institute (Academic Intensives) (FYI). The First Year Institute (FYI) enrollment data
indicated that 77% of students who registered for FYI in 2009 summer session attended FYI.
This represents an increase of 3% versus the summer of 2008. The LaGuardia FYI/ Immersion
program transitioned, on average, close to 50% of the enrolled student (08.1.15 Learning
Communities and 08.4.12 CUE Report 5-22-09).
First Year Academies and Learning Communities. Beginning in 2004, entering freshman join a
First Year Academy in Business/ Technology, Liberal Arts, or Allied Health, according to their
major. Each academy provides at least one basic skills course (if needed), an introductory credit
course in the major, a freshman seminar, and a studio hour where students begin to build their
ePortfolio. Goals for students in Learning Communities include improving retention and success
for under-represented students (08.1.15 Learning Communities, 08.1.24 LC Home Page, 08.4.08
CTL Report 2-11-10, 08.4.09 CTL Data Report 11-29-07, 13.1.07 ESL PPR 2009, and 12.3.05
First Year Academy Website).
Developmental Advising Committee (DAC). In 2007, the College formed a committee to
improve advisement through faculty and staff collaboration using a developmental model of
advisement. This committee was formed in direct response to prior recommendations to improve
advisement. A major goal of developmental advising is to increase retention by empowering
students to discover for themselves the connection between their studies and major life choices.
Approximately 70% of students said they are motivated to take action after College-Wide
Advising Day. Of these, approximately 30% state a "next step" is going to the Transfer Center.
Consequently, the transfer center director increased their presence at future College-Wide
Advisement days (09.1.095 DAC Report 7-5-10 and 13.1.07 ESL PPR 2009).
In addition, a joint project on registration scheduling between the Registrar and IT improved the
process of advising students during peak periods, so that flow could be more predictable and
registration for continuing students completed earlier. As of June 7, 2010, 47.5% more
continuing students (1,133) had registered for fall 2010 compared with a year earlier (09.1.095
DAC Report 7-5-10, p. 16).
The Center for Counseling, Advising, and Academic Support has collected considerable data for
use in improving the academic quality of advisement. Dr. Mitchell Levy and Ms. Laura
McGowan along with their team spearheaded several promising initiatives in order to strengthen
advisement and retain students. The Center examined several cohorts of transcripts to determine
patterns of persistence and graduation (2009-10 target 4.3.1). The project goal was to use the
data to increase graduation rates by 1% – from 24.8% to 25.8% for 2009-10. The academic

65

Appendices
LaGuardia Community College Accreditation Self-Study
Middle States Commission on Higher Education
coordinators proactively reached out to all students with 30 credits who still needed to pass out
of remediation.
College-Wide Advisement Day. The College-Wide Advising Day is offered each semester to
students who completed 30 credits to receive advisement in a large forum. Incentives are offered
to students, including clearing college registration ‗stops,‘ avoiding long advisement lines, and
having plenty of faculty members present for advisement.
Art of Advisement Seminar. To prepare faculty members to assist students more effectively in
achieving their Academic Plan, the Director of Academic Support, Ms. Laura McGowan, the
Executive Director of the Center for Counseling, Advising and Academic Support, Dr. Mitchell
Levy, and the Director of ASAP, Dr. Bernard A. Polnariev, developed the Art of Advising
(Level I) faculty development seminar series. The series received the NASPA 2011 Student
Affairs Partnering with Academic Affairs (SAPAA) Promising Practices Award. The seminar
series was tailored to improve faculty-student engagement and advisement and ultimately
improve retention and graduation and represented a partnership between Academic Affairs and
Student Affairs. Topics included similarities between teaching and advising, the role of advising
in student retention, advising from a multicultural perspective, and special advising needs for
under-prepared students and special populations. The approximately forty faculty and staff
participants completed formative evaluations each session. The evaluations revealed highly
positive satisfaction and learning outcomes (2009-10, target 6.1.4). All faculty members who
participated in the Art of Advisement seminar series also advised students during College-Wide
Advising Day (09.1.095 DAC Report 7-5-10, 08.6.01 Promising Practices Award).
The fall 2009 and spring 2010 Art of Advising seminar series addressed the conceptual,
informational and relational elements (NACADA, 2009) inherent in effective academic
advising. Based on feedback obtained from spring 2010 participants, the program facilitators will
implement an Art of Advising - Level II seminar (Fall 2010) to allow faculty who have
completed Art of Advising - Level I to provide advising under the supervision of an Academy
Coordinator, attend advising skills workshops, and increase their advising expertise. Finally,
faculty advisement is now reported via the faculty contact sheet (09.3.05). Engagements reported
for spring 2010 are 3,618 and for fall 2010 they number 4,826, versus 503 reported contacts in
fall 2008 (09.1.159 Summary of Advising Data 2008-2010.docx).
Advisor Central website. As part of the work from the DAC, Mr. Alex Abramov, Ms. Laura
McGowan, and Dr. Mitchell Levy focused on increasing the centrality and accessibility of
current institutional information necessary for effective advisement by faculty members by
created the Advising Central website (Advising Central). The site is designed specifically for
faculty advisors, consolidating currently dispersed information (09.1.095 DAC Report 7-5-10).
Expanding Academic Opportunities. LaGuardia has raised academic quality by including new
majors and options over the past five years. The process for development of new programs
depends greatly on reports of need from students and department chairs, new advances in the
fields of study, and changes in the job market (08.1.47 Dean Feibel Interview). According to
Dean Ann Feibel, the new ‗Radiology Technician‘ major was created in response to students‘
requests and the expectation that the market will support new graduates. Dean Feibel‘s research
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often extends to LaGuardia‘s ACE Division, where thriving non-degree programs provide
inspiration for new degree offerings. An example of the influence of ACE programs is that of the
Pharmacy Technician major. Tracking of retention in the new majors and options will allow the
College to further revise programmatic efforts (08.1.34 AA New Majors-Interim VP Arcario
Interview).
In spring 2010, the Cooperative Education department engaged in a project entitled the
Cooperative Education Male Empowerment Initiative (CEMEI) designed to retain underrepresented minority first-time freshmen. In addition, this department focused on increasing the
number of summer 2010 courses offered.
The College also focused on offering more courses during underutilized hours. The 2009-10 goal
was to increase course offerings on early mornings, Fridays, nights, and weekends by 1%, from
36.6 to 37.6%. LaGuardia now offers several courses at these times, including some that start at
6:45 am.
On-campus student employment. Beginning in 2008, the College president supported strategic
initiatives to create and fill on-campus jobs with LaGuardia students. Eighty-six LaGuardia
students were employed on-campus in spring 2008. Although we believe this to be a good
retention effort, more evaluation is needed to determine its significance on retention (Strategic
Plan Results 2010-11).
ePortfolio. Students who have developed an ePortfolio had higher means than both the
LaGuardia and national averages on a number of CCSSE key indicators, including synthesizing
ideas, writing, working effectively with others, and making judgments about the soundness of
information, arguments or methods. Research conducted over multiple semesters shows that
students building ePortfolios are significantly more likely to return the following semester
(08.1.38 CUE Report 08-09, and 13.1.07 Retention Committee Report 2006).
WebAttendance. The College began implementation of WebAttendance in 2007. In the 2009-10
PMP goals, the College focused on integrating the Early Alert program into the WebAttendance /
Grading system (target 4.2.4, 02.1.01 Strat Plan and 05.1.53 LaGCC PMP Report 07-08).
Accelerated Study in Associate Programs (ASAP). ASAP brings together a comprehensive
retention package providing students with intensive academic, social, career, and financial
support systems. LaGuardia ASAP currently serves 250 students from three cohorts. Students
who comply with the program‘s policies, including mandated bi-monthly academic advisement
meetings, bi-semester meetings with the career and employment specialist, and weekly tutoring
attendance, earn full transportation and textbook stipends, and tuition waivers for those who
receive any amount of financial aid (08.1.16 ASAP Presentation to AtD, 08.1.17 ASAP FY09
Report, and 08.1.18 ASAP Report FY10).
Cohort 1 students were all remedial free by the start of the program in fall 2007. Cohorts 2 (those
who started in fall 2009), 3 (those who started in spring 2010), and 4 (those who started in fall
2010) meet the following criteria:
NYC residents with a HS diploma or its equivalent;
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within 200% of the federal poverty limits;
having one or two remedial needs at their start with the program;
having 12 or fewer credits before starting; and
enrolled full-time.
The one-year ASAP retention rate for cohort 1 was 76.4%. The two-year retention rate for cohort
1 was 64.9% (with 28.8% graduating within two-years). The one-year retention rate for cohort 2
was 89% and the one-semester retention rate for cohort 3 was 93%. Unofficial internal data (not
confirmed by IR&A) suggests that the one-year retention rate for cohort 3 is 85% and the onesemester retention rate for cohort 4 is 88%. LaGuardia ASAP has met the charge of graduating at
least 50% with 105 of 208 students of their first cohort graduating within three academic years.
Impressively, the ASAP program graduated more than double the two-year College graduation
rate of 12.5% and the three year rate of 22.8%.
There is an emphasis on assessment and follow up based on assessment in the ASAP program.
Dr. Bernard A. Polnariev and the ASAP team have taken a proactive initiative to assess a large
number of initiatives since fall 2008 to determine their effect on retention and graduation,
including learning outcomes from the 2009 and 2010 Summer Institute Orientation workshops,
ASAP Leadership seminars, and tutoring services. ASAP asked students not only if they were
pleased with ASAP support services, but also, arguably more importantly, what they have
learned and the effectiveness of the information presented. The evidence gathered was used to
continue to develop programmatic efforts and to revise workshop materials. All relevant data and
final assessment evaluations provided by CUNY Central are regularly discussed at local ASAP
staff meetings with the LaGuardia ASAP advisors.
ASAP has conducted programmatic evaluation and monitored progress since fall 2008 (08.1.17
ASAP FY09 Report, 08.1.18 ASAP Report FY10). ASAP administers surveys to ascertain if
students are pleased with support services, what they have learned and the effectiveness of the
information presented. Additionally, monthly tracking reports provided to ASAP advisors
determine the percentage of students who met with their advisor (09.1.022 ASAP Sp09 Exit
Survey, 09.1.023 AdvEvaForm 2009, 09.1.024 ASAP Feedback Time Management, and
09.1.029 ASAP Feedback DegreeWorks). This assessment program has revealed the importance
of the academic advisors. For example, 97% of 2.5 year LaGuardia graduates stated that the
ASAP advisor was ―a helpful resource to their college success‖ (Q22b). Moreover, 91.7% of
these graduates said that graduating in the time frame would have been difficult if not for the
advisors. Over one-third of these students stated that they ―would not have been able to graduate
in two-in-a-half years‖ if not for the ASAP advisors (Q23). For the three-year LaGuardia
graduates, 90.3% stated on the exit survey that the advisor‘s services were ―very helpful‖ for the
College success (Q22b). In addition, 93.6% of these three year graduates stated that ―graduating
in this time frame would have been difficult if not for the advisors.‖ Furthermore, almost onehalf of these students stated that they ―would not have been able to graduate in two-in-a-half
years‖ if not for the competence and dedication of the ASAP advisors (Q23).
Black Male Initiative (BMI). The Black Male Initiative is no longer limited to ―blacks‖ or
―males.‖ Personal Counseling services are offered to provide advice, support, and
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encouragement to students. BMI is focused on increasing retention of under-represented students
by providing then with tutoring and personal counseling services (08.1.33 BMI Website).
College Discovery (CD). The CD Program, one of the Special Programs at CUNY, serves
approximately 600 students. CD students are the most economically needy and the most
academically at-risk students in the University. Students receive comprehensive counseling and
academic support services, including individual counseling, academic preparation and assistance
and financial aid. Most importantly, students are assigned a specific counselor. CD offers an
impressive array of student support services and seems to truly build a community. The program
has compiled a significant amount of data over several years and uses it to inform practice and
further program building.
The program sets annual goals and conducts a formal assessment of goal attainment in
accordance with protocols established by the CUNY Office of Special Programs (09.1.042 CD
Annual Report 09-10). Since 2008 the program has expanded a number of retention initiatives:
the piloting of a Peer Partner program; increased student participation in annual student
recognition events (a CD club, XAE National Honor Society and the CUNY SEEK/CD
Leadership Institute); increased program enrollment; and established a transfer program for
business majors with Baruch‘s SEEK program (09.1.043 CD Annual Report 08-09).
The College Discovery Program submits an annual report to CUNY Office of Special Programs.
The narrative format includes an executive summary, an assessment of goal attainment, a
description of the program year, and goals for the subsequent year. The program reports
(09.1.043 CD Annual Report 08-09) an increase in student enrollment through outreach to oncampus feeder programs from 455 in 2008 to 494 in 2009. CD secured grant funding for training
of tutors in counseling awareness, working with students with disabilities, mentoring, and
learning styles. More Pre-Freshmen Summer Program students mastered basic math and writing
skills by end of first semester. The program‘s efforts to engage more CD students have led to an
increase in student utilization of services. In fall 2008, 331 CD students sought tutoring in the
CD Resource Center compared to 294 students in fall 2007, a 12% increase. Over 200 students
attended the program‘s annual student recognition events in 2008-09, compared to 81 in 200708. Additionally, 12 students enrolled in the second semester CD seminar in 2007 while over 100
students enrolled in the seminar in both 2008 and 2009. To improve the tracking of student
utilization of tutoring and counseling, an AdvisorTrac electronic system was implemented.
Based on data provided by IR&A the program acted to improve CD students‘ mastery of basic
math by offering a four-week CD Math Institute in summer 2009. The decrease in percentage of
students who passed developmental reading and writing by end of second semester is thought to
be a result of the higher enrollment of students whose first language is not English (09.1.043 CD
Annual Report 08-09). Other accomplishments (09.1.042 CD Annual Report 09-10) include
expansion of a Peer Partner program initiated in 2008-09 to motivate new students, develop
leadership skills for the Peer Partners, and create retention opportunities for middle range
students. Faculty and staff of the program are examining data patterns on the College Student
Inventory to explore possible predictors of student academic outcomes or barriers to success. In
addition, the program administered a student survey to provide student feedback on the services
provided (09.1.021 CD Survey on Program Services). Students report that tutoring is a valuable
support, more resources like books and computers are available, and they are able to stay in
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touch with other students in similar academic situations. A recent highlight is the taping of a
segment on the program to be shown on CUNY TV (09.1.042 CD Annual Report 09-10). The
CD establishes annual goals and reports findings related to each goal as well as additional
highlights that develop throughout the year. The assessment plan does not, however, specify
steps involved in achieving each program goal or program highlight, the resources required to
implement the operational goals, or the assessment measures employed to determine
effectiveness in meeting a goal.
Early Alert. The 2006 Retention Committee report recommended developing ―systems to
identify, track, and reach out to at-risk students.‖ The current Early Alert population includes
1,952 ASAP, Black male, learning disabled, Early College, and international students. The fall
2008 session I Early Alert cohort represented 14.5% of the College‘s total population. The 3,054
reports submitted by faculty in 2009 were 34.2% more than the previous fall, representing an
increase in faculty compliance from 34.4% to 51.9%. Educational Planners, the academic
advisors responsible for new student advisement, expanded their role at the College into Early
Alert advising to provide more opportunities for contact with at risk students (08.1.20 Evaluation
of Early Alert Student Outcomes Sp 10, 08.1.12 Early Alert AtD Presentation, and 13.1.07 ESL
PPR 2009).
College Opportunity to Prepare for Employment (COPE). The COPE program was created in
1992 in an effort to provide public assistance recipients a plausible opportunity through an
academic program and support services to become self-sufficient individuals. The goals of the
COPE program are to see that public assistance recipients graduate quickly, improve job
retention, and ultimately find stable employment.
During early advisement in May 2010 for the fall 2010 semester, 16 students were given the
Service Feedback Form. All respondents felt they benefited from the advisement session, 99%
learned something new, and 99% were motivated to take action. The COPE counselors track the
number of all individual appointments. (09.1.149 COPE Program F 10)
Program For Deaf Adults (PDA). This program provides specialized academic advising and
counseling for Deaf and Hard-of-Hearing students pursuing an Associate in Arts (AA) or
Associate in Science (AS) degree. Experienced Deaf counselors assist students through
advisement and registration, helping them to select appropriate courses with respect to their
major.
At the completion of every cycle, four times a year, the PDA administers an 88 question
―Support Survey Evaluation‖ which solicits students opinions and satisfaction levels with
various aspects of the students‘ academic and support experiences at the College. In spring 2010,
67% of PDA students stated that they ‗Strongly Agree‘ that their PDA counselor assisted them
with their academic planning (09.1.013 PDA Support Service Evaluation Survey).
Office for Students with Disabilities. The Office for Students with Disabilities (OSD) provides
services for students with disabilities to ensure access to College programs. OSD offers personal,
academic, career, and accommodations counseling. OSD also performs evaluation referrals,
provides testing for learning disabilities, and offers adaptive/assistive technology. OSD provides
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individualized academic advisement for all of its 350 students including course advisement and
course registration. OSD tracks all its students using Early Alert and academic progress reports
and provides intervention services when necessary.
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Appendix 5.1
Hiring
Table 5.1 Full-Time Faculty and CLT Hires 2002 to 2010 (10.02.05 Faculty Hires 2002-10)
Year

2002
to
2003
11
0

New Hires
NonReappointments
Resignations
1

2003
to
2004
28
1

2004
to
2005
46
3

2005
to
2006
11
3

2006
to
2007
16
3

2007
to
2008
39
8

2008
to
2009
34
7

2009
to
2010
45
4

5

2

2

2

0

2

2

Table 5.2 Growth of Faculty From 2001 to 2010
Full/Part Time
Full Time
Part Time
Total

Fall 2001
232
528
760

Fall 2002
231
524
755

Increase
-1
-4
-5

%
-0.4%
-0.8%
-0.7%

Full/Part Time
Full Time
Part Time
Total

Fall 2004
286
552
838

Fall 2005
270
618
888

Increase
-16
66
50

%
-5.6%
12.0%
6.0%

Full/Part Time
Full Time
Part Time
Total

Fall 2006
276
568
844

Fall 2007
281
674
955

Increase
5
106
111

%
1.8%
18.7%
13.2%

Full/Part Time
Full Time
Part Time
Total

Fall 2009
293
691
984

Fall 2010
333
795
1128

Increase
40
104
144

%
13.7%
15.1%
14.6%

(10.02.06 Faculty Report)
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Table 5.3 Total Faculty Growth 2001–2010

1200
Total Faculty

1000
800

Total Full Time
Faculty

600
400

Total Part Time
Faculty

200
0
2002 2005 2007 2010

Appendix 5.2
Credentials
Table 5.4 Full-Time Faculty Highest Degree Earned (10.02.06 Faculty Report)
Term

Total

Fall 2002
Fall 2005
Fall 2007
Fall 2010

231
270
281
333

Associate
or lower
0.9%
0.4%
0.7%
0.6%

Bachelor

Master

Doctorate

4.3%
4.1%
5.0%
5.1%

49.4%
43.7%
44.8%
39.9%

45.5%
51.9%
49.5%
54.4%

Table 5.5 Part-Time Faculty Highest Degree Earned (10.02.06)
Term

Total

N/A

Fall 2002
Fall 2005
Fall 2007
Fall 2010

524
618
674
795

0.2%
0.5%
0.1%
1.0%

Associate
or lower
2.1%
2.6%
2.1%
2.3%

Bachelor

Master

Doctorate

23.9%
20.7%
19.6%
20.5%

61.3%
64.9%
67.2%
65.3%

12.6%
11.3%
11.0%
10.9%
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Appendix 5.3
Diversity
Table 10.6 Faculty/Student (F/S) Diversity Ratio (10.02.06 Faculty Report)
Year
Category
American Indian
or Alaskan Native
Asian or Pacific
Islander
Black NonHispanic
Hispanic NonPuerto Rican

2002

2005

Number F/S
F/S
Ratio

2007

2010

Number
F/S

F/S
Ratio

Number
F/S

F/S
Ratio

Number
F/S

F/S
Ratio

1 / 15

1:15

2 / 25

1:12

2 / 27

1:13

0 / 81

70 /
2,029

1:28

85 /
2,281

1:26

88 /
2,947

1:33

132 /
3,076

1:23

123 /
1,877

1:15

141 /
2,450

1:17

165 /
2,631

1:16

191 /
2,563

1:13

37 /
4,127

1:118

78 /
4,607

1:59

82 / 5318

1:65

131 /
6,151

1:47

Italian American
37 / _

44 / _

43 / _

0/_

15 / 2

7:1

0/2

1:3

671 /
1,865

1:2

1:944

Puerto Rican

White NonHispanic

17 / 14

1:1

16 / 0

447 /
1,729

1:3

516 /
1,837

1:4

560 /
1,904

1 / 2,231

6 / 1,529

1:255

0 / 1,402

3 / 2,832

_ / 577

_ / 739

_ / 928

_ / 513

Unknown

Other

Appendix 5.4
Faculty Hiring and Appointment Process
Faculty search committees follow the CUNY bylaws for appointment, tenure, and promotion to
guide them in ensuring that faculty are prepared and qualified for their role and responsibilities.
Each committee refers to the position definition, qualifications and equivalencies while
reviewing candidate credentials (10.01.03 Instructional Staff Handbook). The Academic Chairs
note that the ―interview questions are framed so as to assess the candidate‘s knowledge of the
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discipline and experience in teaching the discipline at the College/University level.‖ For
librarians the interview questions address skills and experience required by the position. In
addition, the Chairs indicate that ―many searches include required teaching demonstrations by
the final candidates‖ (10.04.01 Department Chairs Responses to Std 10 Questions) (10.04.02
Proposed Questions for Department Chairs) (10.04.03 Library Dept Chair Responses).
The methods for recruitment are determined by each division and department in consultation
with the affirmative action officer. Each department develops a written recruitment document
that includes a plan for advertisement and outreach to possible candidates, as well as efforts to
recruit women and minorities. Departments then submit the document for approval by the
affirmative action officer and forward the document to HR for review. They next form a search
committee to interview candidates in consultation with the affirmative action officer and review
each candidate‘s diploma (or a letter from the registrar), official transcripts, and other credentials
to determine if they meet the requirements for the position as defined by the CUNY bylaws.
Departments also ensure that international candidates have their credentials translated and
certified and that each candidate meets the minimum degree requirements for each position.
Lecturers must possess a Baccalaureate degree and such other qualifications as maybe necessary
for the satisfactory performance of their instructional functions. Instructors must possess a
Masters degree from an accredited university or be making active progress towards a doctoral
degree. Assistant Professors, Associate Professors, and Professors must possess a Doctorate or
equivalent degree.
The search committee is formally charged by the affirmative action officer with the
responsibility to conduct the search. The committee determines a meeting schedule, reviews all
resumes submitted making sure each documents the qualifications and standards for the position,
ranks the candidate resumes, interviews the most qualified candidates, and recommends the final
candidates to the department chairperson, followed by the vice president and finally the president
for an interview.
In the case of adjunct faculty, the hiring department notifies HR about the prospective adjunct,
then the applicant brings the hiring packet to HR with supporting documents, including official
sealed transcript and highest degree original diploma for verification, various employment
eligibility verification and tax forms, and the New Adjunct Hire Form with chairperson‘s
signature.
At the completion of the hiring process all documents are verified, checked against the
appointment checklist and placed in the employee administrative file by HR. An administrative
file is created in HR for each appointed full-time and adjunct faculty member. The administrative
file contains the components of the hiring packet appropriate either for full-time or adjunct
faculty. The hiring packet contains the Appointment Checklist (10.02.02 for full-time; 10.02.04
for adjunct faculty), which is used to ensure that each file has all required credentials as proof of
qualifications. The candidate‘s administrative file must contain the following documents:
curriculum vitae, official transcript from the institution awarding the highest degree obtained,
LaGuardia application for appointment, affirmative action certification, three written
professional references, completed I-9, and tax and other personnel-related forms (10.01.03
Instructional Staff Handbook).
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Appendix 5.5
Evaluation Process for Instructional Staff
Table 5.7 Evaluation Process for Instructional Staff

TITLE

ANNUAL
EVALUATION

PEER
STUDENT
OBSERVATION EVALUATIONS (SIRS)

Full-time Tenure Track
Faculty/Lecturers &
Instuctors

Once a year

Once a semester
(Fall I & Spring I)

Tenured/CCE (Except
Full Professors)
Full Professors

Adjunct Faculty
(teaching)

College Laboratory
Technician (CLT) titles
Higher Education
Officer (HEO) titles

First 2 years of
appointment, SIRS for 100%
course load. 3rd year
onwards, 50% course load.
Courses determined by
faculty member or Chair
Once a year
May be observed at Once a year, class to be
the request of chair decided by faculty member
or faculty member
or chair
May be evaluated at May be observed at At the request of the
the request of chair the request of chair faculty member or chair
or faculty member
or faculty member
person
Once a semester for Once a semester up First nine semesters - all
4 semesters. After
to 10 semesters of
classes. Semester 10
that, at the request of teaching, after 10 at onwards - once a year at
the chair or adjunct the request of the
the request of the Chair or
Chair or Adjunct
Adjunct
At least once a year, N/A
N/A
preferably each
semester
At least once a year, N/A
N/A
preferably each
semester

Note: According to the CUNY Policy on Multiple Positions, HEOs, and CLTs may undertake
teaching tasks as adjunct faculty (10.01.13 Multi-position HEO Form) (10.01.14 Multi-position
Guidance 2011).
Peer Observations: Peer teaching observations are one factor in the total evaluation
performance of the instructional staff. At least once each semester, non-tenured and noncertificated members of the teaching instructional staff must be observed in the classroom.
According to the PSC-CUNY collective bargaining agreement (Article 18.2b), the observation
must take place during the first ten weeks of the semester; faculty members being observed must
be notified at least 24 hours in advance. The panel of observers is determined by the
departmental P&B committee. Each observer will prepare the ―Peer Observation Report‖ after a
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verbal discussion with the faculty member regarding the content and methodology of the class
(07.4.24). A post-observation conference will be scheduled within two weeks of the written
observation report and will be attended by the faculty member and the observer. After this
conference a ―Post Evaluation Conference‖ form is completed by the observer summarizing the
discussion of the post-evaluation conference. This form shall be placed in the faculty member‘s
P & B file along with the Peer Observation Report. Tenured and certificated members of the
instructional staff may be observed once each semester. Adjunct faculty must be observed once a
semester for ten semesters and after ten semesters adjunct faculty may be observed at the request
of the Chair or the adjunct faculty member.
The Peer Observation form has five sections: content, methodology, organization, student
dynamics and ability to communicate. The observer rates the faculty member from ―excellent‖ to
―unsatisfactory,‖ provides narrative comments, and completes a section on ―General
Perceptions‖ with specific observations (10.05.07 Observation Form).
Student Instructional Report II (SIR): LaGuardia has always maintained a strong commitment
to the use of student evaluations in the assessment of teaching effectiveness. During the Spring
1981 session, the College Senate and the College-wide Personnel and Budget committee
reviewed and approved the SIR student evaluation form prepared by the Educational Testing
Service (ETS). In Fall 1999, the College moved to a newer version of the SIR form, the SIR II,
which is currently in practice. The electronic version of this evaluation, the eSIRII (SIR II
online), was first piloted in Fall 200; in Spring 2010, a total of 167 classes used the eSIRII. The
SIR asks students to assess the courses and instruction in the following areas: (A) Course
Organization and Planning;
(B) Communication; (C) Faculty/Student Interaction; (D) Assignments, Exams, and Grading; (E)
Supplementary Instructional Methods; (F) Course Outcomes; (G) Student Effort and
Involvement; (H) Course Difficulty, Workload, and Pace; (I) Overall Evaluation. The scores
have a rating of 1 to 5 for each question (5 being ―very effective‖). The results include an
average score for each question along with an overall mean for each section. A comparative
mean for two-year institutions are also provided (10.01.12).

Appendix 5.6
Study of Developmental Student Performance When Taught by Full-time and Part-time
Faculty
Office of Institutional Research and Assessment, April 12, 2010, Qi-Jian Gau and Nathan
Dickmeyer (10.03.01 Full v Part time Faculty Developmental)
Data for day and evening courses were separated to eliminate potential bias in the sample. Basic
skills courses in Reading, Math, and English were considered. In the two math classes
considered, MAT 095 and MAT 096, differences in results between full- and part-time faculty
were much smaller than the overall faculty range. There were an insufficient number of evening
courses to draw meaningful conclusions. In ENG 099, part-time faculty had a wider range of
pass rates in both day and evening courses than full-time faculty. Part-time faculty had a higher
average pass rate during the day, while full-time faculty had a higher average pass rate at night,
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making it difficult to make any affirmative determinations based on this sample. Only in the
reading class, CSE 099, was there a higher pass rate for full-time faculty in both day and evening
courses; however, the difference was minor and much smaller than the range between pass rates
among individual faculty.

Appendix 5.7
Center for Teaching and Learning Overview
The mission of the Center for Teaching and Learning (CTL) is to serve as a hub for professional
innovation, reflection, collaboration and transformation. Engaging the collective expertise of
LaGuardia faculty and colleagues across the U.S. (through partnerships with national
organizations such as the Association of American Colleges and Universities, the Association for
Authentic, Experiential and Evidence-Based Learning, and the Carnegie Foundation), the CTL
provides professional development opportunities that support student-centered pedagogies and
scholarly approaches to teaching. In 2004 the CTL received the Hesburgh Certificate of
Excellence for the Enhancement of Undergraduate Education. The CTL‘s programs played a key
role in LaGuardia‘s selection for both the 2006 MetLife Community College Excellence Award
and the 2007 Bellwether Award for Instructional Innovation. Through leading a network of 30
colleges and universities from the tri-state region in the Making Connections program, the CTL
also draws attention to LaGuardia‘s role in educational innovation (10.01.15 CTL History). The
CTL also features prominently in a 2011 CUNY report on CTLs throughout the CUNY system
(10.05.39 CUNY CTL Report 6-15-11).
The programs and seminars offered by the CTL include Design for Learning 2.0, Writing in the
Disciplines, New Faculty Colloquium, Project Quantum Leap, and many more (10.05.01 CTL
Prof Dev Opportunities). The CTL issues a widely publicized call for applications every spring
semester via email, its website, departmental meetings, seminars, and college events. All fulltime and part-time faculty are encouraged to apply, and most applicants are accommodated in
their first or second choice programs. The number of faculty participants in CTL seminars has
grown from 245 in 2007 to 327 in 2010 (14.7.09 CTL support for assessment.xls).
Many positive changes have taken place at the CTL since 2007. The CTL launched the Project
Quantum Leap seminar, funded by a $500,000 FIPSE grant, to develop engaging contextualized
curriculum to teach basic mathematics (10.02.11 News Release). The CTL received a Title V
grant that helped create the Making Connections ePortfolio seminar, with participation from over
20 colleges and universities, and Project Rise (Re-Invigorating the Second-year Experience),
which focuses on integrating ePortfolio into capstone courses, advisement and assessment. Since
2008, the CTL has offered mini-grants to assist academic programs with developing and
improving methods for assessing student work by utilizing ePortfolios.

Appendix 5.8
Center for Teaching and Learning Student Outcomes
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In 2008–2009, 5,622 students were taught by faculty engaged in seminars and workshops that
address pedagogy, practice and scholarship. The pass rates, retention rates and student CCSSE
surveys in these targeted courses show improved outcome and engagement (10.05.15 CTL
Report Summary, 2-11-2010). Specifically, when asked ―How much has your course emphasized
synthesizing and organizing ideas, information, or experiences in new ways?‖, 77% of ePortfolio
students (taught by faculty participating in CTL ePortfolio pedagogy programs) said ―often‖ or
―very often,‖ compared to the national norm of 59% (10.05.02 CTL Data Summary). For the
next semester (spring) retention rate, the figures are 82.1% for ePortfolio students, compared to
70.4% for non-ePortfolio courses.
Overall, the course pass rate in PQL classes is 54.7%, compared to 47.6% in non-PQL classes.
The COMPASS pass rate for MAT 095 is 9 percentage points higher for PQL classes than
comparison classes. The MAT 115 course pass rate for PQL courses is 10% higher than
comparison classes. Outcomes for MAT 096 have not shown the same positive movement before
2009. However, PQL MAT 096 sections are doing much better in 2010 Fall (10.05.37 PQL
Report 3-31-11).
Table 5.8 Survey Responses from Project Quantum Leap Students, Spring 2009 (10.05.15 CTL
Report Summary, 2-11-2010).
PQL
Non-PQL
Classes
Classes
I find math interesting and enjoyable. % responding
71.3%
44.1%
"Agree" or "Strongly Agree"
I am confident writing reports using math data as
55.3%
35.1%
evidence. % responding ―Agree‖ or ―Strongly Agree‖
How much has your experience contributed to
76.6%
55.0%
knowledge, skills, and personal developments in
thinking critically and effectively? % responding
―Quite a bit‖ or ―Very much‖
Table 5.9 Pass Rates for Project Quantum Leap Courses (MAT 095, 115)
PQL
Classes
MAT 095 COMPASS Pass Rate 2008-9
89.5%
MAT095 Course Pass Rate 2008-9
46.6%
MAT 095 Rate of Exiting Basic Skills, 2008-9
44.7%
MAT 115 Course Pass Rate, 2008-9
74.9%

Non-PQL
Classes
80.7%
44.8%
42.4%
64.7%

Table 5.10 Pass Rates for Project Quantum Leap Courses (MAT 096)
PQL
Classes
MAT096 Course Pass Rate 2008-9
40.5%
MAT 096 COMPASS Pass Rate Pass Rates, 2008-9
77.4%
MAT 096 Rate of Exiting Basic Skills, 2008-9
37.4%

Non-PQL
Classes
42.3%
84.3%
39.1%
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Appendix 5.9
EDIT Funding
Table 5.13 Summary of EDIT application from Spring 2007 to Spring 2010 (10.05.17 EDIT
Application Fall 2010)

Number received
Number funded
Total funds allocated

2007
2007
2008
2008
2009
2009
2010
Spring
Fall
Spring
Fall Spring Fall
Spring
23
25
31
25
31
15
29
18
23
26
14
22
11
23
$9,070 $11,180 $14,934 $8,944 $8,854 $5,244 $12,678

Appendix 5.10
PATH Analysis
Table 5.11 Faculty PATH Survey Responses, 2009 (01.5.08 CUPA Presentation PATH)

PATH 2009 Overall Program
Evaluation – 14 Respondents
16
14
12

10
8
6
4

Right On Target

2

Needs Improvements

0

Expectations Not Met

Table 5.12 Faculty PATH survey responses, 2010 (01.5.08 CUPA Presentation PATH)
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PATH 2010 Overall Program
Evaluation – 10 Responses to date
12
10
8
6
4
Right On Target
Needs Improvements

2

Expectations Not Met
0

Appendix 5.11
Workshop Participation
Table 5.14 Faculty/Staff Participation in DegreeWorks Trainings (10.07.04 Faculty TrainingDegreeWorks 2008)

Month
November 2008
May 2009
September 2009
November 2009
May 2010
November 2010

Faculty/Staff
Participation
21
30
34
36
1
10
132

Table 5.15 Faculty Participation in Art of Advising Seminars (09.1.155 Art of Advising Faculty
Attendance)
Semester
Fall 2009
Spring 2010
Fall 2010

Faculty
Participation
14
10
12
36
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Appendix 6.1
New and Revised Programs 2007-2011
New Programs
Music Recording Technology
Writing and Literature
Radiology Technology
Digital Media Arts
Criminal Justice
Spanish Translation
Philosophy
Communications
Industrial Design Technology
Biology
Environmental Science

2007
2007
2008
2008
2008
2009
2009
2009
2010
2010
2010

Revised Programs
Education – The Bilingual Child
Business Administration
Travel Tourism & Hospitality Mgmt
Occupational Therapy Assistant
Teacher Education – Social Studies
Accounting AS
Veterinary Technology
Practical Nursing
Liberal Arts: Soc. Sci. & Hum.
Food Service Management
Human Services
Engineering Science: Civil Engineering
Engineering Science: Electrical Engineering
Engineering Science: Mechanical Engineering

2007
2008
2008
2008
2008
2009
2010
2010
2011
2011
2011
2011
2011
2011

Appendix 6.2
LaGuardia New Program Development Process
1. Preliminary Collaboration: The Assistant Dean of Academic Affairs for Program
Development and Evaluation consults widely about potential new programs with faculty,
department chairs, and the CUNY Office of Program Review, Articulation, and Transfer.
Before moving forward on a program, the Assistant Dean considers numerous factors,
including the disciplinary interests of LaGuardia faculty, advancements in the field,
potential student demand, equipment issues, potential revenue streams to support the
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program, existing CUNY programs, and possible transfer and articulation partnerships
with four-year colleges. Other considerations include whether a program would build on
LaGuardia‘s existing faculty and space, and whether it would articulate well with the
Division of Adult and Continuing Education (ACE).
The Letter of Intent: Once the decision is made to move forward, the relevant LaGuardia
department prepares a Letter of Intent (LOI). As specified in the CUNY Basic Guidelines
for New Programs, the LOI must specify the program‘s purpose, educational and
employment objectives, regional and national need and justification, student interest and
enrollment expectations, curricular requirements, articulation agreements, the role of new
and existing faculty, and anticipated costs and revenues for at least five years (11.3.89
Basic Guidelines for New Programs-CUNY 2010). The LOIs for two recently approved
programs demonstrate how the process incorporates creative responses to changes in
student population, technology, and the global economy, as required by the College‘s
mission. The LOI for Spanish Translation (AA) cites research about the expansion of
Latino businesses in the United States and the need for Spanish/English translation skills
(11.3.81 LOI Spanish Translation), while the LOI for Industrial Design (AAS) points to
data indicating employment opportunities in manufacturing for first generation
immigrants, as well as recent advances in design technology (11.3.83 LOI Design).
Role of College Governance: The LOI is sent to the College-wide Curriculum Committee
(CWCC), the committee of the College Senate ―concerned with all aspects of the
formulation, development, evaluation, and modification of course and program
proposals‖ (04.1.04 LaGCC Governance Plan). Guided by LaGuardia‘s Handbook of
Policy and Procedures on Curriculum (11.3.01 Handbook on Curriculum 10-27-08), the
CWCC is comprised of one member of each academic department, the Registrar, and
ACE. If approved by the CWCC, the LOI is sent to the College Senate for review. If
approved by the College Senate, the LOI is sent to the CUNY Office of Program Review,
Articulation and Transfer, which distributes the LOI to all CUNY campuses for review. If
no objections are raised, the CUNY Executive Vice Chancellor provides President
Mellow with approval to move forward with a full program proposal.
Preparation of the Comprehensive Program Proposal: According to the CUNY Basic
Guidelines, proposals must include: relationship to the college mission, evidence of
student interest (including questionnaire results), detailed plans for student recruitment
and advisement, projected enrollment, a two-year course sequence, new courses, and
current and anticipated new faculty. In addition, there must be articulation agreements for
all AA and AS program to ensure the maximum number of transfer credits, cost
projections over five years, revenue sources, and internal evaluation procedures for the
first five years. CUNY requires that these evaluation procedures include a description of
desired student outcomes and the measures that will be used to assess these outcomes,
which helps ensure that new programs contain appropriate learning objectives (11.3.89
Basic Guidelines for New Programs-CUNY 2010).
Final Steps: The program proposal is submitted to the CWCC and the College Senate for
review. If approved, the proposal is submitted to the CUNY Committee on Academic
Policy, Programs, and Research (CAPPR) for review. Finally, if approved by CAPPR,
the program is presented at a CUNY Board of Trustees Meeting. If approved, the
program is sent to the New York State Education Department (NYSED) for official
registration. At that time, a NYSED program code is assigned, the program is added to
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the State Inventory of Registered Programs, and the NYSED assigns an official Higher
Education General Information Survey (HEGIS) code based on the program‘s academic
area.
6. Implementation: Using a checklist, the Assistant Dean for Program Development
communicates with all relevant parties at LaGuardia and CUNY to ensure that the new
program is smoothly implemented. The division of Academic Affairs uses the strategic
planning process to assure that responsibilities are assigned and that periodic reports are
available to the College on the progress of program implementation.

Appendix 6.3
Curricular Revisions
The College-wide Curriculum Committee and College Senate actions regarding curricular
revisions are sent to the CUNY Board of Trustees for inclusion in the Chancellor‘s Report
(11.3.02 Chancellor's Report) approximately four times per year. These revisions typically
include the following kinds of changes: (a) pre-requisites, co-requisites, credit values, and
pedagogical modifications, such as updated instructional and performance objectives and
enhanced use of technology; (b) changes in standardized testing; (c) compliance with
accreditation guidelines, such as revisions in the AAS Veterinary Technology Program (11.3.02
Chancellor's Report, June 2010); (d) improvements in articulation with four-year colleges, such
as revisions in the Liberal Arts: Social Science and Humanities Program (AA) (11.3.02
Chancellor's Report, April 2009); (e) focusing of electives towards specific concentrations, such
as in the Business Management: Entrepreneurship Program (AAS) (11.3.02 Chancellor's Report,
February 2009); and (f) changes in program structure such as moving the Human Services: Deaf
Studies Program from the Health Sciences Department to the Education and Language
Acquisition Department. In addition, programs are sometimes discontinued based on changes in
the field, changes in technology, or enrollment declines. Since 2007, the following programs
have been closed: Business Management: Finance (AAS); Microcomputer Systems and
Applications; Administrative Assistant (11.3.02 Chancellor's Report, January 2010); Joint
Accounting/Computer Option in Accounting (AAS) (11.3.02 Chancellor's Report, June 2010);
Digitial Photography Option; and Mortuary Science.
Appendix 6.4
Enrollment by Degree Type Fall 2005 to Fall 2010
Degree Type

2005

2006

2007

2008

2009

2010

Assoc. in Applied Sci.
Associate in Science
Associate in Arts
Certificate

4,817
2,622
3,575
382

4,971
3,058
3,501
442

5,290
3,312
3,724
475

5,391
3,465
3,939
515

5,929
3,854
4,435
694

5,322
5,394
4,407
444

11,396
2,093

11,972
2,213

12,801
2,368

13,310
2,230

14,912
2,116

15,567
2,002

13,489

14,185

15,169

15,540

17,028

17,569

Degree Programs
Non-Degree
All Students

(11.1.03 2011 Institutional Profile)
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Appendix 6.5
Academic Preparation for Transfer to Baccalaureate Programs
57% of LaGuardia‘s 2004-2009 graduating classes achieved a GPA of 3.00 or better,
while 43% achieved a GPA of 2.00-2.99.
LaGuardia‘s one-year transfer rate for 2004-05 through 2008-09 averaged 40% (38-42%)
(11.1.02 2010 Institutional Profile).
The percentage of LaGuardia AA/AS graduates who transferred to CUNY baccalaureate
programs increased from 46.3% in 2006-2007 to 50.7% in 2008-2009, which exceeds the
CUNY community college average of 50%. There was a slight decrease to 50.1% in
2009-2010 (07.4.08 LaGCC Year-End PMP 09-10) (02.1.10 University PMP 10-11
Preliminary 6-9-11). The national average is 23% (11.1.02 2010 Institutional Profile).
One-year after graduation, 2004-05 through 2008-09, 41% of graduates had entered
senior colleges as follows (11.1.02 2010 Institutional Profile): 23.5% Queens; 17.9%
Baruch; 11.1% Hunter; 6.8% York; 2.4% SUNY; 8.4% private/other.

Appendix 6.6
Pass Rates on Allied Health Certification Exams
Program directors check professional organization websites for licensure/certificate information
and updates on graduate performance on national and statewide exams. Some programs receive
information directly from their accreditation organization.
1. Graduates of the Registered Nurse Program sit for the National Council Licensure
Examination for Registered Nurses (NCLEX-RN). The 2010 pass rate was 79%, slightly
below the New York State rate (NYSED NCLEX-RN).
2. Graduates of the Licensed Practical Nurse Program sit for the National Council Licensure
Examination for Practical Nurses (NCLEX-PN). The 2010 pass rate was 89.96%,
significantly higher than the New York State pass rate of 78.40% (NYSED NCLEX-PN).
3. Graduates of the Physical Therapist Assistant Program sit for the National Physical
Therapist Assistant Examination. The three-year pass rate (2008-2010) was 88%, which
surpasses the accrediting agency‘s required pass rate of 80%.
4. Graduates of the Veterinary Technician Program sit for the Veterinary Technician
National Examination (VTNE). The 2010 pass rate for LaGuardia graduates was 100%.
5. Graduates of the Occupational Therapy Assistant Program are not required to sit for the
national certification exam for employment, so only a small number take the exam. The
2010 pass rate was 74% on the certification exam administered by the National Board for
Certification in Occupational Therapy (NBCOT).
6. Graduates of the Dietetic Technician Program are not required to sit for the national
registration exam for employment, so only a small number take the exam. The 2010 pass
rate was 44% on the Dietetic Technician Registration Exam administered by the
Commission on Dietetic Registration.
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7. Graduates of the Paramedic Program sit for the New York State Written Paramedic
Exam. The 2010 pass rate for LaGuardia graduates was 100%.
8. The Radiologic Technology Program accepted its first cohort of students in Fall 2010.
The first class of students will graduate in September 2011.

Appendix 6.7
Examples of Allied Health Curricular Revision
Three examples illustrate how recent changes in allied health program curricula are based on
assessment linked to employability of graduates. Based on outside evaluator reports, the
Foodservice Management Program and the Dietetic Technician Program were revised effective
Fall 2011. Course offerings in Foodservice Management were changed to reflect current trends
in the foodservice industry such as environmental issues, organic and natural foods, regional
food options, and cultural awareness. In order to improve graduation and test pass rates, the
Dietetic Technician Program adopted a candidacy process, which has been effective at increasing
student success in most of the other Health Sciences majors. The integration of candidacy for
Dietetic Technician students prior to acceptance into the clinical phase of the program will
permit the development of a strong cohort of students who can progress through the program in a
timely manner, and who are capable of mastering programmatic competencies.
Finally, to reflect changes in accreditation standards, in Fall 2010 the Veterinary Technician
Program added two new courses (SCV 247 Pathophysiology and SCV 262
Pharmacology/Toxicology) and two electives became required courses (SCV 150 Animal
Control and SCV 220 Exotic Animal Medicine). In addition, the general education requirements
were changed to include a Math course, an Urban Studies course to complete a Social Science
requirement. The program also began to take responsibility for the two fieldwork experiences
required for students to complete the program. All the changes required an increase in total
program credit requirements from 60 to 65, which was approved by New York State Education
Department.

Appendix 6.8
Library Statistical Snapshot
The following table compares snapshots of the Library‘s services and collections in academic
years 2005/2006 and 2008/2009, using statistics from the College‘s Institutional Profile 2010
(11.1.02, p. 56), except where otherwise noted.
Library Services and Collections

Annual Attendance
Instruction

2005-2006

2008-2009

768,169

820,767

% increase
(+) or
decrease (-)
+6.8%
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-one-hour classes
409
411*
+0.0%
-students
10,225
11,191
+9.4%
Reference Questions per Typical
793
810
+2.0%
Week
Research Consultations
98a
132a
+34.7%
Circulation
-general collection
33,232
36,483
+9.8%
-reserve collection
37,823
50,950
+34.7%
Media
-lab use
35,888**
50,480
+40.7%
-deliveries of equipment
31,900
23,702
-25.7%
-videotapings and audiotapings
595
2,311
+288.4%
Interlibrary Loan
-provided
699
674
-3.6%
-received
613
274
-55.3%
CLICS (intra-CUNY ILL)b
-provided
1207
1984(2009/10)
+64.4%
-received
(2007/08)
1022(2009/10)
+16.1%
879 (2007/08)
Collections
-printed books (titles)
119,248
131,314
+10.1%
-eResources (e-books and fulltext serials in databases)c
(37,940?)
(99,655?)
+(162.7%)
-printed serial subscriptions
1,130
546
-51.7%
-government documents (titles)
7,405
7,309
-1.3%
-Institutional Archives (linear
658
1,052
+59.9%
feet)
Website Visits
487,874d
1,100,191e
+125.5%
*statistic corrected 11/2010
**statistic updated in 2007 PPR
a
Source: doc, 11.6.12
b
Source: Web page, 11.6.14: CUNY CLICS Statistics
(http://www.cuny.edu/about/administration/offices/OLS/LibsStats.html)
c
Estimates: see discussion below
d
Source: WebTrends
e
Source: Google Analytics
While the number of reference questions has not risen very much, the questions are often more
complex than in the past, perhaps reflecting the growing complexity of the information universe.
Since 2004, students have the option of making an appointment for an individual research
consultation of about a half-hour to deal with difficult research questions. The number of
requests rose from 98 in 2005/2006 to 132 in 2008/2009, an increase of 34.7% (11.6.12 Library
Research Consultation Statistics). Since Fall 2009, during Fall and Spring Statistics Weeks, the
Library has kept track of the number of complex questions asked on a walk-in basis at the
Reference Desk. Forty-six (46) such questions (6.9%) were asked in the Fall 2009 Stats Week;
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thirty-four (34) complex questions (6.8%) in the Spring 2010 Stats Week (11.6.01 Library Stats
Summary Sp10, p. 8).
The delivery of equipment to the classroom by Media Services is still an important service but it
has declined substantially because of the conversion of most classrooms at the College to Smart
classrooms equipped with a console PC and a projector, and the increasing availability of
streaming video. The LaGuardia Library began digitizing video materials in 2008 and currently
has on its server 474 items available for streaming to Smart classrooms. Statistics for November
1, 2009 through October 31, 2010 show that 421 items were viewed a total of 5,757 times
(11.6.13 Lib Use Stats for Streaming Media 11-09 to 10-10).
Requests for videotapings and audiotapings, for pedagogical purposes and to meet assessment
requirements, have mushroomed (up 288.4%).
The Library‘s laptop loan program is extremely popular and the number of laptops available has
grown to 75. The LaGuardia Foundation will be funding 25 more machines in 2011 and Student
Government has pledged funds for another 50. In another successful initiative, the Library also
loans graphing calculators (30). In Fall I 2010, the Library conducted a study of the use of
SONY ebook readers in a Human Services class (HSN103) of 28 students. Course readings were
loaded on the SONY readers and they were checked out to the students for the full semester. At
the end of the semester, the students completed an online survey of their reactions to using the
readers. Analysis of the survey data will take place in Fall II. This pilot study fulfills one of the
Library‘s Strategic Plan goals for 2010-2011.
Circulation of print books has risen a modest 9.8% (compared to the FTE increase of 29%
(11.1.02 Profile 2010, p. 13)). For academic year 2009-2010, the Library received CUNY
funding to help mitigate the problem of high textbook prices by buying extra copies of heavily
used books and placing them on three-day Reserve loan. A total of 678 print volumes (440 titles)
were purchased (11.6.20 Textbook Initiative Report, 6-28-10). Reserve loans and renewals of
materials purchased with the textbook funding totaled over 19,000 (11.6.01 Library Stats
Summary Sp10, p. 13). Given that reserve loans and renewals from 2005-2006 to 2008-2009
averaged about 46,000 (11.1.02 Profile 2010, p. 56), the textbook initiative seems to represent a
substantial increase in service to students, although data for precise analysis is not yet available.
Certainly, the non-renewal of the program is to be regretted.
The Library has also begun tracking the use of electronic books: the largest database of e-books,
ebrary, which became available to Library patrons in January 2010, saw 120,425 uses from
January through November 2010 (11.6.19 ebrary Report, Jan-Nov 2010). The rapidity of
increase in use is evident from the fact that May figures stood at 50,000, October figures at
76,000. On the relative size of the print and e-book collections, see ―Collections‖ section below.
Interlibrary loan (ILL), the program whereby faculty and staff and Phi Theta Kappa students can
borrow materials from any other participating library, has been augmented since 2006 by the
CUNY Libraries Inter-Campus Services (CLICS), which allows all CUNY-affiliated faculty,
staff, and students to request materials from other CUNY schools for delivery within 3 or 4 days
to their home campus. CLICS requests can be made online, 24/7. The number of traditional ILL
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loans provided has remained more or less stable, while CLICS loans provided have increased
dramatically as students across CUNY have become aware of the service available to them. The
equally dramatic decline in ILL received may be attributable to faculty realization that CLICS
materials are available to them on a more timely basis than via traditional ILL. The LaGuardia
Library consistently loans more materials than it borrows. A new ILL service (ILLiad), with
added functionality, was implemented in 2009. Limited service to students will be piloted in
Spring 2011.
While the increase in the number of printed books in the LaGuardia Library collection
has risen by 10.1%, e-resources have risen by an estimated 162.7%. The numbers for eresources in the table above are estimates and vary from data in the 2010 Institutional
Profile (11.1.02 Profile 2010, p. 56) because each set of numbers represent varying ways
of counting electronic library resources. The numbers in the table above use the current
standard: they include the number of electronic books and the number of electronic serial
titles represented in the Library‘s subscription databases. The LaGuardia Library has
been working with the CUNY Office of Library Services to invest in cost-effective
electronic resources. As more electronic books and serials are made available it follows
that fewer print books and serial subscriptions are being purchased. The number of print
subscriptions has been reduced by 51%.
The Institutional Archives continues to add documents from retiring faculty and re-organized
departments, but in addition to increasing the number of linear feet of materials that it houses,
Archives has undertaken projects to digitize College catalogs and early bulletins to improve
access and to preserve the paper copies of these unique documents of College history. The next
phase of digitization will include selected materials from early College history, photographs, and
Cooperative Education documents. The materials thus far digitized are available to the public in
the CUNY DSpace depository at <http://dspace.nitle.org/handle/10090/438 >. Archives answers
numerous questions about the history of the College and is currently providing resources for the
40th-anniversary celebration of the College in 2011.
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Appendix 6.9
Library Budget

Library Total Operating Expenditures
2002-03 - 2009-10
$3,000,000
$2,750,000

$2,774,754

$2,684,515

$2,801,544
$2,685,010

$2,500,000

$2,250,000
$2,000,000

$2,198,885
$1,928,308

$2,170,739
$1,848,372

$1,750,000
$1,500,000
2002-03

2003-04

2004-05

2005-06

2006-07

2007-08
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Library Materials Expenditures
2002-03 - 2009-10
600000
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$497,568
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400000
$358,360
300000
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$284,341

$306,769

200000
100000
0
2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09 2009-10

The 2010-2011budget posed several challenges. The Library had to cancel three database
subscriptions. Some programs, notably the Paralegal program, have accreditation requirements
which include standing orders for very expensive library materials. To help sustain the Paralegal
program, the Library collaborated with the Chair of the Business and Technology department to
negotiate a $5,000 reduction from Westlaw for its subscription database for the academic year
2010-2011.
The cost per title for academic titles in print rises steadily (Library and Book Trade Almanac,
2009, p. 486-87), limiting what the Library can add to the shelves. The price of print periodicals
has risen even more dramatically. The latter are relatively lightly used as students and faculty
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rely more and more on full-text databases; hence, the Library will be cancelling some print
subscriptions in 2011-2012.
Some funding has been made available for computer hardware. In summer of 2010, Library staff
had their seven-year old office computers replaced. The student machines are dependent on the
availability of Student Technology Fee money. The Library‘s laptops, which were out of
warranty, have been replaced, and the number available for circulation continues to increase. All
study carrels have been electrified to increase the number of opportunities for students to work
with their own laptops and netbooks. The number of computer workstations (174) was
unchanged from 2005-2006 to 2008-2009 (11.1.02).
With the budget allocated to Media Services, the Library can repair but not upgrade broken
equipment, and little money is available for adding materials to the collection. The Library is
nevertheless trying to provide new services, including the circulation of graphing calculators,
acquired for free from a CUNY-wide initiative; digitizing materials for streaming video,
facilitated by the purchase, using Library funds, of a computer server to support the work; and
piloting the use of SONY ebook readers, 30 of which the Library was able to buy using funds
from CUNY‘s 2009-2010 textbook/ebook initiative.

Appendix 6.10
Volumes per Student in Library’s collections
2005-2006: printed books = 119,248
No. of books per student = 8.8
No. of books per FTE student = 11.8
2008-2009: printed books = 131,314
No. of books per student = 7.7
No. of books per FTE student = 10.1

Appendix 6.11
New Developments in the Library’s Information Literacy Program
The library offers three courses for credit, LRC 102, 103, and 104. LRC 102, Information
Strategies (3 credits), was completed by 94 students in Fall 2007 through Spring 2010 with a
75% pass rate. Since Spring 2006, LRC 102 has been taught only in learning communities. LRC
103, Internet Research Strategies (1 credit), was completed by 928 students Fall 2007 through
Spring 2010 with an 91% pass rate. The first online section was offered in Fall 2007; eleven have
run through Fall 2010. LRC 103 is one of very few courses offered at LaGuardia in fully online
as well as traditional face-to-face sections. Both LRC 102 and LRC 103 qualify as Liberal Arts
electives and both have been taught in learning communities. LRC 104, Information in a
Globalizing World (2 credits), also a Liberal Arts elective, was passed by College-wide
Curriculum Committee in November 2010 and was offered in Fall 2011 (course proposal,
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11.6.09). LRC 104 helps students examine information critically (11.6.22 LRC Completion and
Pass Rates 07-10).

Appendix 6.12
Overview of Library Assessment
For a history of the Library‘s efforts to assess the information literacy (IL) of LaGuardia
students, particularly its homegrown IL rubric, see the 2007 Periodic Program Review (07.5.01,
p. 4-17). Library faculty could not come to consensus on the application of the rubric to student
work. In the two ensuing years, the Library experimented with standardized testing of the iSkills
exam of the Educational Testing Service, and the Standardized Assessment of Information
Literacy Skills (SAILS) exam, developed at Kent State University. The results of these
experiments were inconclusive (11.6.15) (11.6.16) (11.6.17). In Fall 2010, the Library began
piloting a rubric that will assess only web evaluation skills and only in student work produced for
the Library‘s one-credit Internet Research Strategies course, LRC103. In the meantime, the
College has adapted an IL rubric developed by the American Association of Colleges and
Universities (see copy of the rubric on the College‘s Outcomes Assessment website:
http://www.lagcc.cuny.edu/uploadedFiles/T2/assessment/docs/Research_%20Information_Litera
cy.PDF). In January 2011, faculty from across the College used the rubric to assess LaGuardia
students‘ IL competencies (See Chapter 8).
For analysis of the student satisfaction surveys administered during Library Stats Weeks, see
(07.4.39) (Spring 2009), (07.4.40) (Fall 2009), (11.6.18) (Spring 2010) and (11.6.21) (Fall 2010).
The 2010 CUNY-wide Student Experience Survey provides comparative statistics of satisfaction
with Library facilities, services, and collections at all the schools of CUNY (07.3.11).
Other assessment measures include the following:
1. Course-related library instruction: Some scheduling problems, missed classes, late receipt of
faculty assignments, and the perceived need for an efficient way to inform new English faculty
members about library instruction led Library faculty to search for a way to improve
communication with discipline faculty. The result is an ―instruction menu,‖ a checklist of
potential content for course-related one-hour classes. In a pilot project in Fall II 2010 and Spring
I 2011), English 101faculty were asked to complete the form and Library faculty followed up by
phone or e-mail when planning their presentations. Analysis of the results of the pilot effort will
be done during Spring II and the Library faculty will meet to decide whether to expand the
administration of the instruction menu, change it in some way, or abandon it.
2. Statistics of reference volume collected during Stats week in Spring 2010 (11.6.01) confirmed
the effectiveness of our reference staffing model and level and, therefore, for the moment, they
remain unchanged.
3. ―Satellite reference‖ is currently being tested in the computer lab in the ―B‖ Building (B333),
which holds 215 machines and is very crowded at peak times of the semester. Library faculty
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have been offering reference service in B333 for several hours per week. The results of the pilot
test will be analyzed after Spring I 2011 with a view to deciding what level of service, if any, to
offer in Fall I 2011. ―Satellite reference‖ fulfills one of the Library‘s Strategic Plan goals for
2010-2011.
3. Comments on student satisfaction surveys from Spring 2009 through Spring 2010 (07.4.39)
(07.4.40) (11.6.18) have led the Library to improve copy machine service.
4. The streaming video program is the outcome of the availability of the technology for digitizing
media and screening it in Smart Classrooms, made attractive by the difficulties of delivering
video resources and equipment to classrooms across campus. See usage statistics (11.6.13).
5. The results of the Library‘s Web usability studies were used to make changes to the Library‘s
website.
6. Other initiatives that are responses to anecdotal needs assessment by librarians and to openended comments on Stats Week surveys include one-on-one research consultations (11.6.12),
loans of laptops, calculators, and e-readers, and purchase of additional textbooks and their
circulation on three-day loan.

Appendix 6.13
Tutoring Facilities and Support
Academic ESL Lab
Although the main function of the ESL Lab is to provide mandatory scheduled tutorial large
group settings in support of ESL classes, the ESL lab also offers non-mandatory tutoring geared
towards further developing students‘ English language skills in a supportive, individual setting to
students enrolled in ESL courses. Students sign up for an appointment online or in person in the
department office or ESL lab itself. Sessions are individual and are 30 to 45 minutes long.
Staffing consists of one or two tutors each period. Students are invited to bring marked essays or
other assignments such as journals for short stories, articles or grammar questions. Students can
also receive help with non-essay writing assignments such as reading, elements of grammar, oral
presentations, or pronunciation. Students taking ENG 099, ENG 101, ENG 102 or other
academic courses who still have ESL problems may also attend the ESL lab with a referral from
their instructors or from the Writing Center. Students may receive a drop-in session only when a
scheduled student is absent.
ESL non-mandatory tutoring serves a small fraction of the total students taking ESL classes. In
Fall I, 2010, 76 ESL students (plus four ENG students) received 244 sessions, although 1,133
students took ESL classes. The ESL Lab reports that the demand for individual tutoring surges
after midterms and continues to increase nearing finals, both budgetary limitations and the nearimpossibility of temporarily increasing staff size preclude meeting that demand.
Extensive student evaluation (11.6.39 ESL Lab Survey), with careful analysis of its results
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(14.01.07 ESL PPR 2009, p. 12-13), is conducted in the required, whole-class lab program, but
the ESL Lab does not have a student evaluation process for its non-mandatory tutorial students.
Several categories in the mandatory tutoring evaluation, such as tutor clarity (Question 1, 11.6.39
ESL Lab Survey) are relevant to individual tutoring, and show very positive ratings—91.5% in
this instance. Although the highly trained staff is the same for both programs, and the nonmandatory tutoring program is relatively small, the lab should develop at least a brief student
evaluation instrument specific to the setting.
Academic Peer Instruction (API)
Academic Peer Instruction (API) is a peer tutoring program that targets difficult or ―high risk‖
students in non-remedial courses with a previous D, F and W rate of 25% or more. API provides
a minimum of three scheduled weekly drop-in tutorial study groups facilitated by carefully
trained LaGuardia peer tutors (11.6.54 API Schedule) for each course it supports. Sessions last
from one to two hours, with a tutor –student ratio ranging from individual and small group, 1:3
or 4, to 1:20. The emphasis in tutors‘ work is getting students to become active, participatory
learners so that they become more successful students. Modeled after the nationally recognized
Supplemental Instruction program, a wide array of courses receive support through API,
including but not limited to Anatomy and Physiology, Principles of Accounting, Chemistry,
Calculus, Economics, Technical Mathematics, Philosophy, Psychology, and Statistics.
From Spring 2010 through Fall II, 2010, 1,058 students attended API sessions three or more
times, almost 10% more than the previous four semesters, 965 (11.6.55 AOU Statistics 19932010). In Fall I, 2010, the 353 students who attended represented approximately one third, 34%,
of the total students (1,026) taking the course sections served (11.6.56 API Pct of Users from
Classes). API maintains data on both student evaluations and grade point differentials between
program users and non-users, and the results for both are impressive. In Fall I, 2010, 94% of all
API students rated their sessions as ―good‖ or ―excellent (11.6.57 API Student Evaluation
Means),‖ offering numerous additional positive comments on their tutors (11.6.57B API Student
Evaluation Comments). Although outcomes measurements usually do not reveal significant
differences between users and non-users of tutoring programs, students who attended API
sessions three or more times averaged .75 higher grades than their classmates in Fall I, 2010.
Even more impressively, this positive differential extends back through the life of the program,
starting in 1993 (11.6.55 AOU Statistics 1993-2010).
API also provides a meaningful, sometimes inspiring, experience for the students who go
through its training program and then serve as peer tutors, a number of whom choose to go on in
various avenues of academics to become career educators themselves. So, both its impact on its
staff and its clients, API supports the LaGuardia missions of ―providing extensive support
services,‖ of ―offering career as well as liberal arts and science curricula,‖ and ―upholding high
standards through a focus on program assessment and innovative approaches to learning‖
(01.1.03 Mission Statement).
Computer Tutoring
LaGuardia offers considerable tutorial support for computer utilization through ongoing
workshops sponsored by IT and by peer tutors located in the computer study hall, the B Building
Study Hall, along with area-specific tutorial support provided in the Accounting lab and the
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Math Lab (discussed in their respective sections). In doing so, the College fulfills its mission to
―(respond) creatively to changes in student population (and) technology (01.1.03 Mission
Statement).‖ The IT workshops provide students with direct training in an array of computer
programs and functions, including Word 2007 Level I, II, and III, Blackboard Orientation,
Computer Basics Level I and Level II, Excel 2007 Level I, II, and III, Access 2007 Level I and
Level II, Dreamweaver (Web Design) Level I and Level II, Fireworks Level I, II, and III,
Photoshop Level I, PowerPoint 2007 Level I, and Windows 7 Level I. Students are informed of
these workshops by repeated emailing. Although the B Building Study Hall is an open computer
lab hosting 220 computers available to students for their schoolwork seven days a week, it also
provides two (on average) peer tutors for actual computer tutoring (separate from technical
/mechanical problems, for which there is a staff of laboratory technicians). Student-tutor
interactions are relatively short, generally ranging from two to fifteen minutes, and covering any
aspect of how to use computers and computer programs for which a student requests help.
IT staff involved in computer tutoring include 1 full-time IT training coordinator, one part-time
technical coordinator, and three part-time trainers, along with twelve peer tutors available for
tutoring in the B Building Study. Tutor-student interactions in the study hall are usually
individual. Workshop attendance varies, but tends to average between nineteen and twenty-four
students per session. Since July 2010 there have been 158 workshops attended by total of 3784
students, averaging 24 students per session, with 108 workshops and 2105 students averaging 19
students per session in 2011 (11.6.60 IT Workshops). A massive number of students use the B
Building Study Hall each semester; although the total number is not tabulated, sample single-day
utilization figures provide a picture of the volume of student demand, with from twelve hundred
to over fifteen hundred per day attending mid-week (11.6.61 Computer Study Hall Utilization).
A small percentage of the students in attendance request tutorial support, which is not recorded.
IT administers an evaluation of each workshop (11.6.64 IT ISMD's Workshop Survey).
Categories of evaluation include organization and clarity of content, clarity of instructor‘s
speech, pace of material, instructor knowledge of material, and responsiveness of instructor. IT
workshop evaluation results are almost entirely positive (11.6.64 IT ISMD's Workshop Survey).
Although the volume of students using the B Building Study Hall makes ongoing recording
prohibitive, it might be useful to attempt to record a sample of requests for tutorial assistance,
along with student evaluations, perhaps for a few days in a term.
The Mathematics Tutoring Center (Math Lab)
The Mathematics Tutoring Center offers non-mandatory tutoring on an open-lab, walk-in basis
for any level of mathematics, providing assistance with homework, courses, and projects. Walkin students work individually or in small groups, calling over tutors for assistance as needed. The
average time a tutor spends per student is 15 to 20 minutes per ―contact;‖ tutors may have
several ―contacts‖ with the same student during a visit. Visits range widely in length, but tend to
average one hour. The lab can, and often does, accommodate as many as forty to fifty students
per hour.
The Math Lab conducts scheduled walk-in during midterm and final exams, and compass
reviews for small groups of students from MAT 095 and MAT 096. The lab also runs small
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group tutoring for higher-level math courses including MAT 115, MAT 120, MAT 200, MAT
201, MAT 202, and MAT 203. Online tutoring is also available; eTutors and students share a
live workspace in which they communicate using chat, voice and video, whiteboard, file sharing,
and application sharing. In addition, mandatory laboratory tutoring is offered for basic skills
classes, MAT 095, MAT 096. Special sections of MAT 096 for students who have repeated the
course two or more times include in-class and online tutoring.
Tutors of the computer lab also help students to master computer software needed to do their
projects during open labs, in addition to providing technical support to instructors during
computer lab sessions.
The Math Lab has made significant strides in the past two years in its collection of utilization
and client evaluation data. Having faced assorted difficulties in recording student attendance on
entry because of its open lab walk-in system, two years ago the lab instituted a system using a
―Follow-Up Sheet‖ that students must sign at the point of getting help from any tutor. With this
device the lab records actual interventions, referred to as ―contacts,‖ with students (11.6.47 Math
Lab Utilization and Staffing). While this system does not obtain the actual number of students
attending, it is clear from this data that the Math Lab sees an enormous quantity of students per
term, with 14,492 contacts in Fall I, 2010, and the student-tutor ratio is unfortunately rising, with
a 7:1 ratio in Fall I, 2009 against an 11:1 ratio in Fall I, 2010. These numbers are consistent with
student evaluation data (11.6.23 Math Lab Student Evaluation), with 79% responding that there
were not enough tutors on the floor to assist them, 52% responding that the amount of tutoring
they received was insufficient (also 11.6.26 amount of tutoring received), and only 33%
receiving help within 15 minutes of their request (also 11.6.24 waiting time). Effectiveness
ratings were considerably better, particularly given the time constraints under which Math Lab
tutors operate: 84% found the tutoring helpful, 83% of students felt their tutors respected them,
71% reported tutors‘ command of subject matter as effective, 71% found the quality of
explanation received from tutors good or excellent, 67% improved their grades, and an
impressive 61% thought they might have dropped out without tutoring.
The Reading Lab
While the primary focus of the reading lab is to act as an extension of the reading courses, the lab
also offers drop-in tutoring in the form of a variety of weekly workshops and designated
tutorials. The Reading Lab supports the mission of LaGuardia Community College by providing
academic support services and learning opportunities with a focus on the core competency of
critical literacy. The Reading Lab attempts to be a comprehensive service; tutors work with
students on strategies that will aid in the comprehension of reading assignments for all content
area courses, and help students develop the critical reading (and thinking) skills needed in upper
level courses. Tutoring sessions are also held with a specific focus on reading comprehension,
vocabulary improvement, locating main ideas, major/minor supporting details, paraphrasing
skills to be used in summary writing and term papers for reading courses.
The lab offers scheduled time for additional tutoring needed by students in CSE 095 or CSE 099;
there are make-up lab sessions scheduled for students who miss a required lab class (students are
given one week to make up any of three missed labs); and voluntary, walk-in tutoring services
are available in the Reading Lab as well.
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The Lab has also scheduled hours for ACT test review, a high stakes exam currently used to exit
from developmental reading courses at the College. Review sessions frequently utilize the
practice computer ACT examinations created by the Communications Skills Department faculty,
as well as on-paper practice exams and reading materials available in the lab. Students work with
tutors to gain an understanding of reading passages and reading strategies needed to pass this
examination.
Utilization of non-mandatory tutoring at the Reading Lab has increased by almost 36%, from
331 in Fall I, 2008 to 515 students in Fall I, 2010 (11.6.41 Reading Lab Utilization). This
increase occurred exactly as the lab offered additional drop-in tutoring hours in response to past
student evaluations of the mandatory scheduled tutorial lab program in which students requested
more time to work in the lab. The lab now offers twenty-seven periods of tutorials with a
student-tutor ratio that varies 5-10:1. Although the mandatory lab evaluation does reveal
considerable positive regard for the whole-class labs (11.6.40 Reading Lab Student Eval and
Comments), a survey form is needed and has been created to collect student feedback on nonmandatory tutorial services, to be implemented in Spring I, 2011.
The Reading Lab should scrutinize the responses to its new student evaluation of non-mandatory
tutoring to help determine whether the increase in availability is sufficient and whether the
focuses of the specific workshops offered do meet the students‘ needs, as well as to help assess
the actual effectiveness of the tutoring itself in each of its offerings.
The Writing Center
The Writing Center offers individualized tutoring to all enrolled LaGuardia students in any
course past the ESL level. Writing Center tutoring addresses all phases and areas of writing,
from essay planning, rhetorical strategies, grammar and proofreading to citation issues, research
techniques, scholarship, college transfer essay and resume writing. The Writing Center provides
a structured drop-in system, with sessions available each class period at a maximum studenttutor ratio of 2:1. The Writing Center supports both students who need long-term intervention in
a matrix of writing problems, and students who seek only short term work on a single project or
issue. The majority, 59%, of the 6,530 students served in 2009-2010 were taking an English class
while seeking tutoring; 30% (1,952 students) sought help with writing for courses across the
curriculum, such as Sociology, Business Management, Human Services, Critical Thinking etc.,
and 11% (716) sought tutoring in preparation for the standardized CUNY writing tests, the ACT
(now the CATW) and the CPE (Writing Center Utilization: 11.6.43 Sp II 07 to Fa II 10 and
11.6.46 Sp II 09 to Fa II 10). As the direct support service of the English Department, the
Writing Center‘s whole-class lab program provides a weekly tutorial with each section of ENG
099 as a mandatory, scheduled extension of ENG 099 classes. The Writing Center also provides
a program for students repeating ENG 099, supporting retention efforts by offering special
tutoring appointments in place of large group labs.
The Writing Center is exactly aligned with the LaGuardia mission of ―providing extensive
support services …for the needs of a highly diverse student population‖ (01.1.03 Mission
Statement), modulating materials and techniques for the array of language and writing
backgrounds and skill levels that its hundreds of weekly students bring. In keeping with the
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College Vision Statement (Catalog p.4), the overall Writing Center tutorial style specifically
seeks to ―create a supportive environment where each member (student) is encouraged,‖ a style
emphasized both in personnel selection and weekly training sessions, and monitored via student
evaluations (11.6.42 Writing Center Evaluations Sp10 and 11.6.45 Writing Center English
Faculty Survey Sp10). Writing is the biggest stumbling block in many students‘ paths towards
success at LaGuardia. By supporting students in their writing efforts at every point in their
progress towards their degree for any course they are taking, as well as offering tutoring in
specific areas of grammar and rhetoric for basic skills and composition classes and writing test
preparation for tests required by CUNY for upper level students, the Writing Center significantly
contributes to the stated mission goals of overall student persistence, retention and graduation at
LaGuardia.
In response to repeated feedback from students and staff, in 2005 the Writing Center ended its
system of allowing every student who arrived on time (before a LaGuardia class period) to join a
session regardless of the resulting group size and student-tutor ratio. Many students (and tutors
and teachers) had actually requested the institution of exclusive individual sessions. However,
individual sessions would have rendered tutoring completely unavailable to enormous numbers
of students; the Writing Center has a substantial budget but a much more substantial demand for
tutoring. The Writing Center compromised with a maximum 2:1 student-tutor ratio and a system
to attempt to guarantee sessions to the significant number of turnaways that even this ratio
produced. In the years following this change the Writing Center has scrutinized its relative
success and made a series of smaller adjustments in an attempt to frustrate fewer students.
The Writing Center is a heavily used tutoring center with significant increases in user
demand each year – 11% from 2007-8 to 2008-9, and over 14% more from 2008-9 to
2009-10 (11.6.43 Sp II 07 to Fa II 10). The most significant increases in Writing Center
utilization continued trends observed in recent years: for the second year in a row,
students from the array of subject-area courses subsumed under the WID program,
viewed as a group, comprised the single largest population at the center, surpassing the
total students from any single English course level. Total subject-area students increased
by 16.6 %, from 1,508 in 2008-09 to 1,759 for 2009-10 ((Writing Center Utilization:
11.6.43 Sp II 07 to Fa II 10 and 11.6.46 Sp II 09 to Fa II 10). This trend points to the
increasing role the Writing Center plays as a support service to the entire college in
addition to its traditional function within the English Department.
Evaluations of the quality of tutoring are high among all types of raters: 93% of Writing
Center tutorial students felt that tutoring improved their writing; 93% found explanations
clear; 99% felt tutoring helped them find their own errors; 95% were likely to use the
Writing Center in the future; and 94% checked one or more positive interpersonal traits
such as ―helpful,‖ ―sensitive,‖ ―patient‖ etc. on a checklist of positive and negative
characteristics (11.6.42 Writing Center Evaluations Sp10). 100% of English faculty
‗strongly agreed‘ or ‗agreed‘ that their students were helped by Writing Center tutoring;
95% could see a difference in their students‘ writing after tutoring; 86 % found tutors
sensitive and patient and 14% perceiving tutors as ―somewhat‖ sensitive and patient
(11.6.45 Writing Center English Faculty Survey Sp10). Writing Center staff received
94% approval ratings from college –wide faculty and 100% from college-wide staff
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(07.5.04 Faculty Staff Satisfaction Survey Scores 2008).
However, availability and sufficiency of Writing Center tutoring received far lower
ratings. 37% of Writing Center students reported being turned away without receiving
tutoring; 44% of them stated this as a problem, and 31% were not able to return
satisfactorily. Indeed, 37% used the comments section of the student evaluation to voice
complaints about availability or sufficiency of staffing, often after directly
complimenting the tutoring they received (11.6.42 Writing Center Evaluations Sp10).
48% of English faculty reported their students being turned away, with 85% feeling that
this discouraged their students, and 52% perceiving the Writing Center as understaffed
(11.6.45 Writing Center English Faculty Survey Sp10). Surprisingly, the college-wide
perception was less critical, with 10% of faculty seeing availability as an issue (07.5.04
Faculty Staff Satisfaction Survey Scores 2008).
The CSTEP Science Lab
The CSTEP (Collegiate Science and Technology Entry Program) Science Lab offers a schedule
of drop-in tutorial sessions respectively focusing on each of the Chemistry, Biology and Physics
courses running per term, and offers tutoring for Practical Nursing, Registered Nursing and
Veterinary Technician courses upon request. In Fall I, 2010 the Science Lab scheduled tutorial
settings for the following courses: Chemistry (peer tutored + bi-weekly seminar) 101, 201, 202,
205, 210, 251; Biology (peer tutored + periodic seminar) 115, 201, 202, 203, 204 (260 - upon
demand); Physics (peer tutored) 101, 201, 202, 231 and 231; Nursing (peer tutored) 103, 110,
210 and 290; and Veterinary Technology (peer tutored) 201, 202 and 211.
The lab staffs approximately four tutors for biology and four tutors for chemistry, plus one
faculty member for the chemistry seminar and two for physics. The student-tutor ratio varies
from small (two or three students) to large groups depending on however many students elect to
attend a given session. On average, peer tutors see approximately four students per session;
seminar instructors see as many as 15 students per session. Chemistry classes (highest number of
students) receive 2 ½ hour workshop-seminars twice weekly. The lab‘s schedule is based on the
Natural Science and Health Science Departments‘ schedule of classes in order to accommodate
as many students as possible. The lab does not require or exclude any students from tutoring,
offering tutoring on a walk-in basis for all LaGuardia students. The lab does promote the CSTEP
program and encourages interested students to complete an application to become part of
CSTEP.
The Science Lab saw a total of eight hundred students from Spring I, 2010 to Fall II, 2010
(11.6.38 CSTEP Science Lab Utilization Stats). Specific attendance records are maintained and
available but have yet to be tabulated (11.6.30 - 11.6.37: Fa10 I, Fa10 II, Fa09 I, Fa09 II, Sp10 I,
Sp10 II, Fa08 I, Sp09 I).
Currently CSTEP is expanding its assessment of the tutoring program; grades of tutored students
are being collated (without identifiers) for the tutored course. Once all grades of tutored students
for a given course in a given semester are collated, the GPA will be calculated and tested for
significant difference with the overall course GPA for that semester. A student evaluation form is
also in development.
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The Science Study Hall
Science tutoring is also available in the Science Study Hall. Available seven days a week on a
walk-in basis, the Science Study Hall is primarily dedicated to tutorial support of Fundamentals
of Biology I and II, SCB 203 and SCB 204, the two most popular biology classes at LaGuardia,
with a much smaller utilization by SCB 115, microbiology, anatomy, and Nursing students. An
average of two tutors are in duty during peak hours each day; the staff totals twelve tutors. The
tutor: student ratio varies widely, from 1:1 or 2 to 1:20 or more as exams approach. The length of
visits also varies; thirty or forty minute sessions are common, as are stays of three to four hours.
Because SCB 203 and 204 use a standard syllabus and curriculum, students from different
sections can attend the same session and work effectively with one another. The Science Study
Hall provides a number of actual anatomical models that students also come to study
collaboratively, sometimes without the assistance of a tutor.
Although attendance by SCB students is not mandatory, the majority of SCB students do in fact
attend sessions. In Fall I, 2011, over 62% of SCB 203 and 70% of 204 students used the lab.
(11.6.49 Table 1 Science Study Hall Use 10-11). Fall I Lab users showed higher retention rates
than non-users (84% vs. 76%) and higher GPAs (2.29 vs.1.46). Similar results, with deviations
often showing even higher relative retention among lab users, can be seen in other semesters
such as all of Spring II, 2009 – Spring I, 2010; GPA differences vary, sometimes small (0.04 in
Fall II, 2010) and sometimes large (1.23 in Spring II, 2010) ((11.6.49 Table 1 Science Study Hall
Use 10-11). Student evaluation results are positive but not entirely clear because of an ambiguity
in the evaluation categories: ―agree somewhat‖ may be perceived as a negative response, with a
rank of 3 on a 1(high) – 4 (low) scale, or it may mean something closer to ―good but not great‖
or ―OK.‖ Thus, of the four main items in the evaluation (11.6.50 Table 2 Science Study Hall
Fa09 I questionnaires), that 81% agree or strongly agree that ―My science background is much
stronger now‖ is very positive regardless of the meaning of a 17% ―somewhat agree‖ statistic,
but 56% ―strongly agree/ agree‖ and 31.5% ―agree somewhat‖ responses for ―The science hall
met all of my expectations (11.6.50 Table 2 Science Study Hall Fa09 I questionnaires and 11.6.
53 Table 5 Science Lab Fa10 I Surveys)‖ is harder to interpret. It is at least notable, and quite
encouraging, that ―do not agree‖ responses, the clearly negative category for each item, never
exceed 10% (11.6.50 Table 2 Science Study Hall Fa09 I questionnaires).
The Science Study Hall does not tabulate overall number of visits or number of visits by each
student, reporting that these figures were found to be less meaningful in its correlation- tooutcomes data than whether of not students attended at all. However, utilization data, perhaps
including mean attendance figures for different points in the term, would provide a clearer
picture of student demand and adequacy of staffing in the lab.
The Business Academic Resource Center/ Accounting Lab
The Accounting Lab offers non-mandatory tutorial assistance to students taking accounting,
business, marketing, and management courses. The Accounting Lab operates on an open drop-in
system, with students permitted to visit at any time during open hours and stay as long as needed.
Tutors ―float‖ among students seated at computer terminals, responding as requested.
Tutoring addresses problems with homework, preparation for exams and for assigned projects,
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training and/or assisting students to create, develop and post their ePortfolios in the business area
and how to do assessment when required. Throughout the semester tutors also provide training
sessions to several business and accounting classes, with the instructor an active participant of
the session as well.
The Accounting Lab has a small staff of six tutors, but 5,704 sign-ins were recorded for
accounting, business and management tutoring in 2009-10, along with 2,310 sign-ins for
assistance with ePortfolios. The tutorial sign-ins represented a 16.5% increase over 2008-9.
These numbers would seem to suggest a significantly understaffed program, but the lab does not
administer a student evaluation to determine, among other things, whether students feel they do
not receive sufficient assistance in their visits to the lab.
The Speech Lab
The primary function of the Speech Lab is to offer mandatory scheduled whole-class lab sessions
to support oral communication classes, in particular HUL 100: Oral Communication for the NonNative Speaker, HUC 104, Voice and Diction and HUL110: Group Communication for the NonNative Speaker. The lab does offer a small tutorial capacity for individual and small group
tutoring by appointment, to provide assistance with pronunciation, the preparation, videotaping,
delivery and/ or editing of speeches, and the technology of digital stories, PowerPoint and
ePortfolio. Four tutors, generally one per hour, comprise the staff. The lab also offers open hours
for students to use its resources to work with each other and to record and deposit
assignments/projects on ePortfolio. Additionally, the lab offers group tutorial sessions for
student‘s college-wide, including International Phonetic Alphabet workshops, conversation
workshops and pronunciation workshops.
The Speech Lab does not maintain consistent statistics on student utilization. In Fall I, 2010, 52
students came in for individual tutoring, receiving 110 sessions. A student evaluation is not
administered.
The Student Services/Student Government Study Hall
The LaGuardia student government sponsors a separate tutoring program that complements and
supplements several of the tutoring centers. The Student Services/Student Government Study
Hall offers a schedule of tutoring in Accounting, English, Math, Biology and Chemistry, which
students attend on a drop-in basis. The Study Hall maintains a staff of approximately five tutors
per period, allowing for a tutor: student ratio varying from 1:1 to 1:3; session length varies from
fifteen minutes to approximately one and one half hours. From five to fifteen students attend
each period. The Study Hall includes eight computer stations, some of which are used for
tutoring and others simply for study without tutorial support.
1,535 students received tutoring in 2010, the majority of which focused on English 101 and 102,
Elementary Algebra, and Math in Action II. The program is now housed in and supervised by the
Office of Student Services and Disabled Students (OSSDS); the office is developing a student
evaluation, which it intends to implement in Fall 2011.
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Appendix 7.1
Assessment Thresholds and Placement Guidelines
Assessment Thresholds
Assessment Thresholds
Writing
Math
Reading
for Gateway Courses
CAT-W
COMPASS-MATH
COMPASS READING
CUNY
35+ (pre-algebra)/
Assessments
56+***/**** 40+ (algebra)*
70+
75+
75+
75+
NYS Regents
20
20+
20
ACT
480+**
480+
480+**
SAT I
*New scores effective Fall 2011. Prior threshold scores were 30+ on both pre-algebra and
algebra COMPASS tests. Math Proficiency Scores vary by individual CUNY institution.
**Students can pass both Writing and Reading requirements simultaneously by receiving this
score on either the SAT I Verbal Test or the SAT I Critical Reading Test.
***Placements for ESL are made by careful re-evaluation of all writing samples that did not pass
the CUNY Assessments.
****CAT-W test went into effect in October 2011. Before that students took another Writing
Proficiency Test (the ACT)
(13.1.19 New Testing Rules-email) (13.1.16 CUNY Testing Website) (14.1.07 ESL PPR).
ESL Placement
ESL Placement Information (13.1.12 ESL Placement Profiles)
Track 1- ESL
ESL 099 – New or Continuing Students with a 099 writing level and CSE 095 or CSE 099 (Code
990)
ESL 098 – New or Continuing Students with a 098 writing level and CSE 095 (Code 980)
ESL 097 – New or Continuing Students with a 097 writing level and CSE 095 (Code 970)
Track 2- ESR
ESR 099/ESC 099 – New Students with a 099 writing level and No Reading Required or
Continuing
Students from ESR 098 (Code 991) ESR 098 – New Students with a 098 writing level and CSE
099/No Reading Required or Continuing Students from ESR 097 (Code 981)
ESR 097 – New Students Only with a 097 writing level and CSE 099/ No Reading Required
(Code 971)
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LAGUARDIA TESTING SERVICES SCORE AND PLACEMENT GUIDE
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Data as of December 2010 (13.1.13 Testing Placement Guidelines). As noted elsewhere,
the mathematics placement score thresholds will be changing in Fall 2011. In addition,
neither ASSET nor the ACT test in Writing is currently administered.
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Basic Skills Courses (09.2.02 College Catalog) (13.1.17 ESR 097 Course Proposal)
(13.1.18 ENG 099 API Fall II 2010-11)
Basic writing course targeted for non-native
ESL
ESA 099
speakers of English. Leads to CAT-W exam.
ESL
ESE 099
A one-week intensive ESA 099. Leads to CAT-W
ESL
ESL 097
English as a Second Language II
ESL
ESL 098
English as a Second Language III
ESL
ESL 099
English as a Second Language IV
ESL
ESR 097
ESL II for Select Readers
ESL
ESR 098
ESL III for Select Readers
ESL
ESR 099
ESL IV for Select Readers
Communications
Reading Basic Skills for students with very low
CSE 095
Skills
scores. Preparation for CSE 099.
Communications
Reading Basic Skills. Leads to COMPASS
CSE 099
Skills
READING exam.
25-hour intervention offered over 6 days to strong
Second
Communications
students (CSE grade of B+ or greater; COMPASS
Chance
Skills
Reading scores 65-59) to prepare to retake
Workshop
COMPASS Reading Test
English
ENG 099
Writing Basic Skills. Leads to CAT-W exam.
Provides extra support to new students with
English
ENA 099
particularly low incoming scores. Leads to CAT-W
exam.
Short course offered for students who failed ENG
099, but who have been identified by their scores
English
API
and teachers as likely to pass after brief
intervention.
Math
MAT 095
Introduction to Algebra
Math
MAT 096
Elementary Algebra
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Appendix 7.2
Spring 2009 PQL Data (13.1.02 CTL Report Summary 2-1-10)

I find math interesting and enjoyable. (% responding
―Agree‖ or ―Strongly Agree‖)
I am confident writing reports using math data as evidence.
(% responding ―Agree‖ or ―Strongly Agree‖)
How much has your experience contributed to knowledge,
skills, and personal developments in thinking critically and
effectively? (% responding ―Quite a bit‖ or ―Very much‖)

PQL
Classes

Non-PQL
Classes

71.3%

44.1%

55.3%

35.1%

76.6%

55.0%

Appendix 7.3
ELA Course Pass Rates
ELA Department Data for Basic Skills students enrolled in learning community structures
Learning Community

Course Pass Rate, 1999-2008

Stand Alone

90.0%
80.0%
83.8%

70.0%

80.1%

60.0%
50.0%

73.3%
56.2%

68.6%

63.0%

40.0%
30.0%
20.0%
10.0%
0.0%

College Level Course

Basic Skill Course

ESL Course

As suggested above, pairing or linking an ESL class with a basic skill, or with an elective or an
introductory level course in a discipline, produces higher pass rates for students than for those
enrolled in stand-alone courses (14.1.07 ESL PPR).

Appendix 7.4
Cancellation of ESL Pairs and Clusters (14.7.22 ESL Data from Dept Chair Gantzer)
Term
Offered
Cancelled
Spring I ‗08
24
1
Fall I ‗08
20
2
Spring I ‗09
28
8
Fall I ‗09
19
0
Spring I ‗ 10
24
10
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17
6
9
4

Appendix 7.5
The Division of Adult and Continuing Education, Background
Since the College‘s founding, ACE has been closely aligned with the College‘s mission
(13.2.4.03 The First 25 Years). Today, ACE is an integral part of the college. The division‘s
mission is ―to serve as a force for educational, social and economic advancement in the
community‖ (13.2.40 ACE Mission Statement). ACE is included in all major activities at
LaGuardia under the ―One College Concept,‖ which stipulates that ACE is a full partner in the
College‘s goals and accomplishments, including educating and training students, obtaining
revenues, attracting students to the college, and providing connections to and support for
business, industry, and community groups. Led by the Vice President, a dean, an associate dean,
and 25 program directors, the division is organized into three clusters: Academic and Career
Preparation, Business Services, and Workforce Development. Student/Career services assists and
prepares individuals to find employment and provides career assessment and planning, serving
both credit and non-credit job seekers (13.2.45 Bubble Chart).

Figure 7.1
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The Division is represented on the principal college-wide governing bodies: the Executive
Council, the President‘s Cabinet, and the College Senate. ACE faculty and staff serve on many
standing committees such as the Personnel and Budget, Honors Night, Enrollment Strategy,
Marketing and Communication, Budget Process Review (BPR), and Space committees.
Moreover, members of the division often serve in leadership roles such as co-chairing the 2009
College-wide Visioning Summit, the 2010-11 Achieving the Dream Initiative, the 2010-11
CUNY Campaign, and the Grants Group. ACE faculty work on numerous projects at the College
and are frequent participants in Center for Teaching and Learning professional development
programs. ACE is also a central contributor in the College‘s strategic plan, whether partnering
with other divisions or taking a leadership role to meet targets (01.1.05 Strategic Plan).
Enrollment in ACE increased 16% from 2007 to 2010 (13.2.4.02 2009-10 Annual Enrollment
10-4-10) and the development and integration of key services within both ACE and the College
has enabled ACE to improve services. Moreover, these key operations provide data to review
and improve class offerings and program effectiveness. The ACE Office of Enrollment
Management informs students about LaGuardia offerings and has centralized services for
registration, classroom allocations, and record keeping. Using PeopleWare, a centralized
reporting system, ACE tracks the number of contact hours delivered, total attendance, and
revenue generated for all tuition-based programs.
The ACE Information Technology Department is a core ACE unit, as well as integrally
connected to LaGuardia‘s IT division. ACE-IT helps maintain all ACE computer and data needs,
including the ACE registration system, grant-funded reporting systems, and ACE instructional
technology needs such as labs and smart rooms. ACE marketing/communications has also
evolved significantly since 2007, developing online registration capabilities as well as improved
tracking and assessment of course offerings. Finally, a new office of finance and budget is
advancing the accuracy of fiscal monitoring through ACE‘s 22 cost centers, improving strategic
planning and providing greater financial stability. With costs centers, ACE is now responsible
for bottom line fiscal planning and management, including the cost of developing, delivering,
and administering non-credit course offerings.
The ongoing review of enrollment, budgets, and program outcomes influences decision making.
Since 2007, one significant change has been the reduction of leisure and recreational courses as
well as alternative health classes because of decreasing enrollment and the determination that
classroom space might be better used for career-related instruction during the current economic
downturn. In lieu of leisure and recreational courses, a variety of new offerings in the credit side
of the College have become available for the public on a non-credit basis, including studio art,
social science, and foreign language courses (13.2.62 ACE Fall 2011 Catalog).
The ACE committees are: ACE Policy Council, ACE Cabinet, ACE Curriculum Committee,
ACE Grants Group, ACE Tuition-Based Group, ACE Cluster committees, ACE Marketing
Committee, ACE Directors‘ Group, and the ACE Instructional Technology Group.
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Appendix 7.6
Consistency between LaGuardia’s 2000 Mission and ACE Department Goals
LaGuardia Mission Statement
(Appendix 1.0)

Adult and Continuing Education (ACE)
Departments (13.2.45 Bubble Chart)
Career Development Center
Advisement Center
Offering career […], continuing
Employment and Career Services
education classes, and training
English Language Center
programs serving individuals, businesses Adult Learning Center
and public agencies
CUNY Language Immersion Program
Program for Deaf Adults
Career and Professional Programs
Taxi Program
College for Children and Teen Academy
Preparing students to become full
Career Ladders in Allied Health
participants in the economic and civic
Center for Community Education/ Veterans‘
life of the city, the nation, and the world Services
English Language Center
Adult Learning Center
Preparing students to become full
CUNY Language Immersion Program
participants in the economic and civic
Center for Immigrant Education and Training
life of the city, the nation, and the world Workforce Education Center
CUNY on Wheels/ CYAP
WorkForce1 Healthcare Career Center
Pre-Hospital care Programs
NYC Sales and Service Training Partnership
Willet‘s Point Worker‘s Assistance Program
Pre-College Academic Programming
Center for Corporate Education
Small Business Development Center
Cultivating partnerships with business, Small Business Transportation Resource Center
community groups, government, and
Procurement Technical Assistance Center
public schools to enhance the economic, NY Designs
social, cultural, and educational
Goldman Sachs 10,000 Small Businesses Program
development of Western Queens and
WorkForce1 Healthcare Career Center
New York City
CUNY Language Immersion Program
Center for Immigrant Education and Training
Willet‘s Point Worker‘s Assistance Program
Workforce Education Center
CUNY on Wheels/ CYAP
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Appendix 7.7
CUNY Program Quality Working Group on Continuing Education/ Rubric
Subject
Area
Core Activity

A. Quality Instruction

Hiring

C. Customer
Service

B. Quality Curriculum

Performance

Key Performance
Indicators -- Standards
Professional and Workforce
Development instructors are
certified/licensed where
required and have experience
teaching the subject.
Instructor demonstrates
content knowledge, teaching
methodology, student
engagement, organization,
and communication skills

Assessment
Rubric

All credentials are met

Students evaluate classroom
instruction; instructor is
observed by CE staff.
Instructor demonstrates
professional development
through activities such as
attending conferences and
trainings, obtaining relevant
advanced degrees and updating
his/her certifications

Development

Instructor maintains
knowledge in his/her subject
area and is current in his/her
field.

Support by CE

Provide administrative
Faculty is surveyed by CE staff
services and facilities support

Design &
Development

Curriculum includes needs
assessment and articulates
learning goals and objectives

Curriculum meets course
objectives and/or standards set
forth by the content area via
program review, industry
certifications and/or peer review

Communication and systems
Communication
are timely, accurate, clear
& Systems
and professional.

A communication review is
conducted regularly and includes
a review of policy, evaluations,
procedures, catalogs, website
content, etc.
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CE provides an environment
conducive to learning such as
Provide an
providing a space appropriate
environment
Faculty, students and staff are
to the course requirements,
conducive to
surveyed.
the instructional staff have
learning
what they need to provide
quality instruction, etc.
(13.2.81 QWG UsersManual 5-13-11)
Developing and Evaluating Grant-funded and Tuition-based ACE Programs
Grant-funded Programs: ACE serves approximately 12,000 students per year in non-credit grantfunded educational programs responding to the needs of the Queens community (13.2.49 Current
Grants) (11.1.01 Institutional Profile) (13.2.39 ACE Form A). All grant-funded programs are
created based on a rigorous and competitive Request for Proposal (RFP) processes established by
federal, state, city, and private donors. All such proposals are administered thorough LaGuardia‘s
Grants Office, which has established policies concerning the application and creation of grantfunded programs (13.2.75 Grants Office Proposal Procedures). To ensure they conform to the
college mission, all grant proposals must be approved first at the divisional level, then by the
Executive Council and ultimately signed by the President through the ―letter of intent‖ process
(13.2.74 Letter of Grant Intent). Moreover, the ACE Grants Group, led by the Dean of
Workforce Development, works to support, monitor, and assess all aspects of the division‘s
grants (13.2.24-36 ACE Grants Group Minutes: 1-20-10, 2-23-10 agenda, 2-23-10, 5-20-10
agenda, 5-20-10, 5-24-10, 6-16-10 agenda, 6-16-10, 9-29-09, 9-29-09a, 11-19-09 agenda, 11-1909).
Most ACE grant-funded non-credit programs use donor-mandated data tracking systems to
measure the achievement of participant goals. For example, New York State Education
Department-funded adult education classes in ESOL and Basic Education are required to enter
all student outcome data into the ASISTS online database (13.2.2.02 ASISTS ESL report). This
tracking information includes pre-test and post-test scores, the attainment of student-declared
goals and class retention rates. Programs are required to contact exited students at three and sixmonth intervals to follow up on further educational and employment goal achievement. Based on
this data, programs are issued yearly report cards by the state (13.2.76 NY State Ed Dept Adult
Lit Report Card Guide). ACE adult education programs have consistently received satisfactory
ratings. This data is used internally to target curricula and professional development towards
areas that may have demonstrated weaker goals attainment. Most programs also administer
internal student satisfaction surveys to obtain formalized participant feedback on their courses
(13.2.20 Department Student Evaluation From W08, 13.2.13 CCE Instructor Course Eval) and
student progress reports monitor outcomes (13.2.64 CIET Student Evaluation Form). As an
example of this procedure, CIET staff noticed lower rates of achievement for its levels 1 and 2
ESOL groups when analyzing its ASISTS‘ Program Evaluation in 2010 (13.2.2.02 ASISTS ESL
report, 13.2.2.03 ASISTS ESL report). As a result, program coordinators met with the instructors
to adopt curricula modifications and to modify teaching strategies aimed at lower level English
Language Learners.
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Tuition-based Programs: ACE also serves approximately 8,000 students in tuition-based, noncredit courses through a dozen departments, the largest programs being The English Language
Center (TELC), the Taxi Program, and the Career and Professional Programs (CAPP) (13.2.62
ACE Fall 2011 Catalog, 11.1.01 Institutional Profile). New tuition-based courses must be
approved by the ACE Curriculum Committee after the submission of proposed curricula, goal
statements, and sample syllabi (13.2.04-11 Summary Curriculum Committee: Fall 2008, Fall
2007-2, Spring 2008, Spring 2007, Summer 2008-1, Summer 2007-1, Winter 2007, Winter
2008). TELC courses are carefully and consistently reviewed and evaluated with the
administration of student evaluations (13.2.20 Department Student Evaluation Form W08) and
teacher observations (13.2.21 Observation Form). Clear goals and objectives of each TELC
course and level are posted on faculty websites (13.2.2.01 TELC Admin WIKI). Tuition-based
courses are monitored though the ACE Tuition-Based Directors‘ Group and evaluated based on
student outcomes and industry-based standards (13.2.2.04-06 Tuition Based Minutes: 06-14-10,
10-7-10, 07-31-10). For example, Taxi and FHV Driver Institute courses are geared towards
official NYC Taxi and Limousine Commission certification examinations (13.2.62 ACE Fall
2011 Catalog).
ACE maintains several internal databases, including PeopleWare (the largest), which is used to
track information including student outcomes for tuition-based programs (13.2.39 ACE Form A).
For example, in TELC, data is systematically collected each quarter, including enrollment,
demographics, student status, and how students learned about the program (13.2.23 Summary
Student Profile, Fa09, 13.2.19 Data Reports Analysis Sp 10). The data is reviewed, periodic
student surveys are administered to assess students‘ needs and expectations, and then relevant
changes are made. For instance, as a result of looking at enrollment and retention data, TELC
initiated a series of focus groups to determine how to address the potential needs of the growing
population of Chinese students. Based on this research and on the focus groups, a Chinesespeaking staff person was hired to assist with retention and college-going advisement (13.2.15
Chinese Enrollment Report Fall 2010).
In 2009, ACE contributed to the publication Counting the Hidden Assets in partnership with
Macomb Community College and Columbia University‘s Community College Research Center.
This pioneering research seeks to understand the influence of non-credit offerings on workforce
development and educational advancement with the aim of standardizing the methods for
measuring the impact of non-credit courses and services to the larger community (13.2.4.04
Counting Hidden Assets-The Impact of College Noncredit Education).

Appendix 7.8
Academic Oversight for Comparability and Transferability of ACE Programs
ACE Program
EMT-Paramedic

LPN to RN

Degree Granting Program
LaGuardia Community
College- AAS Degree
EMT/Paramedic
LaGuardia Community

Certifying Agency
New York State Department
of Health
New York State Education
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College- AAS Degree RN
Department
ASL-English Interpretation
SUNY Empire State- BA
Registry of Interpreters for the
Program
Degree in Cultural Studies
Deaf.
The EMT/Paramedic Certificate Program housed in ACE is offered jointly for degree and nondegree students. All students fulfill the same didactic and practical skills as well as clinical
requirements in order to take the certification exam administered by the New York State
Department of Health. Degree students can earn six credits for the EMT Certificate or 35 credits
for the Paramedic Certificate which can be applied toward an EMT-Paramedic AAS degree
which is administered by LaGuardia‘s Department of Health Sciences. Entrance into the
Paramedic Program is based upon EMT certification and a minimum of six months or 200
clinical hours of ambulance experience. The EMT/Paramedic Program is audited every six years
by the New York State Department of Health and was successfully evaluated in 2010. All
coursework is approved by the New York State Department of Health (13.2.70 ACE Website).
The Licensed Practical Nurse (LPN) to Registered Nurse (RN) Program was created to respond
to the shortage of professional nurses in the New York City metropolitan area. The 36-hour
course facilitates the transition from Licensed Practical Nurse to Registered Nurse. Curriculum
reinforces prior learning while focusing on critical thinking and problem solving skills. Faculty
from LaGuardia‘s Department of Health Sciences review prior credits earned for acceptance into
the Registered Nursing Program along with GPA. Qualifying students typically transfer 15
credits toward the Registered Nurse degree. Between 2009 and 2010, a total of 166 students
completed the LPN to RN Transition Course and entered credit studies at LaGuardia (13.2.46
Comparison of Mega 08-09 and 09-10) (13.2.70 ACE Website).
The American Sign Language (ASL)-English Interpretation Program is open to students who are
fluent in ASL and who have at least two years of college credits or an Associate‘s degree. The
ASL-English Interpretation Program incorporates the Commission on Collegiate Interpreter
Education (CCIE) national interpreter education standards recommended by the Conference of
Interpreter Trainers (CIT). Students may earn a Professional Certificate, or students may earn a
BA Degree in Cultural Studies: ASL-English Interpretation in collaboration with SUNY Empire
State College. Students who pursue a degree from SUNY Empire State complete the required
upper division "concentration credits" for the bachelor‘s degree in the interpreting program at
LaGuardia. Degree students who enter SUNY Empire State College transfer 37 credits from
LaGuardia. The ASL-English Interpretation Program prepares degree and certificate students for
the national certification exam which is administered by the Registry of Interpreters for the Deaf
(RID) (13.2.70 ACE Website).
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Appendix 7.9
Transition from ACE to Credit Programs
Program

GED:

Total Unduplicated
Adult Learning Center

ESL:

College Prep

Certificate
Programs

Students Registered to
LaGuardia between
Sp 09 & Sp 10 2008-09
1,008
877
87
70

Change
328 +25%
24%
17

CUNY Catch

41

32

9

28%

GED Business Bridge

5

14

-9

-64%

GED Health Bridge

7

0

7

GED WEC Plus

14

9

5

56%

VET-Upper Bound
Center for Immigrant Training

30
184
11

28
153
6

2
31
5

7%
20%
83%

CUNY Language Immersion Program

225

169

56

33%

The English Language Center
Adult Career Counseling

186
422
22

160
335
5

26
87
17

16%
26%
340%

College for Children/Teen Academy

17

0

17

College Level Examination Program

19

0

19

CTI/CTP

24

0

24

College Preparation

22
104

15
20

7
84

47%
420%

Career & Professional Programs

34

46

-12

-26%

Collaborative Programs

0

1

-1

Career & Allied Health Ladder

166

76

90

118%

College/Lifestyles
Interpreters Program & Program for Deaf
Adults
Medical Fields

15

21

-6

-29%

9

10

-1

-10%

22

95

-73

-77%

Small Business Development Center

4

4

0

0%

Unduplicated

120
370
1008

116
369
809

4
1
199

3%
0%
25%

Total Duplicated

1,080

877

203

23%

Taxi
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(13.2.46 Comparison of Mega 08-09 and 09-10)

Appendix 7.10
Oversight of Certificate Programs (09.02.02 College Catalog) (13.2.62 ACE Catalog) (13.2.70
Ace Website) (13.2.72 Program for Deaf Adults) (13.3.06 Certificate Program Checklist
Healthcare and Non-health 9-30-10)
The Commercial Photography and the Digital Media Arts Certificates are housed in the
Humanities Department (09.2.02 College Catalog). The Practical Nursing Certificate is overseen
by Health Sciences (08.2.09 LaGuardia LPN Website). A fourth certificate program listed in the
LaGuardia catalogue, the Word Processing Certificate, is being discontinued because of low
enrollments. Curricula for all three programs have been approved through college governance
and are closely aligned with curricula in each academic discipline. Course requirements and
program descriptions are detailed in the LaGuardia catalog and website. Faculty in these
programs are hired and evaluated according to the standards and procedures articulated by
CUNY and the Professional Staff Congress for full-time and adjunct faculty. Evaluation and
assessment of these programs follows the College‘s PPR process with the Practical Nursing
Certificate program completing its PPR in spring 2011.
LaGuardia‘s 45 ACE certificate programs have been developed to meet industry needs, leading
to national, state, city, or industry-recognized certification, or to meet program-specific
standards. ACE develops or discontinues these programs based on labor market data and
predictions of future job trends. Since 2007, the ACE Workforce Development Cluster has
researched and developed an array of new allied health certificate programs based on ongoing
needs analysis and community outreach.
Category
Academic
Affairs

Certificate Program

Oversight

Level

Commercial Photography
Digital Media
Practical Nursing

Academic Affairs (CUNY)
Academic Affairs (CUNY)
Academic Affairs (CUNY)

Local
Local
Local

Home Health Aide
EMT
Paramedic
Phlebotomy
EKG Tech.
BLS/CPR
ACLS
PALS
Pharmacy Tech
Cert. Nurse Aide

NYS DOE
NYS DOH
NYS DOH
NHA
NHA
AHA
AHA
AHA
Pharmacy Technician Certification Board
NYS DOH

State
State
State
National
National
National
National
National
National
State

Allied
Health
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Patient Care Tech
NHA
CASAC
NYS OASAS
International Association of Healthcare
Central Service Technician Central Service Materiel Management
(CST)
(IAHCSMM)
LPN
NYS DOE
Adult & Continuing Education (ACE)
Home Inspection
Qualifying Courses
Real Estate Salesperson
Course
Licensed Refrigeration
Machine Operator
Custom Broker License
Prep
CASAC ( REPEATED)
A+ Computer Repair
College Accounting
Certificate
Computerized Bookkeeping
Construction Management
Dietary Manager
Import/ Export
Microsoft Office
Applications
Personal Fitness Training
QuickBooks
CUNY Healthcare
Interpreter
Tax Preparer
Home Inspection
Qualifying Courses
Home Energy Analyst
Weatherization Energy
Auditor
Green Building for
Contractors
Food Service
Customer Service
Bank Teller
The American Sign
Language (ASL) English
Interpretation Program

National
State

International
State

NYS DOS

State

NYS DOS

State

NYC Fire Dep.
US Dept of Homeland Security

City

NY State OASAS
ACE (CUNY)
ACE (CUNY)
ACE (CUNY)
ACE (CUNY)
ACE (CUNY)
ACE (CUNY)
ACE (CUNY)
ACE (CUNY)
ACE (CUNY)
CUNY Central
ACE (CUNY)

National
State
Local
Local
Local
Local
Local
Local
Local
Local
Local
Local
Local

NYS DOS
Residential Energy Services Network
(Resnet)

State

Building Performance Institute

National

Green Builder College
NYC DOH
NYC Housing Authority
American Bankers Association

Other
City
City
National

National

Conference of Interpreter Trainer (CIT)
Registry of Interpreters for the

National
National
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Deaf (RID)

Appendix 7.11
Allied Health Certificates (13.3.06 Certificate Program Checklist Healthcare and Non-health 930-10)
Certificate
Program

Home Health
Aide
EMT
Paramedic (credit
and non-credit)
Phlebotomy
EKG Technician
BLS/ CPR
ACLS
PALS
Pharmacy
Technician

Certified Nurses
Aid
Patient Care
Technician (PCT)
CASAC

Standard
Curriculu
m

Overseeing
Institution

Agency
NYS DOE

Agency
NYS DOE

NYS DOH

NYS DOH

NYS DOH

NYS DOH

NHA
NHA
AHA
AHA
AHA
VendorCondensed
Curriculu
m
Internation
al
NYS
DOH
NHA

NHA
NHA
AHA
AHA
AHA
Pharmacy
Technician
Certification
Board

Vendor Communit
y
Partnership
Referrals
&Resource
s (CPRR

NY State
OASAS

NYS DOH
NHA

Instruct
Review of
or
Curriculum
credenti
als
reviewed by
NYS
Yes
DOE
NYS
Yes
DOH
NYS
Yes
DOH
NHA
Yes
NHA
Yes
AHA
Yes
AHA
Yes
AHA
Yes
Approve N/A
d
provider'
s
Instructor
s
NYS
Yes
DOH
NHA
Yes
NY State
OASAS
approved
instructor

Yes- CPRR Approved
2010

Cert.
Exam.
Requireme
nt

Certificati
on Exam

N/A

No

Yes

No

Yes

Yes

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes
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Appendix 7.12
Adult and Continuing Education Certificate Programs (Non-Allied Health)
Certificate
Program

Standard
Curriculum
Agency

Home
Inspection
Qualifying
Courses

Dep‘t. of
State (DOS)

Real Estate
Salesperson
Course

Dep‘t. of
State (DOS)

Licensed
Refrigeration
Machine
Operator

Custom Broker
License Prep

CASAC (
REPEATED)

A+ Computer
Repair

College
Accounting
Certificate

Computerized
Bookkeeping

NYC Fire
Dep‘t.

Vendor's
CurriculumGlobal Trade
and
Technology
Vendor Community
Partnership
Referrals and
Resources
(CPRR)
ACE
Curriculum
Committee

LAG
CurriculumCollege
Credit
courses
ACC
Curriculum
Committee

Overseeing
Institution

Instructor
credentials

Review of
Curriculum

Agency

Review

Periodically

DOS

DOS
approved
instructor

Just follow
the updated
DOS
curriculum

DOS

DOS
approved
instructor

Just follow
the updated
DOS
curriculum

NYC Fire
Dep.

National
Association
of Power
Engineers
(NAPE)
approved
Instructor

Just follow
the updated
NYC Fire
Dep‘t.
curriculum

US Dept of
Homeland
Security

Approved
provider's
Instructors

Use updated
Vendor's
curriculum

NY State
OASAS

NY State
OASAS
approved
instructor

Use updated
Vendor's
curriculum

Certification
Exam
Procedure

LAG
Certificate
LAG
Certificate
for each
Module-As
approved
provider
As approved
provider LAG
Certificate
LAG
CertificateAs approved
provider

National

NYS
written
examination

NYS
written
examination

EPA Exam,
NYFD
Exam

US Customs
& Border
Protection
Test

Vendor's
Certification

NY State
OASAS
Exam

LAG
certificate

CompTIA

None

Department

Department

Instructors
& Advisory
board
annual
review

Accredit

College
Instructor

Accounting
Departmental
review of
courses

?

LAG
certificate

None

Department

Department

Bi-annual
review

LAG
certificate
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Construction
Management

Dietary
Manager

Import/ Export

Microsoft
Office
Applications
Personal
Fitness
Training
Pharmacy
Technician

QuickBooks

CUNY
Healthcare
Interpreter

Tax Preparer

Carpentry

Plumbing

NYC Taxicab
Driver's
License.

Home
Inspection

ACC
Curriculum
Committee
ACE
Curriculum
Committee

ACC
Curriculum
Committee
ACC
Curriculum
Committee
Vendor
curriculum
AAAI/ISMA
VendorCondensed
Curriculum
International
ACC
Curriculum
Committee
CUNY Wide
Curriculum

ACC
Curriculum
Committee
National
Association
of Home
Builders
(NAHB)
National
Association
of Home
Builders
(NAHB)
NYC Taxi &
Limousine
Commission
(TLC)
Dep‘t. of
State (DOS)

None

Department

Department

Bi-annual
review

LAG
certificate

??

Department

Department

?

LAG
certificate
Dietary
Management
Assoc.

None

Department

Department

Bi-annual
review

LAG
certificate

None

Department

Department

Bi-annual
review

LAG
certificate

None

AAAI/ISMA
Approved
Instructor

Use updated
Vendor's
curriculum

Pharmacy
Technician
Certification
Board

Approved
provider's
Instructors

Use updated
Vendor's
curriculum

None

Department

Department

CUNY
Central

CUNY
Approved
Instructor

Follow the
updated
CUNY
curriculum

None

Department

Department

NAHB

NAHB
Approved
Instructor

Follow the
updated
NAHB
curriculum

NAHB
certificate

?

NAHB

NAHB
Approved
Instructor

Just follow
the updated
NAHB
curriculum

NAHB
certificate

?

TLC

TLC
Approved
Instructor

Department

TLC
certificate

DOS

DOS
approved
instructor

Follow the
updated DOS
curriculum

LAG
CertificateAs approved

LAG
certificate
Pharmacy
Technician
Certification
Board
Exam
Bi-annual
review

LAG
certificate

CUNY
Certificate

Bi-annual
review

LAG
certificate
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Qualifying
Courses
Real Estate
Salesperson
Course
Computerized
Bookkeeping
Construction
Management

Carpentry

provider

Dep‘t. of
State (DOS)
ACC
Curriculum
Committee
ACC
Curriculum
Committee
National
Association
of Home
Builders
(NAHB)

DOS

None

Department

Department

?

LAG
certificate

None

Department

Department

?

LAG
certificate

NAHB

NAHB
Approved
Instructor

Use the
updated
NAHB
curriculum

Home Energy
Analyst

Residential
Energy
Services
Network
(RESNET)

RESNET

ProTrainapproved
instructor

Follow
updated
RESNET
curriculum

Weatherization
Energy Auditor

Building
Performance
Institute
(BPI)

BPI

ProTrainapproved
instructor

Follow
updated BPI
curriculum

Green Building
for Contractors

Green
Builder
College

Green Builder
College

ProTrainapproved
instructor

Follow
updated
Green Builder
College
curriculum

Security Guard

Personal
Fitness
Training

Child Abuse
Identification
and Reporting

As approved
provider LAG
Certificate

Follow the
updated DOS
curriculum

NAHB
certificate

?

Home
Energy
Rater
certification
from
RESNET
Building
Analyst
certification
from BPI
Green
Builder
Certificate
from Green
Builder
College

Castillo
Training
Institute
American
Aerobic
Association
and
International
Sport
Medicine
(AAA/ISMA)
NYSED
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Appendix 7.13
Additional Student Support Services for ACE and Academic Affairs Certificate Programs
Career Ladders in Allied Health provides support services for students in the Practical Nursing
Certificate program. Services are mandatory and include tutoring, study skills workshops,
computer workshops, technical assistance with administrative requirements, and educational,
personal and career advisement. Effectiveness of these services is typically measured by the
success of students in these programs. If a student is struggling, his or her degree of participation
in services is evaluated and program leadership offers an intervention. Such interventions
generally help students overcome their academic and non-academic challenges and continue
successfully in the program (13.3.3.08 Career Ladders in Allied Health email).
For students in the EMT, Paramedic, EKG Technician, and Phlebotomy programs, ongoing
academic support services are delivered through access to open labs for skills review and
remediation, program manuals, and computers for use of online resource tools that complement
course text books. The NYC Taxicab Driver‘s License program provides assistance with the
TLC application process and job placement services (13.3.3.03 ACE Interviews).
Students in the Construction Program are offered job preparation services such as résumé
revision and interview skills development. In addition, students are offered job placement
services with employers up to one year after program completion. The Construction Program has
an advisory board currently comprised of nineteen industry experts and affordable housing
contractors. The board serves as a resource for jobs suitable for students who have obtained the
two industry certificates (OSCHA and the National Homebuilders Association) granted to
students upon completion of the program. Construction students are tracked, and those who
participate in the program with a voucher are required by contract to stay in touch with the
program for three to four months. This continued relationship allows the coordinator to evaluate
program effectiveness, student vocational success, as well as to learn more about the employers
who have hired program students. As an additional measurement of program effectiveness, all
students complete a course and instructor evaluation (13.3.3.07 ACE Construction Certificates).
Students enrolled in online certificate programs offered by NY Designs through Pro-train,
receive instructor support and extensive program manuals and materials. There are no additional
support services offered for students in these programs (13.3.3.03 ACE Interviews).
In the Practical Nursing (PN) certificate program, students have access to the Writing Center, CStep (offering three LPN tutors), the Nursing lab (open to students at night and on the weekends)
and a designated ePortfolio lab (13.3.3.04 LPN Handbook). In the Commercial Photography
Certificate program, students are offered full access to a state of the art facility and a plethora of
internship/apprentice opportunities created through many years of collaboration with the
Commercial Photography community in New York City (13.3.3.01 Commercial Photography
email). The program provides faculty based guidance and support in addition to the technical and
educational skills needed to excel in the competitive fields of photography. As such, direct
advisement by qualified faculty members, in collaboration with an experienced Cooperative
Education division, help students transition into the workplace or a four year program that is
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appropriate for each certificate student (14.1.05 PPR Photography 2009). The Digital Media Arts
Certificate program offers students access to a video studio, lighting and sound equipment, DV
cameras, an editing suite and lab equipped with industry standard software, and a film studies
classroom with multi-media, high-resolution projection. Students may utilize the lab during the
day and on some evenings and weekends and receive support from a college lab technician at all
times (13.3.3.02 New Media Certificate Assessment).
Additional support services available to credit and non-credit certificate students include Single
Stop, which connects low-income families and students to critical resources that help students
overcome financial obstacles, and the Early Childhood Learning Center on campus, which offers
low-cost day care for students.

Appendix 7.14
Overview of Contractual Relationships
13.4.01 Additional ota contracts 2
13.4.02 Clinical nutritian
13.4.03 diet tech prog
13.4.04 health sci meetings
13.4.051 Nursing Program Contrac pp1-80
13.4.052 Nursing Program contract pp81-165
13.4.061 phy therapy assist pp1-80
13.4.062 phy therapy assist pp81-165
13.4.07 Svc Agreement EDU1
13.4.08 vet tech prog
13.4.10 memo of understanding
13.4.11 ACE contract MTA
13.4.12 ACE Comm for the Harvard Club
13.4.13 ACE contract insurance
Program

List of
Clinical Sites

Copies of
New
Contracts

Copy of
Old
Contract

Syllabi for
fieldwork,
internships

Copies of handbooks,
evaluation tool to assess
on-site performance

Nursing

Yes

Yes

Yes

Yes

Yes

Occupational
Therapy

Yes

Yes

Yes

Yes

Yes

Diet Technician Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Clinical
Nutrition
Physical
Therapy
Veterinary
Technology
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NA
Yes
Yes
Yes
Yes

ACE

CUNY Research
NA
Foundation

Yes

Yes

NA

Yes

Tax Levy

Yes

No

NA

NA

NA

Appendix 7.15
Assessment in Cooperative Education reported in 2010 PPR (13.5.06 COOP Education PPR)

Figure 1: Frequency of talking about career plans with an instructor or advisor
Further, as seen in Figure 2, participation in FPA appears to advance students‘ knowledge of the
career planning process.

Figure 2: Career Goals
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Figure 3: Amount of student research done determining which career field is the right one

Figure 4: Student research on educational and skill requirements for career fields
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Figure 5: Student knowledge about the process of attaining a job in their field.
The PPR documents the rise in the use of ePortfolios to monitor the progress being made over
time by individual students in career planning, job skill acquisition, and other areas. A new
rubric has been developed to bring this evidence from ePortfolios to bear upon future course
development. The rise in the number of Coop students developing ePortfolios is presented in the
chart below:

Figure 6: Number of students building ePortfolio in FPA studio hours by academic year
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Appendix 7.16
Credit for Prior Learning Distribution
CPL Credits May 2009 - April 2010

5%

2%

6%
1%
2%

ELA
Health Sciences
Natural Sciences
Social Science
Cooperative Education
Business & Technology
Other Depts

16%

68%

The majority of students (68%, or 234) received credit for foreign language courses after passing
an examination created by the English and Language Acquisition Department. Approximately
18% of students (234) received credit in the sciences, with the majority of recipients in Health
Sciences courses. Cooperative Education represented 6% of students (84), following by Business
and Technology at 5% (71). All other departments represented 2% of total CPL credit granted
(13.5.04 2010 CPL Report).

Appendix 7.17
Published Guides used to Assess Prior Learning (13.5.17 Credit for Prior Learning Website)
1. American Council on Education (ACE), as published in The Guide to the Evaluation of
Educational Experiences in the Armed Services, is used to evaluate military training and
learning experiences.
2. American Council of Education's (ACE) Program on Non-collegiate Sponsored Instruction
(PONSI), as published in The National Guide to Educational Credit for Training Programs, is
used to evaluate industrial and corporate training programs.
3. The National Program on Noncollegiate Sponsored Instruction (PONSI) is used to review
formal courses and educational programs sponsored by non-collegiate organizations and to
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make appropriate college-level credit recommendations for the courses and programs
evaluated.

Appendix 7.18
LaGuardia and Wagner Archives 2010 End of Year Report
Research Demographic
Website unique hits June to December
Flickr visitors
http://www.flickr.com/photos/laguardiaandwagnerarchives/
YouTube visitors
http://www.youtube.com/user/lagarchivist
Number of students in class visit to Archives
Student researchers- in person
Outside researchers- in person
Total visitors and web hits

number of visitors and web hits
90, 164
50, 864
33, 596
1,905
568
359
177, 456

(13.6.03 Archives 2010 Report and 13.6.04 Archives Addendum to 2010 Report)

Appendix 7.19
School-College Collaborative Programs at LaGuardia
LaGuardia offers several school-college collaborative programs. College Now! is a CUNY
initiative that enables juniors and seniors in 15 high schools to take college credit and non-credit
bearing courses. College Connection is a LaGuardia-sponsored program for junior and senior
high school students to take LaGuardia courses. The Liberty Partnership is a high school
retention and college preparation program. Project Upward Bound is a U.S. Department of
Education funded program for low-income students in Queens.
LaGuardia‘s largest collaborative project, College Now, a CUNY initiative, served 3,100
students in 2010-11. College Now encourages high school students to take college-level classes
as a means of increasing college preparedness as well as college completion. Students enroll on a
voluntary basis. Qualifying high school teachers as well as LaGuardia faculty provide
instruction. High school teachers are hired based on a review of their credentials, including their
high school experience, and an interview conducted by LaGuardia‘s individual department chairs
who oversee the curriculum offered. Academic coordinators monitor the performance of the
teachers which includes observations in the classroom. All teachers are mandated to participate
in professional development activities offered twice each semester. Student outcome
measurements include enrollment rates, credits earned, grades, attendance, and completion rates.
Reports are generated based on individual student transcripts and are reported to CUNY Central.
Each partnering school‘s performance is reviewed with program changes heavily influenced by
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outcomes. In particular, College Now schools with pass rates lower than 80% are expected to
undergo a study to determine the factors that are affecting the pass rates with the objective of
improving weak outcomes (13.6.01 Email from CN Director).
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Appendix 8.1
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LaGuardia’s
Assessment Plan: A
Learning College

Students
•Fulfill assignments
•Deposit in ePortfolio

Faculty
•Create assignments that support programmatic and core
competencies
•Work with students
•Give direct feedback to students on their work (including evaluation
of the assignment)

Program Directors
•Work with faculty on core and programmatic competencies
•Conduct PPRs
•Make recommendations and implement programmatic changes
•Oversee deposits into the ePortfolio

Assessment Leadership Team
•Oversees core competencies, rubrics, schedule of PPRs
•Works with Program Directors to establish goals and evidence in
response to PPRs
•Administers the Benchmark Assessment readings
•Guides the college-wide assessment process andestablishes yearly
goals

Center for Teaching and Learning
•Supports the assessment process with ePortfolio program, ePortfolio
staff, and has responsibility for the ePortfolio system
•Supports faculty and programs with seminars, workshops, and
programs to fulfill each step of the assessment process
•Supports the mini-grant program to help programs implement
targeted changes resulting from PPRs

Appendix 8.2
LaGuardia’s National Leadership on Assessment
Dr. Bret Eynon, Assistant Dean of Academic Affairs and Executive Director of the CTL, serves
on the faculty of the AAC&U General Education Institute where he advises in several areas
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including ePortfolio and assessment. Dr. Eynon has also served on the CHEA review board. Dr.
Marisa A. Klages serves on the national assessment committee for the College Composition and
Communication conference, overseeing composition studies in higher education. Dr. J. Elizabeth
Clark serves on the faculty for AAC&U‘s Engaging Departments Institute where she advises in
several areas including ePortfolio and assessment. Dr. Max Rodriguez has served as an external
evaluator for Middle States. Dr. Eynon, Dr. Arcario, Dr. Klages, and Dr. Clark regularly present
on ePortfolio and assessment at local, regional, and national conferences. This group has also
consulted with various campuses, assisting them in developing ePortfolio and assessment plans.
A full listing of this work is provided at the end of this appendix.
LaGuardia has served most recently as a participant in two large studies for National Institute for
Learning Outcomes Assessment (NILOA) and as a test campus for the new AAC&U Project
VALUE Rubrics (Valid Assessment of Learning in Undergraduate Education). LaGuardia tested
all rubrics with reading teams scoring student ePortfolios, providing feedback and critique during
the revision of the rubrics to ensure that community colleges were an essential part of the
process.
Perhaps most significantly, the College has also provided leadership through its Making
Connections (Title V supported) and Connect to Learning projects (FIPSE supported). Making
Connections brought together two and four-year colleges—including St. John‘s University,
Stony Brook University, Three Rivers Community College, and Tunxis Community College—to
develop and test plans for using ePortfolio. The seminar highlighted new ways to enhance
student learning and address issues of transfer, employment, and assessment. Connect to
Learning is a two-year project bringing together ePortfolio leader campuses from around the
country such as San Francisco State University, Virginia Tech, University of Delaware, Salt
Lake Community College, and LaGuardia in a sustained inquiry and documentation practice of
ePortfolio use on campus, including assessment. LaGuardia‘s leadership in these areas has
provided sustained regional and national development of assessment practices particularly
associated with ePortfolio, helping to document and guide emerging national practices.
email from Bret Eynon, 8/4/2011, Describing Summer 2011 LaGuardia Leadership
To LaGuardia Campus Community
Dear Friends & Colleagues,
August greetings! I‘m pleased fill you in on two exciting events held in Boston last week that
underscored LaGuardia's leadership in the international ePortfolio field.
The first event was the summer institute of LaGuardia's FIPSE-funded Connect to Learning
project (C2L). A national network of 23 prominent ePortfolio campuses (including Virginia
Tech, BU, St. John's, Rutgers, and San Francisco State University) C2L held its summer meeting
for campus teams, who shared successful practices and ideas for using ePortfolio to advance
student learning. The institute was led by the LaGuardia's Making Connections National
Resource Center, working with Stanford‘s Helen Chen and Georgetown‘s Associate Provost,
Randy Bass.
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LaGuardia‘s team participating in Connect to Learning - Raj Bhika, Liz Clark, Craig Kasprzak,
Thomas Onorato, and Kimberly Ramirez -- played critical roles, contributing expertise and fresh
ideas and learning from other campuses. LaGuardia's C2L staff (Judit Torok, Jiyeon Lee, and
Mikhail Valentin) designed and supported the institute, which kicks off a year of activity on
participant campuses and an intensification of the research phase of this groundbreaking project.
The second major event held in Boston was the International ePortfolio Summit, organized by
the AAEEBL (the Association for Authentic, Experiential and Evidence-Based Learning) and
co-sponsored by AAC&U and the Making Connections Center. Offering 120 wide-ranging
sessions focused on ePortfolio practice and research, the conference drew participants from 27
states and 8 different countries in Europe, Asia and Latin America. Among the many institutions
represented, I noted the University of London, Stanford University, MIT, the University of
Michigan, the University of Freiburg, the Universidad de Puerto Rico, McCauley Honors
College (CUNY), Loyola University of Chicago, Washington University of St.Louis, and the
University of Queensland (Australia), as well as both Miami-Dade and the Dallas County
Community College District. The conference marks an important step forward in the growth of
the ePortfolio field.
LaGuardia faculty & staff led or presented at 14 of the conference‘s 120 sessions -- more than
any other institution. (And colleges who partner with LaGuardia‘s Making Connections Center
presented an additional 38 sessions.) I've pasted in a list of some of the sessions led by our
faculty, staff and students. LaGuardia‘s role in shaping the field has never been clearer.
Perhaps the highlight of the week for me was the presentation made by LaGuardia student
Jonathan Melgar, who shared a brilliant portfolio in a presentation marked by thoughtfulness and
eloquence. Originally from El Salvador and now studying to be a Spanish teacher, Jonathan's
ePortfolio demonstrated the complex interplay between what he learned in courses in his major
(including his capstone course taught by Ana Maria Hernandez); the skills developed in his
Humanities courses in graphic arts (taught by Debra Salomon); and his evolving insight into his
own goals and values. His presentation (to an audience that included educational leaders from
Japan, Australia, and France) was one of the highest moments of the entire conference.
Congratulations to those presented (see below) and to everyone at LaGuardia who contributes to
our outstanding ePortfolio project. Special thanks to President Mellow, VP Katopes, Dean
Arcario and all of the academic chairs for ensuring that our ePortfolio work continues to grow in
depth and effectiveness. It's a privilege to be part of an institution that creates opportunities for
faculty, staff and students to innovate and excel.
Enjoy the rest of the summer! Best to all,

Bret Eynon, Ph.D.
Assistant Dean for Teaching & Learning
Founding Director, Making Connections National Resource Center
LaGuardia Community College, CUNY
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Sessions that featured LaGuardia presenters included:
* Cultivating a Core Social Pedagogy. Ellen Quish, Craig Kasprzak, Raj Bhika and Thomas
Onorato highlighted ways that faculty at LaGuardia are breaking new ground, shifting ePortfolio
practice to embody Dewey‘s understanding that reflection happens most effectively in
community.
* The Course Portfolio and the Scholarship of Teaching and Learning.
Michele Piso, Patricia
Sokolski and Marina Dedlovskaya spotlighted the use of ePortfolio as both an evidencegathering tool and a new mechanism for faculty to go public with their scholarship.
* The Culminating Moment: Capstone Courses & Curricular Transformation. Liz Clark, Craig
Kasprzak, and Kimberly Ramirez discussed the ways that using ePortfolio in capstone
experiences helps students integrate their learning and prepare for career and transfer.
* Oral Communication, Assessment & ePortfolio. Ed Goodman, Hector Fernandez, Raj Bhika
and Santo Trapani documented the ways that a thoughtful academic department can use the
assessment cycle to guide new innovations and advance student learning.
* ePortfolio, Transfer & the Changing Higher Education Landscape. Led by Dr. Judit Torok,
this session pushed participants to confront the new structural realities of higher education,
including the growing importance of community colleges and transfer students.
* Interdisciplinary Learning for Health Science Students.
Clarence Chan, Phil Gimber,
Deborah McMillan-Coddington and Margaret Norris, who have collaboratively developed an
new interdisciplinary ePortfolio structure for our some of leading ePortfolio programs.
* The Traveling ePortfolio: Strategies from LaGuardia's Travel, Tourism & Hospitality
Management Program. Jim Giordano examined his capstone course and the ways students
ePortfolios' demonstrated key general education and professional competencies.
* The LaGuardia ePortfolio @ 10. A panel that included Mercedes del Rosario, Liz Clark, Raj
Bhika, Clarence Chan, Kimberly Ramirez and ePortfolio Consultant Mikhail Valentin analyzed
the achievements and the challenges of LaGuardia‘s ePortfolio program as it approaches its 10th
anniversary.
* Scholars of Our Own Experience. A student showcase organized by Jiyeon Lee and Mikhail
Valentin, featured students from LaGuardia and other Making Connections campuses.
Additional Professional Activity
Arcario, Paul, Bret Eynon, Terrel Rhodes, Judith Patton, Nakiso Maodza and J. Elizabeth Clark,.
―ePortfolios and Creative Accountability: A Means of Integrated Learning and
Assessment.‖ The American Association of Colleges and Universities, San
Francisco,California (25-29 January 2005).
Chandler, Linda, J. Elizabeth Clark, Marisa Klages, and Michelle Pacht. "Reclaiming the
Classroom: Two Year Colleges and Innovative Self-Assessment." Conference on College
Composition and Communication, New Orleans, LA. March 2008.
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Clark, J. Elizabeth. Institute Faculty for AAC&U's Engaging Departments Institute. (2009, 2010,
2011).
Clark, J. Elizabeth and Marisa A. Klages. ―Ten Years Later: ePortfolio and Assessment.
Learning, Changing, and Closing the Feedback Loop.‖ IUPUI 2010Assessment Institute,
Indianapolis, IN (24-26 October 2010).
Clark, J. Elizabeth. ―ePortfolios for Signature Learning.‖ Philadelphia University, Philadelphia,
PA (23 April 2010).
Clark, J. Elizabeth. "ePortfolios: Enhancing Student Self-Authorship and Self Assessment."
American Association of Colleges and University's Conference on Integrative Learning:
Addressing the Complexities, Atlanta, GA (22-24 October 2009).
Clark, J. Elizabeth. "Assessment, in a Word, is Good: Taking the Next Steps in StudentCentered Assessment."Keynote Address and Workshop, Basic Skills Conference, Fresno
City College, Fresno, CA (24 April 2009).
Clark, J. Elizabeth and Marisa A. Klages, Heidi Johnsen, and Kenneth Monteith. "Wrestling with
Writing: Using ePortfolios to Enhance and AssessBasic Writing." Making Connections
ePortfolios, Integrative Learning, and Assessment Conference, LaGuardia Community
College (10 April 2008).
Clark, J. Elizabeth, Marisa A. Klages, Linda Chandler and Michelle Pacht. "Reclaiming the
Classroom: Two Year Colleges and Innovative Self-Assessment." College Composition
and Communication Conference, New Orleans, LA (3-5 April 2008).
Crandall, Gordon, Charles Keyes, and Cecilia Macheski. ―Rubrics Cubed: Faculty, Assessment,
Core Competencies.‖ 7th Annual Texas A & M University Assessment Conference:
Building Assessment Capacity: Foundation to Fruition, College Station, TX (22-23
February 2007).
Engel, Debra and Clarence Chan. ―ePortfolio for Physical Therapy Education: Perfect
Complement to the National Licensing Exam.‖ The Association for Authentic and
Evidence Based Learning Annual Conference, Boston, MA. (July 2010).
Engel, Debra, Clarence Chan and Jackie Ross. :Integrative Learning and Assessment; ePortfolio
for Program Review.‖ Making Connections: International Conference on ePortfolio,
LaGuardia Community College, Long Island City, NY. (11-12 April 2008).
Eynon, Bret and J. Elizabeth Clark. "Make It Real: Learning, Assessment & ePortfolio at an
Urban Community College." American Association of Colleges and University's
ePortfolio Symposium--The Search for VALUE: Innovation, Economic Uncertainty, and
ePortfolio Assessment, Washington, DC (20January 2010).
Eynon, Bret, Terrel Rhodes, Judith Patton, Nakiso Maodza and J. Elizabeth Clark. ―ePortfolios
and Creative Accountability: A Means of Integrated Learning and Assessment.‖
AAC&U/Carnegie Foundation Integrated Learning Project at San Mateo Community
College, San Mateo, California (24 January 2005).
Fluk, Louise R., Francine Egger-Sider, and Alexandra Rojas. ―The Fourth ‗R‘: Information
Literacy in Institutional Assessment.‖ Library Assessment Conference: Building
Effective, Sustainable, Practical Assessment, Charlottesville, VA (25-27 September
2006).
Giordano, James L. ―Integrating E-Portfolio in the Hospitality Program Assessment Process.‖
Western Federation Council of Hotel, Restaurant, and Institutional Educators (CHRIE)
Regional Conference, Metropolitan State College of Denver, CO. (18 February 18, 2011).
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Greenberg, Naomi. ―Use of ePortfolios.‖ Long Island University Occupational Therapy Faculty
Symposium, Brooklyn, NY (1 March 2011).
Greenberg, Naomi, Sherrell Powell and Farzana Ghafoor. ―Reflection and ePortfolio in a
Capstone Course‖ at New York State Occupational Therapy Association Annual
Conference, Columbia University, New York, NY, (14 November 2010).
Greenberg, Naomi. ―Creating and Assessing Integrative Learning Assignments for an Ethics
Course.‖ Association for Practical and Professional Ethics Annual Meeting, Cincinnati,
OH (March 2010).
Greenberg, Naomi, "ePortfolio: Electronic Scrapbooking for Mental Health.‖ New York State
Occupational Therapy Association Conference, Syracuse, NY (September 2008).
Greenberg, Naomi, Mary Beth Early and Rachel Mallari, "ePortfolio Across a Professional
Curriculum." Making Connections: International ePortfolio Conference, Long Island
City, NY (May 2008)
Greenberg, Naomi (proxy) and Alison Lazarus, ―ePortfolio Applications in Education and
Practice.‖ Association of Caribbean Occupational Therapists Conference, Trinidad
(November 2007).
Greenberg, Naomi, "ePortfolio: A Strategy for Success.‖ Collegiate Science and Technology
Entry Program Best Practices Conference, Albany, NY (June 2007).
Greenberg, Naomi, ―ePortfolio Applications in Occupational Therapy.‖ American Occupational
Therapy Association Annual Conference, St. Louis, MO (May 2007).
Ippolito Rosann and Cynthia Pierce, ―Integration of ePortfolio into the Food and Nutrition
Programs. CUNY Food and Nutrition Discipline Council, 6 May 2011.
Livingston, Sue. ―40, 80, 120: Improvement in Writing as a Function of the Number of Drafts
Written and Responded to.‖ NETAC English Literacy Conference, Hartford,
Connecticut, October, 1999.
Powell, Sherrell and Greenberg, Naomi, "Enhancing the Capstone Course Experience with
ePortfolio.‖ American Occupational Therapy Association Annual Conference, Orlando,
Florida (April 2010).
Rodriguez, Max, Nancy Gross, and J. Elizabeth Clark."Introduction to ePortfolio." Making
Connections ePortfolios, Integrative Learning, and Assessment Conference, LaGuardia
Community College, Long Island City, NY (10 April 2008).
Rodriguez, Max, Middle States Evaluation team for New Jersey City University, Jersey City, NJ,
March 21-24, 2010.
Rodriguez, Max, Middle States Evaluation team for Baltimore County College, Baltimore, MD,
March 2008.
Publications
Egger-Sider, Francine, Charles Keyes, Cecilia Macheski, and Alexandra Rojas. ―Institutional
Assessment of Information Literacy: A Case Study.‖ WILU: Teach Every Angle,
Toronto, ON, Canada (16-18 May 2007).
Fluk, Louise R., Francine Egger-Sider, and Alexandra Rojas. ―The Fourth ‗R‘: Information
Literacy in Institutional Assessment.‖ Proceedings of the Library Assessment
Conference: Building Effective, Sustainable, Practical Assessment, September 25-27,
2006, Charlottesville, Virginia. Ed. Francine DeFranco, et al. Washington: Assn. of
Research Libraries, 2007. 177-200. Print.
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Fluk, Louise. ―The Narrative of Research as a Tool of Pedagogy and Assessment: A Literature
Review.‖ In Transit: The LaGuardia Journal on Teaching and Learning 4 (2009): 40-56.
Print.
Livingston, Sue. "How Will Students Know When They are Becoming Better Writers?"
Working Text. Washington, DC: Gallaudet University Press, 2010. Print.
Powell, Sherrell and Naomi Greenberg. ―ePortfolio: A Tool to Support Best Practice in
Occupational Therapy Education.‖ Education Special Interest Section Quarterly, pp. 2-4,
Bethesda, MD, (March 2009). Print.

Appendix 8.3
LaGuardia’s Curriculum and the Study of Values, Ethics, and Diverse Perspectives
Several programs have courses within the major that focus specifically on values or diversity,
such as Legal and Ethical Issues in Occupational Therapy (SCO 110) in the Occupational
Therapy program. Most programs, however, address these issues in courses as one component of
a broader curriculum, such as Policing (SSI 203) in the Criminal Justice program, which
addresses ―police accountability, ethics and corruption; community policing and police-minority
relations.‖ In the Liberal Arts: Math and Science major, students choose from a set of required
electives that address these issues, such as Ethics and Moral Issues (HUP104), Environmental
Ethics (HUP108), and Medical Ethics (HUP114) (09.2.02 LaGCC Catalog).
In the 2010 CCSSE, LaGuardia scored above the national mean on two questions that address
values and diverse perspectives. Only 14% of respondents stated that LaGuardia ―never‖
contributed to their ―knowledge, skills and personal development in understanding people of
other racial and ethnic backgrounds.‖ Sixty-four percent selected ―Very Often‖ or ―Often,‖
giving the College a 2.77 average as compared with the 2.38 national mean. In response to the
question, ―How much has your experience at this College contributed to you knowledge, skills
and personal development in developing a personal code of values and ethics?‖ only 17% said
―never,‖ while 56% said ―Very Often‖ or ―Often,‖ giving the College a 2.61 average as
compared with the 2.38 national mean (08.1.02 CCSSE 2010 Exec Summary).
Courses that deal with values, ethics, and diverse perspectives by major
Program
Course Name Relevant Topics
Accounting Principles of
The course requires the development of three sustainability
Accounting 1
projects
BTA 111
Principles of
The course requires participation in an Ethical Dilemma project
Accounting 2
BTA 112
Introduction to The course focuses on ethics and social responsibility, as well
Business BTM as providing students with a thorough knowledge of the social,
101
ethical, economic and political influences on business
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Program
Course Name Relevant Topics
Educational Educational
This course deals with an examination of the psychological
Associate:
Psychology:
theories of learning and motivation as they apply to bilingual
Bilingual
The Bilingual
children. Students will be introduced to the general concepts of
Child
Child in an
educational psychology specifically as they apply to bilingual
Urban
education. Theories of learning and motivation, cognition,
Environment
learning disabilities and cultural pluralism will be examined in
(ELB102)
the context of preadolescent development in an urban setting. In
addition to class sessions, a two hour-per-week field lab and a
case study log are required.
Biology
Fundamentals
This course discusses bioethics and responsible conduct of
of Bioresearch.
techniques,
SCB252
Business
Intro to
The course focus' on being ethical and socially responsible, as
Administrat Business BTM well as having course objectives that provide students with a
ion
101
thorough knowledge of the social, ethical, economic and
political influences on business

Business
Management

Criminal
Justice

Principles of
Accounting 1
BTA 110

The course requires the development of three sustainability
projects

Principles of
Accounting 2
BTA 111

The course requires participation in an Ethical Dilemma
project

Principles of
Management
BTM103

Ethics and Social Responsibility are covered in the text.

Principles of
Marketing
BTM104

The ethical effects of marketing is discussed

Principles of
Management
BTM103

Ethics & Social Responsibility are covered in text

Intro to
Business BTM
101

The course focus' on being ethical and socially responsible, as
well as having course objectives that provide students with a
thorough knowledge of the social, ethical, economic and
political influences on business
This course addresses legal concerns; police accountability,
ethics and corruption; community policing and police-minority
relations

Policing SSI
203
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Commercial
Food-Service Management
Commercial
Digital
Photography
Communication
Studies
Computer
Science
Computer
Operations
Computer
Technology
Telecommunications
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Course Name Relevant Topics
Cultural
This course examines the similarities and differences found in
Anthropology
the various types of human cultures and societies.
SSA101

Commercial
Photography
Seminar HUA
280

The business, legal, and ethical dimensions of everyday
activities within the industry will be covered.

Intercultural
Communication HUN /
SSN 180
Ethics and
Moral Issues
HUP 104

This course shows students how to improve their ability to
understand the often perplexing behavior of people from
cultures other than our own.

Introduction to
Anthropology
SSA100

In this course, students will be introduced to the fields of
anthropology-physical anthropology, archaeology, cultural
anthropology, and anthropological topics in linguistics. The aim
shall be to explore the origins and development of some of the
world‘s hunter-gatherer, agricultural, peasant and industrial
societies. Utilizing examples from both extinct and modern-day
societies, the student will gain an appreciation of the wide
diversity of human cultures.
This course offers students information and ideas with which to
understand the social factors of human life. It places the study
of social interaction, social processes, and social institutions in
an historical context. It examines the human condition with
particular reference to work, to culture, to personality, to ethnic,
class, and gender relations, as well as to economic and political
institutions

Introduction to
Sociology:
Contemporary
Society
SSS100/SSB1
10

This course investigates the nature of morality and its place in
human experience. Among the questions posed and discussed
are: Is morality simply relative to specific cultures? What are
criteria for right and wrong? What is moral agency? Does love
have a place in the moral life? Students are encouraged to
explore how morality functions in their own lives.
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Course Name Relevant Topics
Cultural
This course examines the similarities and differences found in
Anthropology
the various types of human cultures and societies. It acquaints
SSA101
students with the basic concepts that help explain differences
and similarities. The role of culture and language in
determining human behavior is examined as is the
interrelationship of aspects of behavior (economics, politics,
family, and religion) in different types of societies. Patterns of
cultural change will also be discussed
Cultural
This course will explore the diverse voices of writers in the
Identity in
United States through a consideration of cultural context.
American
Literature to be discussed may include the contributions of
Literature
African-American, Asian-American, Euro-American, Latino/aENG235
American and/or Native American writers. Such themes as
cultural dislocation, alienation, and re-envisioning identity will
be highlighted
Life Cycle
Emphasis is placed on the physiological, socioeconomic, and
Nutrition SCD cultural factors affecting nutritional status.
203
Language and
This writing intensive course provides a working knowledge of
Literacy in
language and literacy development in early childhood. Course
Childhood
work involves examination of early language development in
Education
young children and going through grade 6. Topics include study
(ELE203)
of the relationship between written and spoken language and
oral language development in children in culturally and
academically diverse groups. Students will study language
diversity and its impact on emergent literacy in early childhood.
Introduction to This course has elements of cultural awareness, values, and
Art HUA101.
ethics in it.

Engineering

Environme
ntal Sci
Entrepreneurship

Environmental
Ethics HUP
108
Principles of
Management
BTM103
Principles of
Accounting 1
BTA 110
Profile and
Prospects of
Business in
NY BTN195

This course has some elements of cultural awareness, values,
and ethics in it.
Ethics & Social Responsibility are covered in the text

The course requires the development of three sustainability
projects
This course includes discussions regarding social responsibility
programs
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Fine Arts

Human
Services:
Gerontolog
y

Industrial
Design

Internation
al Business

Liberal
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Liberal
Arts: Math
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Course Name Relevant Topics
Art and Design This course is designed to enable students to critically analyze
Seminar HUA formal and subjective content of relevant major works of art
289
and design produced by Western and Eastern cultures
Introduction to This course introduces students to the theories underlying
Gerontological practice in the area of gerontological services in New York
Services
City‘s culturally diverse environment. Substantive areas
HSG150
covered include an overview of the social forces, policy issues
and institutions impacting on older adults, service delivery
programs for a culturally diverse aging population.
Art and
This course examines the relationships among various art forms
Society
and the societies out of which they arise. The focus is to
HUN192
establish the connection between the human drive to create and
the social attitudes which influence that creation and provide it
with a context. Using the rich cultural resources of New York
City, students will have the opportunity to explore
characteristics and functions of art in other historical and
cultural settings.
Principles of
Ethics and Social Responsibility are covered in the text.
Management
BTM103
Introduction to The course focus' on being ethical and socially responsible, as
Business BTM well as having course objectives that provide students with a
101
thorough knowledge of the social, ethical, economic and
political influences on business
Principles of
The course requires the development of three sustainability
Accounting 1
projects
BTA 110
Principles of
The course requires participation in an Ethical Dilemma project
Accounting 2
BTA 111
Humanism,
The Liberal Arts Seminar explores aspects of the relationship
Science and
between humanism, science and technology. Students apply
Technology
knowledge and critical strategies developed in other courses to
LIB200
significant contemporary and historical issues. Students
also reflect on the responsibilities of citizenship in a diverse
society.
Ethics and
This course investigates the nature of morality and its place in
Moral Issues
human experience. Among the questions posed and discussed
HUP 104
are: Is morality simply relative to specific cultures? What are
criteria for right and wrong? What is moral agency? Does love
have a place in the moral life? Students are encouraged to
explore how morality functions in their own lives.
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Course Name Relevant Topics
Environmental This course offers students an opportunity to investigate ethical
Ethics
issues concerning the environment. The study of Environmental
HUP108
Ethics relates in complex ways to moral theory, as well as
global issues in economics, politics and science. This course
will explore environmental questions such as our personal
responsibility for solving environmental problems; health
concerns, and our obligations to ourselves and to other species
Medical Ethics This course emphasizes the application of moral theory to the
HUP114
issues that arise in the context of medical research and practice.
Topics to be addressed include, among others, the role and
responsibility of healthcare givers in death and dying, the use of
stem cells and animals in medical research, the use of genetic
information to influence the outcome of human pregnancy,
cosmetic surgical addiction and issues involving involuntary
psychiatric care.
Public
Relations
HUC141
Introduction to
Art HUA101.

This course will familiarize students with a basic understanding
of the dynamic field of public relations. Students will examine
the history, theory, ethics, planning, evaluation, analysis and
global trends of public relations.
This course has elements of cultural awareness, values, and
ethics in it.

Art History:
Prehistoric
Through
Gothic
HUA165

This survey of art from pre-history to the late Middle Ages
builds visual understanding through close study of individual
works of art in various media, including painting, sculpture and
architecture. Connections between art works and their cultural
contexts are emphasized, as are the cross-cultural exchanges
which have enriched the diverse artistic traditions of Europe
and the Americas.
Art History:
This survey of art from the Renaissance to the present builds
Renaissance
visual understanding through close study of individual works of
Through
art in various media, including painting, sculpture, architecture,
Modern
and photography. Connections between art works and their
HUA166
cultural contexts are emphasized, as are the cross-cultural
exchanges which have enriched the diverse artistic traditions of
Europe and the Americas.
Introduction to In this course, students will be introduced to the fields of
Anthropology
anthropology-physical anthropology, archaeology, cultural
SSA100
anthropology, and anthropological topics in linguistics. The aim
shall be to explore the origins and development of some of the
world‘s hunter-gatherer, agricultural, peasant and industrial
societies. Utilizing examples from both extinct and modern-day
societies, the student will gain an appreciation of the wide
diversity of human cultures.
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Course Name Relevant Topics
Cultural
This course examines the similarities and differences found in
Anthropology
the various types of human cultures and societies. It acquaints
SSA101
students with the basic concepts that help explain differences
and similarities. The role of culture and language in
determining human behavior is examined as is the
interrelationship of aspects of behavior (economics, politics,
family, and religion) in different types of societies. Patterns of
cultural change will also be discussed
Introduction to This course offers students information and ideas with which to
Sociology:
understand the social factors of human life. It places the study
Contemporary of social interaction, social processes, and social institutions in
Society
an historical context. It examines the human condition with
SSS100/SSB1 particular reference to work, to culture, to personality, to ethnic,
10
class, and gender relations, as well as to economic and political
institutions
East Asian
This course concentrates on one of the oldest continuous
Civilization
civilizations in the world, East Asia, which includes, in
and Societies
geographical and cultural terms, the domains of China, Japan,
SSH110
Korea and Vietnam. Using both chronological and topical
approaches, the course examines historical and social
development in East Asia. Topics include the dynastic
transition, economic structures, social organizations and
customs, as well as the scholarly and artistic traditions in East
Asia.
Art and
This course examines the relationships among various art forms
Society HUN
and the societies out of which they arise. The focus is to
192
establish the connection between the human drive to create and
the social attitudes which influence that creation and provide it
with a context. Using the rich cultural resources of New York
City, students will have the opportunity to explore
characteristics and functions of art in other historical and
cultural settings.
Intercultural
The course introduces students to the dynamics of intercultural
Communicatio communication and enables them to communicate more
n HUN / SSN
effectively in multicultural settings. Through field trips, cultural
180
research, and role-plays, students develop the skills needed to
look objectively at other cultures. Using New York City as a
laboratory, they gain experience identifying and analyzing
dominant cultural patterns, thus improving their ability to
understand the often perplexing behavior of people from
cultures other than their own.
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Program
Course Name Relevant Topics
Liberal
Art and
This course examines the relationships among various art forms
Arts:
Society HUN
and the societies out of which they arise. The focus is to
Media
192
establish the connection between the human drive to create and
the social attitudes which influence that creation and provide it
with a context. Using the rich cultural resources of New York
City, students will have the opportunity to explore
characteristics and functions of art in other historical and
cultural settings.
Liberal
Humanism,
The Liberal Arts Seminar explores aspects of the relationship
Arts: Social Science and
between humanism, science and technology. Students apply
Sciences & Technology
knowledge and critical strategies developed in other courses to
Humanities LIB200
significant contemporary and historical issues. The Seminar
(capstone)
draws on texts from the Humanities, Arts, Social Sciences and
Sciences as students explore ways developments in science and
technology contribute to abuses as well as advances in
civilizations. Students also reflect on the responsibilities of
citizenship in a diverse society.
Licensed
Science & Art This course is designed to familiarize the student with an
Practical
of Nursing I:
overview of the history of nursing, communication principles,
Nursing
Intro to
medical terminology and cultural concepts as they relate to
Practical
understanding clients across the lifespan.
Nursing
SCL102
Microcomp Cultural
This course examines the similarities and differences found in
uter
Anthropology
the various types of human cultures and societies. It acquaints
Systems
SSA101
students with the basic concepts that help explain differences
Programmi
and similarities. The role of culture and language in
ng &
determining human behavior is examined as is the
Systems
interrelationship of aspects of behavior (economics, politics,
family, and religion) in different types of societies. Patterns of
cultural change will also be discussed
Network
Communicatio This course will develop students‘ knowledge of oral
Security
n in a
communication principles and theories in professional settings.
Admin
Professional
Topics will include types of organizational communication,
Computer
Setting
obstacles to effective communication, effective leadership
Network
HUC108
behavior, and nonverbal communication. Students will learn
Admin and
about assertive behavior, conflict resolution, effective listening
Security
skills and persuasive presentations.
Option
New Media Film and NYC This course analyzes the various cultural, historical, ethnic,
Technology recommended class, and artistic dimensions of New York in feature films such
Urban Studies as Musketeers of Pig Alley, Hester Street and Do the Right
requirement
Thing, as well as in selected documentary and experimental
HUN 196
films.
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Program
Course Name Relevant Topics
Occupation Legal and
This course addresses current legal and ethical considerations
al Therapy Ethical Issues
for the occupational therapy assistant. Topics range from
in Occupation- history and philosophical base of occupational therapy to
al Therapy
licensure and certification.
SCO110
Paralegal
Administrative This course concerns the paralegal‘s work with government
Studies
Law BTP201
agencies. It is especially concerned with agencies including U.
S. Citizenship and Immigration Services. Topics include the
function and status of agencies in contemporary American
society, the sorts of benefits to which various groups are
entitled, and procedures for obtaining these benefits and
challenging their denial or termination. Students learn how to
prepare relevant documents. Instruction in the related uses of
computers is an integral part of this course.
Philosophy Ethics and
This course investigates the nature of morality and its place in
Moral Issues
human experience. Among the questions posed and discussed
HUP 104
are: Is morality simply relative to specific cultures? What are
criteria for right and wrong? What is moral agency? Does love
have a place in the moral life? Students are encouraged to
explore how morality functions in their own lives.
Intercultural
The course introduces students to the dynamics of intercultural
Communicatio communication and enables them to communicate more
n HUN / SSN
effectively in multicultural settings. Through field trips, cultural
180
research, and role-plays, students develop the skills needed to
look objectively at other cultures. Using New York City as a
laboratory, they gain experience identifying and analyzing
dominant cultural patterns, thus improving their ability to
understand the often perplexing behavior of people from
cultures other than their own.
Physical
Ethical
This course addresses current legal and ethical considerations
Therapy
Concepts for
for the occupational therapy assistant. Topics range from
Assistant
PTA‘s SCT102 history and philosophical base of occupational therapy to
licensure and certification.
Radiologic Radiological
This course will provide students with an overview of the
al
Technology I
Radiology Profession, Patient Care, Medical Terminology and
Technology SCX101
Medical Ethics. The concepts of ethics, medical asepsis, vital
signs, and medical emergencies will be presented.
Registered Trends in
Emphasis will be placed on legal and ethical concerns of
Nursing
Nursing SCR
nursing. The role of the associate degree nurse and the
260
transition from student status to member of the profession will
be explored
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Course Name Relevant Topics
Foundations of This writing intensive course introduces students to the socioAmerican
cultural and historical forces that influence education. Through
Education
the reflective decision-making model, and using New York City
ELN120
schools as a laboratory, students examine issues related to urban
and language minority students. Topics include analysis of
major educational ideas, practices and pedagogy of education
and bilingual education. Students must register for an Internship
and seminar. Students will create teacher education ePortfolios
Intro to
Bilingualism
ELN101
The Puerto
Rican
Community
Minority
Group
Experience
ELN194
Ethics and
Moral Issues
HUP 104

Theatre

Intercultural
Communicatio
n HUN / SSN
180

Travel and
Tourism /
Hospitality

Intro. Travel,
Tourism. &
Hospitality
Management
BTT 101

This course will cover the basic rationale, principles, and
applications of a bilingual philosophy of learning. It will
consider psychological, social and political factors of
bilingualism, including past and present legislation.
This course examines the Puerto Rican community in order to
provide an enhanced awareness of and sensitivity to the value
systems of New York City‘s minorities. Students will
experience first-hand the cultural heritage of one of the city‘s
largest minorities and will learn about their contributions,
conditions, and problems.
This course investigates the nature of morality and its place in
human experience. Among the questions posed and discussed
are: Is morality simply relative to specific cultures? What are
criteria for right and wrong? What is moral agency? Does love
have a place in the moral life? Students are encouraged to
explore how morality functions in their own lives.
The course introduces students to the dynamics of intercultural
communication and enables them to communicate more
effectively in multicultural settings. Through field trips, cultural
research, and role-plays, students develop the skills needed to
look objectively at other cultures. Using New York City as a
laboratory, they gain experience identifying and analyzing
dominant cultural patterns, thus improving their ability to
understand the often perplexing behavior of people from
cultures other than their own.
This course is an overview of the travel, tourism and hospitality
industry. Relevant topics include economic, political and
environmental impact and sustainable tourism.
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Program
Course Name Relevant Topics
Travel,
To introduce the student to the diversity of the urban travel
Tourism, &
market by enabling him/her to recognize how the New York
Hospitality
City outbound market (residents) is researched, analyzed,
Marketing
segmented and targeted by travel, tourism and hospitality
BTN 211
organizations seeking customers
World Travel
Familiarize students with the ways in which cultural geography
& Tourism
influences tourism.
Destinations
BTT 202
Veterinary Critical
This course explores the process of thinking critically, and
Technology Thinking
guides students in thinking more clearly, insightfully and
HUP102
effectively. Concrete examples from students‘ experience and
contemporary issues help students develop the abilities to solve
problems, analyze issues, and make informed decisions in their
academic, career and personal lives.
Urban
This course examines changing ideas about the city and the
Sociology
changing impact of the city on American lifestyles. With
SSN187
reference to New York City, the course explores the origins and
the social structure of the city.
Urban
This course examines urban culture and society in different
Anthropology
parts of the world. It includes an examination of the role cities
SSN182
play in different societies, urbanization in developing societies,
and a comparison of urban society and culture in developing
societies with urban life in the United States.
Writing &
World
Texts may include literary works from Africa, South and
Literature
Literatures
southeast Asia, Australia, Canada, the Caribbean, Ireland, and
ENG295
New Zealand. Students will examine world literatures in their
historical and cultural contexts. Diversity and values are one of
the components of the course.

Appendix 8.4
The Relationship between Core and Programmatic Competencies
The general education core competencies and the programmatic competencies are not meant to
be discrete. For example, writing is not assessed as a separate skill, but rather in terms of
―writing-in-the discipline‖ and as ―writing-to-learn.‖ Thus, in assessing writing, faculty are at the
same time assessing programmatic competencies, that is, acquisition of discipline-area content
and discipline-based language. In this way, skills and abilities developed in general education
are applied in the major. The college expects students to demonstrate competency in key areas
both in and out of the discipline. For example, nursing students should be able to write
appropriately for the clinical setting as well as demonstrate a familiarity with academic
conventions of written prose for use in other settings. Students studying philosophy should be
able to demonstrate an awareness of quantitative reasoning both as it applies to symbolic logic
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and to the examination of charts and graphs outside of the course of philosophical study. This
assumption that skill acquisition is interdisciplinary is consistent with LaGuardia‘s early work in
integrative learning.
The Physical Therapist Assistant Program (PTA) is a model of thinking about the relationship
between the College‘s core and programmatic competencies, and the ways a program can build
academic skills over time. For each core competency, the PTA program has situated an early
assignment and a later assignment that are staged across courses so that a student has to return to
earlier work. For example, in Introduction to Physical Therapy (SCT 101), students write a
pathology paper about a disease to demonstrate their critical literacy competency. Later, in the
capstone course, students return to the original pathology paper and revise it as an evidencebased capstone research paper. This allows the PTA program to create two comparative
measures at an early and later point in the curriculum to measure students‘ critical literacy. The
assessment of the core competency is embedded in program-specific material about pathology,
demonstrating a careful relationship between core and programmatic competencies (here, critical
literacy and discipline specific knowledge of pathologies). For quantitative reasoning, students
learn to do evidence-based research in SCT 211. Students return to this research skill focused on
quantitative data in the capstone course, SCT 231, when students conduct research and use three
articles employing quantitative data as part of their evidence for the capstone paper. In SCT 101,
students give an individual oral presentation to diagnose a condition. In SCT 230, students return
to oral communication as they create a group project in teams with an infomercial on how to
address a particular condition. Again, the PTA is measuring early and late iterations of the core
competencies through discipline-specific projects. Finally, technological literacy is staged
through the ePortfolio. In SCT 101 and 102, students create an early ePortfolio with a mission
statement about their work in physical therapy. In the capstone course, they work to showcase
the best of their work, their programmatic and core competency work, and to integrate what they
have learned across the curriculum. In addition, the students write an end-of-program reflection
and address their career goals outlined in their early mission statement. This reflection is
presented to their peers and program faculty in the final semester of the PTA program.

Appendix 8.5
Student Learning Objectives and Official Course Syllabi
Figure 8.6 contains screenshots of a completed course proposal form for Launching New
Business Ventures (AMM 251), indicating the student learning objectives for the course with
Instructional Objectives (faculty) and Performance Objectives (students).
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Figure 8.6
Below are the learning objectives for Basic Writing (ENG 099). Approved by the English
Department Curriculum Committee, the College-wide Curriculum Committee, and the College
Senate, these student learning objectives appear on the ―Introduction to English 099‖ sheet
distributed as part of the course syllabus:
ENG099 is designed to:
1. Enable students to write fluent essays of at least 400 words;
2. Familiarize students with process-based writing, including pre-writing, drafting, revising,
editing, and reflecting;
3. Provide students with test-taking strategies to prepare for and take essay-based, timed and
high stakes writing exams;
4. Familiarize students with modes of argumentation including thesis statement and
development;
5. Introduce the rhetorical context through concepts of voice, audience, and purpose;
6. Familiarize students with essay structure;
7. Introduce and reinforce the concept of summarization as a strategy for development in an
essay;
8. Introduce and reinforce the concept of textual response and engagement;
9. Introduce the writing process as a critical thinking process;
10. Reinforce students‘ knowledge of edited American English;
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11. Provide students with significant opportunities for revision;
12. Enable students to apply essay-writing skills in a variety of in-class, timed writing
situation, including the CATW.

Appendix 8.6
Assessing the Degree to Which Students are Learning Core Competencies: Three Case
Studies
Three case studies, from 2007, 2008, and 2011, demonstrate the growth of the College‘s culture
of assessment and its commitment to evaluating authentic student work using direct assessment
methods. (Paper copies of the three PPR reports discussed below are available in the College‘s
Middle States Self-Study document room.) The College has shown steady, developmental
growth from 2007 to the present in the use of authentic student assessment, in routinely
incorporating student work in PPRs, in establishing clear and sustainable collection methods for
student work, and in using the data to inform program changes so as to improve student
performance as measured by the core competencies.
Case Study #1: First Assessment of a Core Competency in 2007 Accounting PPR
The first PPR readings on work deposited in the ePortfolio Assessment Database were conducted
in 2007 as part of the Accounting PPR. This was the first PPR that considered student work
against one of the core competency rubrics. The PPR also involved a review of curriculum
assignments and authentic student artifacts (14.1.09 Accounting PPR).

The Accounting PPR reports that all seven core competencies are represented in the Accounting
curriculum:

Accounting course coordinators reviewed the instructional and performance objectives,
and interviewed accounting faculty members regarding pedagogies utilized to assess the
extent to which the college-wide core competencies are taught in each individual
Accounting course. Please refer to Table 1.1 below for the results of the assessment. The
letter ―S‖ indicates that the core competency is substantially incorporated into the
Accounting course. The letter ―P‖ indicates that the core competency is partially covered
in the Accounting course. The letter ―N‖ indicates that the core competency is not
included in the Accounting course.

Table 1.1 from the 2007 Accounting PPR
College-Wide Core
Competencies
AMA AMA
111
112
Written Communication
P
P

Courses
AMA
130
P

AMA
150
P

AMA
201
P

AMA
202
P
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Critical Thinking
P
P
P
S
S
Critical Reading
P
P
P
S
S
Quantitative Reasoning
S
S
S
S
S
Oral Communication
P
P
P
P
P
Research & Information Literacy
P
P
N
P
P
Technological Literacy
P
P
S
P
P
Figure 8.7

S
S
S
P
P
P

The 2007 PPR examines the kinds of assignments faculty use in these six courses to measure
both core and programmatic competencies. The report explains that ―in the ePortfolio, students
store and organize their digital homework and projects… Across semesters, students can track
their learning progress by comparing projects they complete for each semester (page 9, 14.1.09
Accounting PPR). Table 2.5 in the report shows a random sampling of student ePortfolio work in
AMA 11 and AMA 112 in order to ―assess whether the assignments match the course objectives
and whether the programmatic competencies are reflected in student work‖ (pages 28-29,
14.1.09 Accounting PPR).
The 2007 Accounting PPR served as the college‘s first systematic reading of work against the
college‘s core competency rubrics. Work from 32 students was randomly sampled. This work
was assessed in the core competency of Critical Literacy. The work was drawn from Fall 2005,
Spring 2006, and Fall 2007.
A faculty team was trained on the Critical Literacy rubric. The team went through a norming
process before they began to evaluate work and then read the 32 randomly sampled artifacts.
The reading showed a gain in students‘ critical literacy. Students with 20-44 credits had an
average score of 4.44. Students with 46+ credits had an average score of 6.26 (pages 31-35,
14.1.09 Accounting PPR).
Although this was a small sample, it helped establish the College‘s method of assessing authentic
student work using core competency rubrics.
Case Study #2: Assessment of Two Core Competencies in the 2008 Writing Program PPR
As with the Accounting PPR, the 2008 Writing Program PPR involved an extensive review of
curriculum course assignments, and programmatic and core competencies. The PPR consisted of
a review of curriculum, the development of programmatic rubrics based on national standards for
first-year writing, the use of college-wide core competency rubrics, and student and faculty
surveys (14.1.06 Writing Program PPR).
The Writing Program PPR involved a large scale reading of student artifacts against two
different departmental rubrics designed for Basic Writing (ENG 099) and Composition I (ENG
101). Following a norming and training process, the faculty assessment team evaluated 4,729
essays and 174 student ePortfolios from these two courses. Utilizing departmental rubrics
allowed faculty to evaluate student work against national expectations for students in first year
writing.
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An additional 150 papers were randomly sampled to be read against the college-wide Research
and Information Literacy rubric. However, since this rubric requires a ―research narrative,‖ these
papers could not be read against the rubric. Instead, the scorers created a list of characteristics
they expect in a researched paper. These characteristics include: the use of multiple sources,
well-integrated sources, a clear synthesis of research material, a thesis that responds to sources, a
clear introduction, a thesis, a body, a conclusion, the use of quotes to advance the argument,
largely correct works cited, largely correct in-text citations, high quality of sources, and more
than one type of source. The reading team identified the following characteristics of exceptional
research papers: the use of personal pictures, the use of fieldwork, and the use of interviews.
The team felt that papers that do not achieve the level of ―research paper‖ exhibit the following
characteristics: overall lack of identification of sources, bad connections, poor writing, no thesis,
no essay structure, plugging in quotes unrelated to the argument, superficial use of sources,
description, reviews (no other sources), collections of facts, plagiarism, poor quality of sources,
opinion essays with outside sources, book reports, inability to cite, repetitive, non-analytical,
generalized, false information, careless proofreading, style sheet not used, not enough sources,
poor use of quotes, use of only one article, use of articles limited to the textbook.
Given these characteristics, the team identified 11 papers from the 150 research samples that met
these standards. 133 papers were marked as ―not research papers,‖ one paper was marked as
borderline, and five papers were marked as plagiarized.
Based on the English Department PPR team‘s analysis and recommendations, the college-wide
Assessment Leadership Team revised the Research and Information Literacy rubric so that it
could be used more widely across the curriculum.
Case Study #3: Assessment of Six Core Competencies in 2011 Liberal Arts PPR
In Spring I 2011, the Liberal Arts PPR demonstrated additional growth in the College‘s use of
core competency rubrics. Student work from six of the college‘s seven core competencies was
randomly sampled and provided a comprehensive overview of student growth and development
of the core competencies within a program. As with other PPRs, this data is complementary to
the assessment of programmatic competencies, to studies of retention, grade distributions, and
course completion rates, and serves as a significant source of additional data about student
learning (14.1.12 Liberal Arts PPR).
In January and February 2011, Liberal Arts artifacts were read against the core competencies as
part of the the Benchmark Reading Assessment (see Figure 8.8 below).. These readings provide
a snapshot of the work being done by students majoring in Liberal Arts across the following
competencies: Research and Information Literacy, Critical Literacy (Reading, Writing, and
Critical Thinking), Oral Communication, and Quantitative Reasoning. In total, 418 artifacts were
read across these four core competencies. The team was not able to easily score all artifacts,
however, indicating that Liberal Arts programs can continue to work on refining assignments to
improve the evaluation of student work.
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Competency
Total Artifacts
Available
213
Critical Literacy
76
Oral Communication
70
Quantitative Reasoning
Research and Information Literacy 59
Figure 8.8
Critical Literacy. This benchmark reading focused on students with 25 or fewer earned credits
and students with 45 or more earned credits, thus allowing the PPR to examine student work at
the beginning and end of their LaGuardia careers. In the Liberal Arts Critical Literacy sample,
there were 161 artifacts from students with 25 credits or less. Out of these 161 samples, 35
samples could not be scored on the rubric, 23 samples needed a second read, and 26 samples
needed a third read. The remaining artifacts scored an average of 4.8 on a 12 point scale. There
were 50 artifacts from students with 45 or more earned credits. In this sample, 11 artifacts could
not be read against the rubric, and 9 artifacts needed either a second or third read. The remaining
artifacts scored an average of 6.6 on a 12 point scale. Thus students showed a gain of about 1.8
points between the start and end of their work at LaGuardia.
Oral Communication. In listening to and/or viewing Oral Communication samples, 17 of the 76
sample artifacts could not be effectively read against the existing rubric, indicating that the
Liberal Arts programs should refine oral assignments to allow more straight-forward evaluation
of student work against the rubric. The remaining artifacts scored an average of 7.6 on a 12 point
scale when under 25 credits and 8.6 when over 45 credits, indicating a gain of one point between
the start and end of their course work.
Quantitative Reasoning. Eight artifacts of the 70 could not be scored against the rubric. Out of
the 62 samples that remained, artifacts with 25 credits or less scored 5.9 on a 12 point scale and 7
when over 45 credits. Thus students show a gain of about one point.
Research and Information Literacy. This category had the lowest number of deposits in Liberal
Arts. Five of the artifacts could not be read against the rubric. Of the remaining 54 artifacts,
those under 25 credits received 3.6 on a 12 point scale; when over 45 credits, the artifacts scored
6.1. While the gain over time is substantial, the mean score for upper level students indicates that
work must be done to reinforce Research and Information Literacy skills across the curriculum,
especially as students near graduation.
The overall findings of the 2010-11 Liberal Arts Periodic Program Review revealed a number of
weaknesses in the current structure of the Liberal Arts degree. Approximately 24% of day
students enroll in the required first-year Liberal Arts Cluster, a cornerstone of the degree, and
students enrolling in the cluster are not performing better than students who did not take it. In
addition, students do not take the capstone course at an appropriate credit level. Liberal Arts is
somewhat of an ―import/export‖ major. Many students left Liberal Arts for another major and
almost as many students from other majors transferred into Liberal Arts. Students who identified
a career interest left Liberal Arts and those who didn‘t fit into other majors left their majors for
Liberal Arts. The PPR outcomes indicate that the program needs a more coherent curriculum
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map and better sequencing within the degree requirements.
In spring 2011, the College took an important step in restructuring the Liberal Arts program
when a revision in the Liberal Arts: Humanities and Social Science curriculum was approved by
college governance. The revised curriculum provides students with a general education course
selection that will expose students to courses among the six Liberal Arts departments, thus
improving their progress towards graduation, transfer to a senior college, and career selection.

Appendix 8.7
College-wide Core Competency Benchmark Assessments
Benchmark Assessment Findings
This effort is similar to the work done to set benchmarks for the Liberal Arts curriculum, except
that student work was pulled from ePortfolio folders representing courses across the college. For
the complete Final Report of the of the 2010-2011 Benchmark Assessment Readings, see 14.7.16
Benchmark Assessment Report. For information on how the faculty teams were trained, see the
Benchmark Assessment Reading Training Materials, January-February 2011 (14.7.13 hard copy
in document room only).
1. Quantitative Reasoning: samples demonstrated a gain of 0.97 on a 12-point scale across the
curriculum between lower and higher credit students. The interdisciplinary scoring team found
that 30% of the samples were not related to the rubric. While the team appreciated the originality
of the assignments, it also found that the rubric was too narrow to encompass the range of
assignments from courses across the curriculum. The team also reported difficulties with
assessing accuracy in this category if a team member was not mathematically proficient.
322 Total Quantitative Literacy scored samples
< 25 credits: 203 samples
> 45 credits: 119 sample
Quantitative Literacy average < 25 credits: 6.83
Quantitative Literacy average > 45 credits: 7.80
Gain: +0.97
2. Research and Information Literacy: samples demonstrated a gain of 1.49 across the curriculum
between lower and higher credit students. In keeping with the WID research requirement in
capstone courses, more samples were deposited by students with 45 credits or more, reflecting an
appropriate emphasis on research later in the curriculum as students move to more sophisticated
skills. Five percent of the samples were marked as plagiarized. In this category, the
interdisciplinary scoring team found that programmatic definitions and practices around citation
of researched information vary widely (see recommendations), which made it difficult to
consistently score for plagiarism. Additional problems included the scoring of collaborative
research projects, PowerPoint presentations without citations, varied citation styles, and
inconsistency of citing web-based resources.
318 Total Research and Information Literacy scored samples
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< 25 credits: 83 samples
> 45 credits: 235 samples
Research & Information Literacy average < 25 credits: 4.19
Research & Information Literacy average >45 credits: 5.68
Gain: + 1.49
3. Oral Communication: samples demonstrated a gain of only 0.14 across the curriculum
between lower and higher credit students. 39% of the samples were not related to the rubric. In
this category, the interdisciplinary scoring team found that programmatic definitions and
practices around oral communication vary widely. As with Quantitative Literacy, the rubric
proved too narrow for the range of assignments. Additionally, continued technological problems
with video led many faculty members to require audio-only assignments, something which the
rubric does not easily accommodate. The team also noted an additional problem with
assignments read from a script, presentations which were plagiarized from other sources, and
wide discrepancies in the video/audio quality.
875 Total Oral Communication scored samples
< 25 credits: 473 samples
>45 credits: 402 samples
Oral Communication average < 25 credits: 7.44
Oral Communication average >45 credits: 7.58
Gain: +0.14
4. Critical Literacy (Critical Thinking, Reading, and Writing): samples demonstrated a gain of
0.88 across the curriculum between lower and higher credit students. This was the largest
sample, because many faculty across the College feel most comfortable with the Critical Literacy
competency. However, 31% of the baseline samples were not related to the textually-based
rubric, but were personal narratives, not related to a text.
1,072 Total Critical Literacy scored samples
<25 credits: 727 samples
>45 credits: 345 samples
Critical Literacy average < 25 credits: 5.64
Critical Literacy average >45 credits: 6.52
Gain: +.88
5. Technological Literacy: This competency does not have a rubric. When the College‘s
assessment plan was originally conceived ten years ago, much of the national conversation
focused on the digital divide and basic technology skills. Today, the conversation has shifted to a
higher level of skill. In the coming year, the College will undertake a reconsideration of
technological literacy as part of its assessment plan. We will explore if Technological Literacy is
still a key competency for our students or if we should move toward new competencies like
Integrative Learning.
For the purposes of the Benchmark Assessment readings, the ePortfolio Director developed a
technology checklist in keeping with the original spirit of the Technological Literacy rubric.
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Unlike the other readings, which used a rubric on a 1-6 scale, the checklist allowed the team to
review 500 ePortfolios to see if students used different kinds of technology in their ePortfolios.
Although the results below appear to demonstrate that very few of our students include the items
from the checklist in their ePortfolio we do not believe that this accurately describes the level of
technological literacy. The majority of students place work in their ePortfolios based on what
faculty ask them to deposit. Thus, if faculty aren‘t asking students to deposit powerpoint into
their ePortfolios it is unlikely that there will be powerpoints there. We are in the process of
reevaluating our Technological Literacy competency.
The Technological Literacy samples demonstrated a familiarity with the use of graphics, word
processing, and links. Other technologies such as movie making, video and audio files and more
advanced technologies like Flash were less present. All 500 ePortfolios were taken from a
random sampling of ePortfolios created in the 2010-2011 academic year in the new Digication
ePortfolio system. These ePortfolios were less complete than the legacy ePortfolios examined in
the past. The reading team was unable to determine how much of this could be attributed to the
transition to the new system.
500 Total Technological Literacy scored samples
Photos/Graphics: 34.82%
PowerPoint Presentations: 2.23%
Sound/Oral Clips: 1.13%
Video Clips: 1.61%
Digital Stories: 0.52%
Excel/Spreadsheets: 1.94%
Word, PDF, RTF, Text, Document Files: 23.01%
Working External/Internal Links: 32.89%
Other Technology: 0.64%
(Flash, Links to Personal Blogs, Wikis, Personal Websites)
Unopened Files: 1.20%
Benchmark Assessment Recommendations
Faculty reading teams made the following recommendations based on the Benchmark Readings.
After being reviewed by the standard 14 working group, recommendations 1, 3, 6, and 8 were
immediately implemented in March 2011.
1. Benchmark Assessment readings should become a regular part of the LaGuardia assessment
process twice a year (in January and June), using faculty volunteers who are paid a small
stipend. The College should rotate teams and volunteers to widen understanding of the
assessment process.
2. Each rubric should be regularly revised to improve focus on general educational goals across
the curriculum.
3. Additional educational efforts—through program directors and department meetings—need to
emphasize the relationship between the rubrics and the assessment scores.
4. Plagiarism needs to be addressed in terms of college-wide expectations around citations, etc.

155

Appendices
LaGuardia Community College Accreditation Self-Study
Middle States Commission on Higher Education
5. The college should begin the process of evaluating student ePortfolios rather than selected
artifacts.
6. A clear work plan and calendar of responsibilities between LaGuardia and the vendor of the
new ePortfolio system, Digication, needs to be created.
7. System revisions are required to ensure that third reads happen in the session itself.
8. Based on the ease of the system usage and irregular reader speed, a modified schedule of
readings should be created that will allow faculty to read at home or in their offices at
their own speed once the norming and training have been completed.
Benchmark Assessment Readings: A Note on Effect sizes
We found differences between students with less than 25 credits and those with more than 45
credits. The question now is: How big are these differences? Are these differences meaningful,
worth pursuing? One way to answer this question is by looking at effect sizes.
Effect sizes are a measure of the strength of a relationship, in this case, between credits
completed and mastery of core competencies as measured by the rubrics. Widely used in
research in the social sciences, education, medicine and public health, effect sizes provide a
common metric that allows us to compare the strength of relationships among variables or the
effectiveness of interventions even when they use different scales and measures for outcomes.
Effect sizes are particularly useful in studies using a large amount of data and in which even
fairly small differences may be statistically significant.
An educational researcher and statistician, Cohen, recognized that these thresholds need to be
interpreted according to each specific field of study. Today, it is widely accepted in the field of
education research and program evaluation that, while an effect size of .3 may be small, an even
smaller effect size, .25, may be considered educationally significant and worth pursuing, if a
relationship can be shown between the effect and other desirable outcomes, using Cohen's d
calculations.
Accordingly, although the differences we found were small, they are nevertheless meaningful for
all core competencies but Oral Communication, as evidenced by their effect sizes (Research and
Information Literacy, Cohen‘s d=.59; Quantitative Literacy, Cohen‘s d=.52; and Critical
Literacy, Cohen‘s d=.43).
Effect Size (Cohen’s d) by Core Competency
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Figure 8.9

Critical Literacy

Core Competencies
Oral
Quantitative
Communication
Literacy

Research &
Information
Literacy

Effect Size
0.43
0.09
0.52
0.59
Cohen’s d
Figure 8.10
Reference: Cohen, J. (1988). Statistical Power Analysis for the Behavioral Sciences (2nd
Edition). New York: Routledge.

Appendix 8.8
Assessment Artifacts Deposited in Concord and Digication ePortfolio Systems
2007-08 to 2010-11 (through 6/28/11)
Critical
Literacy

Oral
Quantitative CommuniReasoning
cation

Technological
Literacy

Educational
Research
Goals

392
306
83
474
2007-08 2,210
231
434
142
761
2008-09 4,080
1,074
1,328
403
1,412
245
2009-10 3,405
3,117
3,914
3,560
3,991
2010-11 6,644
Total by
4,814
5,982
4,188
6,638
245
Competency 16,339
Figure 8.11 (Complete ePortfolio Assessment Database Deposits by Competency)

Total
by
Year

3,465
5,648
7,622
21,226
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Appendix 8.9
Outcomes Assessment Cycle

Figure 8.12
Appendix 8.10
Center for Teaching and Learning Mini-Grant Program
The CTL has established a mini-grant program that specifically supports program assessment
and the integration of competencies throughout a program‘s curriculum. The mini-grant initiative
is specifically designed to help disciplinary programs ―close the loop‖ and implement changes
related to the PPR, most often in relation to the core competencies This process was initiated to
create additional direct evidence of student learning on a yearly basis. Programs are offered
institutional support, in the form of CTL-administered mini-grants, to implement recommended
changes in pedagogy, curriculum, organizational/structural issues, resources, staffing, or
facilities. All programs, regardless of their participation in the mini-grant program, are expected
to implement recommendations and to close the assessment loop, but this initiative provides
additional, targeted support for departments which request it to improve teaching and learning
based on the direct evidence collected in the PPR process. In 2009-10, LaGuardia spent
$47,539.35 in support of this program (14.5.01 Mini-grant final report 2009-10).
The mini-grants address goals related to three main aspects of LaGuardia‘s outcome assessment
process:
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1. Developing assignments and/or activities that reinforce and assess students‘ abilities with
regard to the College‘s general education core competencies;
2. Training faculty and students to ensure that completed assignments are systematically
and properly deposited in the college‘s ePortfolio system for future assessment; and
3. Implementing improvements recommended after programs have completed their PPR.
Programs can choose to use their mini-grants to support a series of faculty development seminars
and/or meetings in which participants review syllabi, assignments, and student work, and
develop strategies to ensure that student work is deposited in the assessment area of the
College‘s ePortfolio system. Syllabi and assignments are designed to help students develop both
general education core competency skills, and professional skills and abilities. Assignments are
revised, and/or created, syllabi are adjusted as needed, and systems and strategies are developed
to ensure effective use of the ePortfolio system (14.2.02 Depositing Assignments in the
ePortfolio Assessment Area Instructions).
For example, in 2008-2009, the Accounting program used a mini-grant to improve writing
assignments. After the Accounting PPR, faculty determined that the scores students received on
the college-wide Critical Literacy rubric were unsatisfactory. So, they worked with the CTL to
create more effective writing assignments which are now used in every course.
In the Business program, faculty have designed an oral communication ―intervention‖ to
improve students‘ oral communication skills. Students give an oral presentation which is taped.
Then, a faculty member in Oral Communications does a one hour ―intervention‖ about how to do
more effective presentations. Students then redo the same presentation which is taped a second
time for a pre/post comparison (14.7.19 SOTL Business Presentation).
The Education and Language Acquisition Department identified a set of instructional
weaknesses in their English as a Second Language (ESL) PPR. They applied for a mini-grant
that allowed one of their faculty to develop a matrix allowing them to align competencies with
courses and develop assignments that would more effectively address specific general education
competencies. Then, they ran workshops training adjunct faculty on how to implement the new
assignments.
In all three cases, faculty have used the PPR process to identify a weakness in their program and
then have addressed that weakness through the mini-grant program.

159

Appendices
LaGuardia Community College Accreditation Self-Study
Middle States Commission on Higher Education
Appendix 8.11
Student Survey Results Regarding Core Competencies

Self-Study Student Survey: Source of Learning about
Competencies
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Figure 8.13 (Source: 01.3.03 Student Survey Results)

Self-Study Student Survey: Percentage of Students Who Believed
They Have Developed the Skills "Very Much" or "Somewhat"
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Figure 8.14 (Source: 01.3.03 Student Survey Results)
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